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Abstract—In this paper it is presented an educational mobile
robotics experiment based on a low cost mobile robot prototype
and its simulation. The chosen educational robot challenge is a
classical introductory experiment, that consists in following a line
with a mobile robot based on the differential kinematics. The
presented experiment has as goal to introduce students to the
challenges of mobile robotics, initially programming a simulated
robot, building a real robot and ﬁnally testing the developed
code in a real robot. The robot was simulated using SimTwo,
which is a realistic simulation software that can support several
types of robots. Having as base the proposed challenge, a mobile
robot competition was conducted as a part of the evaluation of
the curricular unit of “Systems Based on Micro-Controllers” of
the “Electrotechnical and Computer Engineering” course of the
Faculty of Engineering of the University of Porto.
Fig. 1.

I.

SimTwo 3D View.

I NTRODUCTION

In this paper it is presented an educational mobile robotics
experiment based on a low cost mobile robot prototype and
its simulation. The mobile robot, consists in a 3D printed
small prototype, that uses inexpensive hardware, such as servo
motors, an Arduino Uno platform and an infra-red detector
array. For the proposed robot, continuous rotation is necessary,
so the servo motors must be modiﬁed. This modiﬁcation
consists in disconnecting the position potentiometer from the
gear train, setting the potentiometer to a ﬁxed position, and
removing the angle stops from the motor shaft. The robot is
also equipped with the Zumo reﬂectance sensor, providing
an easy way to add line sensing or edge detection. The
chosen challenge is a classical introductory mobile robotics
experiment, that consists in following a line with a mobile
robot based on the differential kinematics [2] [3] [7] [14]. The
presented experiment has as goal to introduce students to the
world of mobile robotics, initially programming a simulated
robot and ﬁnally testing the developed code in a real robot.
The robot was simulated using SimTwo, shown in Figure 1,
which is a realistic simulation software that can support several
types of robots. Its main purpose is the simulation of mobile
robots that can have wheels or legs, although industrial robots,
conveyor belts and lighter-than-air vehicles can also be deﬁned.
Basically any type of terrestrial robot deﬁnable with rotative
joints and/or wheels can be simulated in this software [1] [8]
[13] [15].
Having as base the proposed challenge, a mobile robot
competition was conducted as a part of the evaluation of the
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curricular unit of “Systems Based on Micro-Controllers” of
the “Electrotechnical and Computer Engineering” course of
the Faculty of Engineering of the University of Porto. It was
received feedback from the students, concerning the success of
the mobile robotics experiment, based on that feedback some
reﬂections were made. The students that participated in the
referred robot competition are shown in Figure 2.

Fig. 2.

Students at the mobile robot competition.

The paper is organized as follows: After a brief introduction

it is described the robot prototype and its model, then the
mobile robotics experiment is introduced and ﬁnally some
conclusions and future work are presented.
II.

sensor can be found in [4]. The simulated model of the sensor
returns binary information, it is assumed that if the sensor is
above a black line it returns 1 and if not 0.

ROBOT P ROTOTYPE D ESCRIPTION

The prototyped mobile robot consists in a 3D printed small
prototype, being presented in Figure 3, that uses inexpensive
hardware, such as servo motors, an Arduino Uno platform and
an infra-red detector array. The 3D printer models that were
developed, in order to prototype the robot, are presented in
Figure 4, where it can be seen the 3D models for the robot
chassis and wheels 3D models. In the next subsections it will
be introduced the prototype sensors and actuators description
and their modeling.

Fig. 5.

Zumo reﬂectance sensor [4].

B. Actuators

Fig. 3.

The robot actuator is the Futaba S3003 Servo. A servo
motor is a complete assembly made of a small high RPM
motor, gear reduction, H-Bridge and position control circuitry.
If the servo is not modiﬁed it is used to produce a rotational
position based on a Pulse Width Modulated (PWM) signal.
The Futaba S3003 servo motor has three inputs: PWM (white),
power (red), and ground (black). Based on the PWM signal
the servo will turn its shaft to a position within a range of
approximately 200 degrees. When a PWM command is given
to the circuitry an error signal is produced. This error signal
turns the motor in the appropriate direction. The motor gearing
turns a position potentiometer, which gives a feedback signal
to the position control circuitry. When the correct position
is indicated by the potentiometer, the error signal becomes
small enough, so the motor stops turning. For the proposed
robot, continuous rotation is necessary, so the servo motors
must be modiﬁed. This modiﬁcation consists in disconnecting
the position potentiometer from the gear train, setting the
potentiometer for a known PWM signal and removing the
angle stops from the motor shaft. Some offset developed by
software is necessary to get the two motors to turn at the same
speed. More detailed information of the Futaba S3003 servo
motor and its modiﬁcation can be found in [5].

Robot prototype.

A. Sensors

In order to obtain the actuator model it was necessary
to know for each control signal the output velocity of each
modiﬁed servo-motor, incremental encoders were used for that
purpose. The use of incremental encoders, as shown in Figure
6, is only necessary to obtain the actuator model. The used
incremental encoders are an expensive piece of hardware that
would increase considerably the cost of the robot prototype.
A tachometer was used in order to convert the measured
transitions per sample time to Rad/s. In order to measure the
motor angular velocity with the tachometer, a printed black and
white pattern with transitions was attached to a robot wheel.

The robot is equipped with the Zumo [4] reﬂectance sensor,
providing an easy way to add line sensing or edge detection.
It features six separate reﬂectance sensors, each consisting of
an IR emitter coupled with a phototransistor that responds
based on how much emitter light is reﬂected back to it. The
purpose of using the referred sensor is to sense and follow a
line. A Zumo reﬂectance sensor array with labeled sensors and
dimensions is shown in Figure 5. More information about this

The control signal is the same as for a standard servo, only
this time the length of the on time pulse will affect the speed
and directions. For a certain pulse width the servo will stop.
Values above or below will make the servo rotate faster in
either direction. The signal (d), depicted in Figure 7, is the
difference for the stopping pulse width. This value must be
divided by 40000, in order to obtain the time in seconds. As
there is a gearbox with an high ratio, the dynamic response

Fig. 4.

Robot prototype 3D printer models.
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The solution for equation 2, corresponds to equation 3, resulting in a function with its domain from 0 to 5.955 Rad/s, that
has as input a velocity and as output the servo control signal.
(ωb2 − a2 )d2 + (ωb1 − a1 )d + ωb0 − a0 = 0

d=

−b ±

(2)

√

b2 − 4ac
2a

(3)

where:
• a = ωb2 − a2 <
• b = ωb1 − a1
Fig. 6.

• c = ωb0 − a0

Robot with encoders.

is very fast. The most important aspect of the model is the
non linearity introduced by the modiﬁed controller. This non
linearity can be seen in Figure 7 where the steady state speed
for a certain pulse width has a small dead zone and a non
linear behavior as it approaches the maximum speed. In order
to model these non linearities, equation 1, saturated for values
inferior to zero, was estimated. Using the experimental speed
measures the best ﬁt was found by optimizing the values of
a2 ..a0 , b2 ..b0 . The total error, being the sum of the absolute
differences, was used as the target function [6]. The estimated
values can be seen in Table I.
ω(d) =

a2 .d2 + a1 .d + a0
b2 .d2 + b1 .d + b0

Parameters
a1
a2
a3
b1
b2
b3

TABLE I.

(1)

Value
-34.760E-6
-69.581E-3
488.777E-3
-29.663E-6
2.278E-3
-1.964

E STIMATED PARAMETERS .

For an input inside the referred function’s domain, equation
3 returns two values, the chosen value must be equal or greater
than 7 and less or equal than 293. Values from 0 to 6 are inside
the dead zone and values superior to 293 correspond to the
saturation zone.
III.

M OBILE ROBOTICS E XPERIMENT

Following a line with a robot based on the differential
kinematics is a classical introductory experiment that allows
students to be introduced to the challenges of mobile robotics.
Understanding the concepts of sensor, actuator and locomotion
are the primary goals of this experience based on the control
of a reactive robot [14].
Initially the students develop the robot control using simulation, as shown in Figures 8 and 9. The simulator (SimTwo)
sends the sensor data, at each sampling time, to a remote c
standard application and the remote application returns the
velocity that each robot wheel must have in order to perform
its tasks, as shown in Figure 9. Finally the students can test
the control algorithm just by compiling the program to be
ﬂashed on the microcontroller, as shown in Figure 9. The
control function is a c standard function, being used either
in the simulated as well as in the real environment.
The presented approach is very useful, whenever reducing
costs is a primary goal, because several student groups can
develop robot code simultaneously, using simulation, and then
test the robot code in a prototype that can be shared by several
groups of students, although in this competition each group had
its own prototype.

Fig. 7.

Futaba S3003 Model.

In order to invert equation 1, equation 2 can be obtained.
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Fig. 8.

Simulated Robot Experiment.

Fig. 9.

Robot experiment software development block diagram.

In order to calculate the pulse width for the desired servo
speed, a lookup table can be applied. On the other hand
a more experienced programmer can use a more complexe
approach. The previously presented equation model for the
Futaba modiﬁed servo can be inverted, having in mind that the
servo speed will saturate for nearly 5.955 Rad/s, for an input
of 293. The input increase beyond this value wont produce a
higher speed value. The programmer must also take in account
that the inverted equation is valid only for inputs superior or
equal to 7, due to the servo dead zone. The pulse value in
seconds is calculated dividing the input value by 40000, ﬁnally
this value is summed to the stopping pulse width for a positive
speed rotation, and subtracted for a negative speed.
Each student group had 10 minutes to participate in the
competition, making as many attempts that they like to make.
Their robot has to complete the circuit three times, if the robot
stops after completing this task a 10 % bonus is subtracted
from the time spent. That can be done by counting laps, using
a special marker present on the track. The winning team is
the one that spends the lowest time to complete the challenge.
Some students and their supervisors, preparing their robots for
the competition, are shown in Figure 10.

IV.

S TUDENT F EEDBACK

In order to receive feedback regarding the effectiveness of the mobile robotics experiment an inquire was
made to the students that participated in the mobile robots
competition. The inquire was performed by 24 Students,
having for each question the option to answer from 1
to 5, where 1 is “I totally disagree”, 3 is “I am neutral” and 5 is “I totally agree”. Bellow the inquire results
can be found, where the average results and the standard
deviation (STDV) of the students answers are presented.
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Fig. 10.

Students and their supervisors at the robot competition

Question:
The theoretical classes were important
for the curricular unit learning process?
Practical classes were important for the
curricular unit learning process?
Were you able to chose the practical
work?
Laboratory classes were useful for the
curricular unit learning process?
Do you prefer to be evaluated by laboratory works?
The laboratory work is useful for the
curricular unit learning process?
Would you like to have more laboratory works?
Would you like to have complexer laboratory works?
The work with the robot was useful for
the curricular unit learning process?
The participation in the robot competition generated more motivation?
Would you like to work again with
robots in different curricular units?
Working with robots is important to
motivate yourself to other curricular
units?
Working with robots was important
to understand the curricular unit contents?
Would you like to spend more time
working with robots?
Simulation was important for the code
development?

Average
3.3

STDV
1.3

4.5

0.8

4.6

0.7

4.1

1.0

4.5

0.7

4.7

0.6

3.6

1.1

3.3

1.0

4.6

0.5

3.9

1.1

4.5

0.7

4.0

1.1

4.0

0.9

4.0

0.8

4.0

0.8

It was concluded from the inquire results that students were
substantially motivated for the curricular unit study, mainly
because the laboratory work involved mobile robots. The fact
that the results of the laboratory work were applied in a ﬁnal
robot competition was an extra motivation, because students
like to compete [9][10][11][12]. It was also observed that
the students were happy with the fact that the laboratory
work reﬂected almost all the contents of the curricular unit,
helping them to be better prepared for the individual written
evaluation. It was also concluded that the presented laboratory
work was a ﬁrst option for the major part of the students,
there were different options for the practical evaluation and
the competition was not mandatory.
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C ONCLUSIONS AND F UTURE W ORK

In this paper it is presented an educational mobile robotics
experiment based on a low cost mobile robot prototype and
its simulation. The mobile robot consists in a 3D printed
small prototype, that uses inexpensive hardware, such as servo
motors, an Arduino Uno platform and an infra-red detector
array. The robot was simulated using SimTwo, which is a
realistic simulation software that can support several types of
robots.
The chosen educational robot challenge is a classical
introductory experiment, that consists in following a line with
a mobile robot based on the differential kinematics. The
presented experiment has as goal to introduce students to
the challenges of mobile robotics, initially programming a
simulated robot and ﬁnally testing the developed code in a
real robot.
The presented approach is very useful, whenever reducing
costs is a primary goal, because several student groups can
develop robot code simultaneously, using simulation, and then
test the robot code in a prototype that can be shared by
several groups of students. This approach is very convenient,
for example, for schools of developing countries that usually
have reduced budget.
The modeling and simulation information of a modiﬁed
Futaba S3003 Servo-Motor, presented in this paper, is a
relevant information, mainly for teams that use this servo in
robot competitions, allowing them to learn how to modify it,
to understand in detail the servo internal controller and also
how to simulate it, testing robot controllers without accessing
to hardware.
It was concluded from the inquire results that students were
substantially motivated for the curricular unit study, mainly
because the laboratory work involved mobile robots. The fact
that the results of the laboratory work were applied in a ﬁnal
robot competition was an extra motivation, because students
like to compete. It was also observed that the students were
happy with the fact that the laboratory work reﬂected almost
all the contents of the curricular unit, helping them to be
better prepared for the individual written evaluation. Overall
it was observed that students like laboratory works, robots,
competitions and stated that simulation can also be a good
help to develop robot code without access to hardware.
As future work the authors would like to organize another
editions of the robot competition and to evolve the available
robot prototypes.

14

R EFERENCES
[1] Costa, P., Gonçalves, J., Lima, J., Malheiros, P. SimTwo realistic simulator: A tool for the development and validation of robot software International Journal of Theory and Applications of Mathematics Computer
Science 2011
[2] Gregory Dudek and Michael Jenkin Computational Principles of Mobile
Robotics Cambridge University Press 2000
[3] Borenstein, J., Everett, H., Feng, J. ’Where am I?’ Sensors and Methods
for Mobile Robot Positioning Technical Report, The University of
Michigan 1996
[4] Pololu http://www.pololu.com/product/1419 2014
[5] Montana State University, 2014 Futaba S3003 modidication for continuous running, http://www.coe.montana.edu/ee/ecerover/servomod.html
2004
[6] Conceição, A., Moreira, A., Costa, P.,Dynamic Parameters Identiﬁcation
of an Omni-directional Mobile Robot, Proceedings of the International
Conference on Informatics in Control, Automation and Robotics, 2006.
[7] Sklar, E., Eguchi, A., Johnson, J.,RoboCupJunior: Learning with Educational Robotics, AI Magazine, Volume 24, Number 2, 2003
[8] Michel, O., W ebotsT M : Professional Mobile Robot Simulation, ISSN
1729-8806, International Journal of Advanced Robotic Systems,volume
1,number 1, 2004.
[9] Browning B., Bruce J., Bowling M., Veloso M., USTP: Skills, tactics and
plays for multi-robot control in adversarial environments IEEE Journal
of Control and Systems Engineering 2005
[10] Nakanishi, R.,Bruce J.,Murakami K.,Naruse T., Veloso M. Cooperative
3-robot passing and shooting in the RoboCup Small Size League Proceedings of the RoboCup Symposium 2006
[11] Lund, H., Pagliarinis, L. Robocup jr. with lego mindstorms in Proceedings of the 2000 IEEE International Conference on Robotics and
Automation, San Francisco, CA, IEEE 2000
[12] Almeida, L., Azevedo, J., Cardeira, C., Costa, P., Fonseca, P., Lima, P.,
Ribeiro, F., Santos, V. Fostering advances in research, development and
education in robotics Proceedings of the 4th Portuguese conference in
Automatic Control 2000
[13] Browning, B., Tryzelaar, E., UberSim: A Realistic Simulation Engine
for RobotSoccer, Proceedings of Autonomous Agents and Multi-Agent
Systems, 2003.
[14] Pakdaman, M., Pakdaman, M. Design and Implementation of Line
Follower Robot Second International Conference on Computer and
Electrical Engineering 2009
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8VLQJ(GXFDWLRQDO5RERWLFV5HVHDUFKWR7UDQVIRUPWKH&ODVVURRP
(VWDEOLVKLQJD5RERWLFV&RPPXQLW\RI(YLGHQFHGEDVHG3UDFWLFHXVLQJ0(6+*XLGHV
DQGWKH7$&7,&6)UDPHZRUN
$QGUHZ3&VL]PDGLD
'DYH&DWOLQ
1HZPDQ8QLYHUVLW\
9DOLDQW7HFKQRORJ\/WG
%LUPLQJKDP8QLWHG.LQJGRP
/RQGRQ8QLWHG.LQJGRP
GDYH#YDOLDQWWHFKQRORJ\FRP $3&VL]PDGLDQHZPDQDFXN

-DPHV*20HDUD
1DWLRQDO/RXLV8QLYHUVLW\
&KLFDJR86$
1DWLRQDO/RXLV8QLYHUVLW\

6DUDK<RXQLH
'H0RQWIRUW8QLYHUVLW\
/HFLHVWHU8QLWHG.LQJGRP
V\RXQLH#GPXDFXN

:LOOLDP >@ FDSWXUHG JRRG WHDFKLQJ SUDFWLFH LQ D VHULHV RI
VWUDWHJLHVWKDWEHDUDQDWXUDOHPSDWK\ZLWKHGXFDWLRQDOURERWLFV

Abstract— 7UHQGV LQ WKH 86$ DQG 8. LQVLVW WKDW FODVVURRP
LQWHUYHQWLRQV DUH VXSSRUWHG E\ HYLGHQFH RI WKHLU HIILFDF\  7KH
ERG\ RI HYLGHQFH VXSSRUWLQJ WKH YDOXH RI HGXFDWLRQDO URERWV LV
JURZLQJ +RZHYHU D SHUHQQLDO SUREOHP UHPDLQV KRZ FDQ VXFK
HYLGHQFH LPSDFW HYHU\GD\ WHDFKLQJ DQG WKH XVH RI HGXFDWLRQDO
URERWV LQ WKH FODVVURRP" 0(6+*XLGHV DUH FUHDWHG E\ DQ
LQWHUQDWLRQDO QHWZRUN RI HGXFDWRUV ZKR DUH PDSSLQJ WKH
UHVHDUFK EDVH XQGHUSLQQLQJ HGXFDWLRQDO SUDFWLFH DQG PDNLQJ LW
UHDGLO\ DYDLODEOH WR WHDFKHUV DQ\ZKHUH LQ WKH ZRUOG 7KH
7$&7,&6 )UDPHZRUN VHWV D VWDQGDUG IRU KRZ UHVHDUFK
LQIRUPDWLRQ VKRXOG EH LQWHJUDWHG LQWR HYLGHQFHGEDVHG DFWLYLWLHV
DQG KRZ WKHVH DFWLYLWLHV FDQ EH XVHG WR LQIRUP UHVHDUFK 7KLV
SDSHU LQWURGXFHV WKHVH LGHDV DQG VKRZV KRZ WKH\ KDYH EHHQ
DSSOLHGWRWKH7XUWOHW\SHHGXFDWLRQDOURERW5RDPHU

7KHUH LV DQRWKHU IDFWRU ZKLFK KDV LQFUHDVLQJ LPSRUWDQFH
WKH QHHG IRU HGXFDWLRQDO LQWHUYHQWLRQV WR EH HYLGHQFH EDVHG
&DWOLQ DQG %ODPLUHV GLVFXVV WKH SUREOHPV DVVRFLDWHG ZLWKWKLV
LQ H5RERW >@  7KH\ SURSRVHG WKDW LW ZDV LPSRUWDQW WKH
UHVHDUFK LQIRUPHG SUDFWLFH DQG SUDFWLFH LQIRUPHG UHVHDUFK
0RUHRYHU WKH\ SURSRVHG WKDW VXFK UHVHDUFK QHHGHG WR EH
RQJRLQJRYHUGHFDGHVQRW\HDUVDQGWKHRQO\SUDFWLFDOZD\RI
GRLQJ WKLV ZDV YLD WKH LQWHUQHW  9DOLDQW KDV EHHQ GHYHORSLQJ
VXFKV\VWHPVRYHUWKHODVWIHZ\HDUVDQGQRZKDVDQLQWHJUDWHG
$FWLYLW\ /LEUDU\ >@ DQG 7UDLQLQJ VLWH >@  7KLV SURYLGHV
WHDFKHUV ZLWK MXVWLQWLPH DQG RQWKHMRE WUDLQLQJ
HPEHGGHG LQ HDFK DFWLYLW\  7KHUH VWLOO UHPDLQV D QXPEHU RI
FKDOOHQJHV KRZ GRHV VXFK D V\VWHP FROOHFW GDWD DERXW WKH
HIIHFWLYHQHVV RI HDFK DFWLYLW\ KRZ FDQ VXFK LQIRUPDWLRQ EH
FRRUGLQDWHG ZLWK RWKHU UHVHDUFK DQG KRZ FDQ LW EH PDGH
DFFHVVLEOH WR FODVVURRP WHDFKHUV"    7KH UHFHQW ODXQFK RI WKH
0(6+*XLGHLQLWLDWLYHSURYLGHVDQDQVZHUWRWKHVHTXHVWLRQV
7KLV LV VXSSOHPHQWHG E\ WKH 7$&7,&6 IUDPHZRUN ZKLFK
SURYLGHV DQ RUJDQLVLQJ VWUXFWXUH IRU HQVXULQJ WKDW UHVHDUFK LV
EXLOW LQWR LQWHUYHQWLRQV DQGWKDWWKHRXWFRPHV RI LQWHUYHQWLRQV
LQIRUPUHVHDUFK

Keywords—MESHGuides, TACTICS, Roamer, Educational
Robotics, Turtle, Teaching with Robots, TWR, Evidenced Based
Education, SBR

, ,1752'8&7,21
(GXFDWLRQDO 5RERWV DUH WRROV ZLWK WKH SRWHQWLDO WR KHOS
WHDFKHUV GHOLYHU WKH FXUULFXOXP LQ PRVW VXEMHFWV DQG DFURVV
PRVW RI SUH. HGXFDWLRQ  ,Q WKH 8. WKH XVH RI URERWV
SURJUDPPDEOHWR\V KDVEHHQSDUWRIWKH1DWLRQDO&XUULFXOXP
VLQFH  >@  +RZHYHU GHVSLWH WKLV 9DOLDQW Technology’s
FRPPHUFLDO H[SHULHQFH FRQILUPHG ZLWK D QXPEHU RI RWKHU
YHQGRUV  VKRZV WKDW IHZ WHDFKHUV XVH HGXFDWLRQDO URERWV WR
WKHLU IXOO SRWHQWLDO 7R JHW WKH PRVW RXW RI HGXFDWLRQDO URERWV
UHTXLUHV D KLJK OHYHO RI WHDFKLQJ VNLOOV DQG H[SHUWLVH ZLWK WKH
WHFKQRORJ\  7R WUDQVIRUP WKLV VLWXDWLRQ UHTXLUHV ERWK DQG LQ
PRVW FDVHV WKLV UHTXLUHV D V\VWHPLF FKDQJH  7KH (GXFDWLRQDO
5RERWLF $SSOLFDWLRQ (5$  3UDFWLFDO 3ULQFLSOH LGHQWLILHV ILYH
HOHPHQWV QHFHVVDU\ WR DFKLHYH VXFK FKDQJH 9LVLRQ WHDFKHU
EX\LQWUDLQLQJUHVRXUFHVDQGDQDFWLRQSODQ>@

7KLV SDSHU ILUVW UHYLHZV WKH FXUUHQWGHPDQG IRU HYLGHQFHG
EDVHG LQWHUYHQWLRQV  ,W ZLOO WKHQ GLVFXVV KRZ WKLV LPSDFWV
HGXFDWLRQDO URERWLFV EHIRUH LQWURGXFLQJ 7$&7,&6 DQG
0(6+*XLGHV  ,WWKHQ LOOXVWUDWHV KRZWKLV LV EHLQJ DSSOLHG WR
5RDPHU EHIRUH FRQFOXGLQJ ZLWK DQ RXWOLQH RI ZRUN VWLOO WR EH
GRQH
,, 6&,(17,),&%$6('('8&$7,21$/5(6($5&+
,Q  WKH 1R &KLOG /HIW %HKLQG 1&/%  $FW ZDV
ODXQFKHG LQWKH86$2QHDVSHFWRIWKLVSURJUDPPHZDVWKH
LQVLVWHQFH WKDW )HGHUDO IXQGLQJ FRXOG RQO\ EH VSHQW RQ
LQWHUYHQWLRQV WKDW ZHUH YDOLGDWHG E\ 6FLHQWLILFDOO\ %DVHG
5HVHDUFK 6%5 >@7KH86DXWKRULWLHVSUHVHQWHGWKHPHGLFDO
UHVHDUFK PRGHO DV VRPHWKLQJ HGXFDWLRQ VKRXOG HPXODWH  $
VLPLODU VHQWLPHQW EXW ZLWKRXW WKH ILQDQFLDO FXGJHO ZDV
SURPRWHGLQ(QJODQGE\0LFKDHO*RYHWKHHUVWZKLOH6HFUHWDU\


$SSO\IRUD*XHVW/RJLQWRDFFHVVWKHVHVLWHV

0DSSLQJ(GXFDWLRQDO6SHFLDOLVWNQRZ+RZ

7DUJHWLQJ UHOHYDQWRXWFRPHV$QDO\]LQJEHVWSUDFWLFH
&ODULI\LQJHQYLURQPHQWDOFRQVLGHUDWLRQV7UDQVODWLQJEHVW
SUDFWLFH,QWHUSUHWLQJUHVXOWLQJRXWFRPHV&RPPHQWLQJRQ
WUDQVIRUPDWLRQVDQG6HOHFWLQJQH[WVWHSV

7KLVSDSHUUHSRUWVRQZRUNDLPHGDWVXSSRUWLQJWKLVW\SHRI
WUDQVIRUPDWLRQ RQ DQ LQWHUQDWLRQDO VFDOH XVLQJ :HE 
WHFKQRORJLHV,WEXLOGVRQSUHYLRXVUHVHDUFKUHODWLQJWR7XUWOH
7\SH URERWV LQ JHQHUDO DQG HVSHFLDOO\ ZLWK WKH 5RDPHU  ,W
UHDIILUPV WKDW DSSURSULDWHWUDLQLQJ DQG WKH DYDLODELOLW\ RI KLJK
TXDOLW\ DFWLYLWLHV WKDW PHHW WKH UHTXLUHPHQWV RI WKH (5$
3ULQFLSOHV DUH HVVHQWLDO IRU WKH ZLGHVSUHDG DGRSWLRQ RI
HGXFDWLRQDO URERWV 7KH (5$ &XUULFXOXP DQG $VVHVVPHQW
3ULQFLSOH LV SDUWLFXODUO\ LPSRUWDQW  7KLV VWDWHV Educational
Robots can facilitate teaching, learning and assessment in
traditional curriculum areas by supporting good teaching
practice  &DWOLQ >@SURSRVHGWKDWWKH DSSURDFK GHVFULEHG DV
$VVHVVPHQWIRU/HDUQLQJ $I/ EDVHGRQWKHZRUNRI%ODFNDQG



RI6WDWHIRU(GXFDWLRQZKHQKHXUJHG%HQ*ROGDFUHWKHDXWKRU
RI %DG 6FLHQFH >@ WR ZULWH DQG FKDPSLRQ D VLPLODU FRQFHSW
>@ 7KHVH VRXUFHV SURPRWH D KLHUDUFK\ RI UHVHDUFK PHWKRGV
ZKLFK PDGH 5DQGRP &RQWURO 7ULDOV 5&7 WKH JROG VWDQGDUG
6RPH RI WKH UKHWRULF VXSSRUWLQJ WKLV SRVLWLRQ KDV EHHQ
GLVPLVVLYHRIWKHTXDOLWDWLYHSDUDGLJPVOLNHHWKQRPHWKRGRORJ\
ZKLFK ZKHQ XVHG ZLWK HGXFDWLRQDO URERWV KDV SURYHQ WR EH D
XVHIXO WRRO LQ UHYHDOLQJ WKH WKLQNLQJ SURFHVV RI VWXGHQWV >@
7KH GHEDWH LV QRW QHZ &RKHQ DQG 0DQQLRQ UHYLHZ WKH
WKHRUHWLFDODVSHFWVRIERWKVLGHV>@DQG'DUOLQJGHVFULEHVWKH
HIIHFW RI D SUHYLRXV SRVLWLYLVW DWWHPSWV DW HOLPLQDWLQJ
TXDOLWDWLYHUHVHDUFK>@
,WLVHDV\WRDJUHHWKDWHYLGHQFHEDVHGSUDFWLFHFDQRQO\EHD
JRRG WKLQJ  7KH LVVXH LV ZKDW FRQVWLWXWHV JRRG HYLGHQFH"
&DWOLQ DQG %ODPLUHV >@ SURSRVH WKH XVH RI WKH LQWHUQHW DV D
PHDQV RI JDWKHULQJ DQG FROODWLQJ WHDFKHUV H[SHULHQFHV +DQV
5RVOLQJZKROLNH%HQ*ROGDFUHLVDQHSLGHPLRORJLVWSURSRVHV
WKDWWKLVLVDQHZZD\WRJDWKHUYDOLGHYLGHQFH>@

WKHZHEWRILQGRXWZKHWKHUVXFKHYLGHQFHLVUHSUHVHQWDWLYHRID
ZLGHUYLHZ
7KH H5RERW SHUVSHFWLYH LV WKDW DOO GDWD DQG YDULRXV YDOLG
UHVHDUFK WHFKQLTXHV FDQ FRQWULEXWH WR WKH HYLGHQWLDO EDVH  ,W
VXJJHVWV WKDW WKHUH LV D FRQVWDQW LQWHUSOD\ ZKHUH UHVHDUFK
LQIRUPVSUDFWLFHDQGSUDFWLFH LQIRUPVUHVHDUFK,QWHUSOD\DOVR
ZRUNV EHWZHHQ DFWLYLWLHV DQG (5$  7KH GDWD FROOHFWHG IURP
DFWLYLWLHVFDQDVVLVWWKHYHULILFDWLRQRI(5$DQG(5$FDQKHOS
WKH IRUPXODWLRQ RI WKH DFWLYLWLHV  7KH 0(6+*XLGHV RIIHU D
ZD\RIFROODWLQJDQGSUHVHQWLQJWKHYDULRXVIRUPVRIHYLGHQFH
LQ D ZD\ WKDW LV DFFHVVLEOH WR WHDFKHUV  7KH\ UHSUHVHQW DQ
HGXFDWLRQDO YHUVLRQ RI WKH 1,&( *XLGHOLQHV XVHG E\ WKH
PHGLFDO SURIHVVLRQ LQ (QJODQG DQG :DOHV WRUHVROYH D VLPLODU
SUREOHP LV GLVVHPLQDWLQJ UHVHDUFK LQIRUPDWLRQ WR PHGLFDO
SUDFWLWLRQHUV>@
,9 7($&+(56.,//6
7KH 86 'HSDUWPHQW RI (GXFDWLRQ FODVVLILHV WHDFKHUV LQ
DFFRUGDQFHZLWKWKHLUH[SHULHQFH>@ )RURXUSXUSRVHZHXVH
5HVLGHQW 7HDFKHU VRPHRQH MXVW RXW RI WHDFKHU WUDLQLQJ  DQG
0DVWHU7HDFKHU DQH[HPSODU\HGXFDWRUZKRPRGHOVHIIHFWLYH
WHDFKLQJSUDFWLFHVDQGDFWVDVDUHVRXUFHIRUWKHZKROHVFKRRO 
1RW HYHU\RQH ZKR XVHV 5RDPHU LQ D WHDFKLQJ VLWXDWLRQ LV D
WUDLQHGWHDFKHU7KHRWKHUGLPHQVLRQRIWKHVNLOOLVWKHDELOLW\
RIWKHWHDFKHUWRXVHWKHWHFKQRORJ\HIIHFWLYHO\ VHH)LJ 

7KH 86 *RYHUQPHQW VXSSRUWHG WKHLU SROLF\ E\ VHWWLQJ XS
WKH:KDW:RUNV&OHDULQJ+RXVH>@7KHDLPRIWKLVZDVWR
FROOHFWDQGFROODWHHYLGHQFHWRLQIRUPWHDFKLQJSUDFWLFH6RIDU
VWXG\UHYLHZVDUHDYDLODEOH<HWWKLV KDV UHVXOWHGLQD
PRGHUDWH  SUDFWLFH JXLGHV FRQWDLQLQJ UHFRPPHQGDWLRQV
DERXW KRZ WHDFKHUV FDQ XVH WKLV UHVHDUFK WR LPSURYH WKHLU
WHDFKLQJSUDFWLFH$VLPLODU“ZKDWZRUNVFOHDULQJKRXVH”KDV
EHHQ HVWDEOLVKHG LQ WKH 8. ZLWK WKH 6XWWRQ 7UXVW  )RU
HGXFDWLRQDO URERWV WR JDLQ FUHGLELOLW\ LQ WKLV FOLPDWH WKH
SURGXFWLRQRIVXLWDEOHJXLGHVLVHVVHQWLDO
,,, ,668(6:,7+('8&$7,21$/52%276
,W LV GLIILFXOW WR SURYH HGXFDWLRQDO URERWV ZRUN EHFDXVH
WKH URERW LV D WRRO  7KH FKDOOHQJH LV DNLQ WR SURYLQJ WKDW D
SHQFLO ZRUNV  &OHDUO\ LW GHSHQGVRQ ZKDW \RX GR ZLWK LW DQG
\RXUVNLOODWXVLQJWKHWHFKQRORJ\7KHQDWXUHRIWKHDFWLYLWLHV
YDU\ IRU H[DPSOH WKH 1XPEHU *UDE $FWLYLW\ >@ LV UDGLFDOO\
GLIIHUHQW IURP WKH 5RDPHU 6SDFHFUDIW 5HVFXH SURMHFW  7KH
ODWWHUZDVUHFHQWO\VXEMHFWRIDGRFWRUDOGLVVHUWDWLRQ>@,WLVD
UHDVRQDEOHEXWLPSUDFWLFDODUJXPHQWWKDWDOPRVWHYHU\DFWLYLW\
GHVHUYHV VLPLODU GRFWRUDO VFUXWLQ\  7KLV SUREOHP ZDV
DGGUHVVHGZLWKWKHSXEOLFDWLRQRIWKH3ULQFLSOHVRI(GXFDWLRQDO
5RERWLF$SSOLFDWLRQV (5$ >@7KLVVXPPDULVHG\HDUVRI
HPSLULFDOH[SHULHQFHRIHGXFDWLRQDOURERWVLQWRWHQEDVLFWHQHWV
WKDWFRXOGEHXVHGIRUWKHSXUSRVHRI PHWDDQDO\VLVUHYLHZRI
WKH YDOXH RI HGXFDWLRQDO URERWV DQG WKH GHVLJQ RI QHZ URERWV
DQGDFWLYLWLHV

)LJ7HDFKHU6NLOO0DWUL[

$WWKLVVWDJH(5$ LVDK\SRWKHVLVDQGWKHH5RERWSURMHFW
ZDV SURSRVHG DV D VWUDWHJ\ IRU GHYHORSLQJ DQG YDOLGDWLQJ WKH
WKHRU\  H5RERW FULWLFLVHV WKH UHVWULFWLYH DSSURDFK RI 1&/%
5HVHDUFK DQG VWDWHV D PRUH HFOHFWLF YLHZ RQ ZKDW FRQVWLWXWHV
YDOLG HYLGHQFH >@  7KRUQGLNH SLRQHHUHG WKH DSSOLFDWLRQ RI
6%5LQHGXFDWLRQ+HZDVYHU\PXFKWKHVFLHQWLVWGLVSHQVLQJ
ZLVGRP WR FODVVURRP GUXGJHV >@  7HDFKHUV ZHUH WKHUH WR
DSSO\ RWKHU people’s thinking. Under NCLB a teacher's
SUDFWLFDOH[SHULHQFHLVGLVSDUDJHGDVDQHFGRWDO<HWWKHUHDOLW\
LVPRVWWHDFKHUVUHO\RQWKHLUH[SHULHQFHZKLFKLVRIWHQE\LWV
QDWXUHH[SUHVVHGLQDQHFGRWDOIRUP2QHDUJXPHQWDJDLQVWWKLV
IRUPRIHYLGHQFHLVWKDW6RPHWLPHVWKH\>DQHFGRWHV@DUHYHU\
UHSUHVHQWDWLYHVRPHWLPHVWKH\ UHQRW7KHSUREOHPLVZHGRQ W
NQRZZKHQ>@7KHH5RERWSURMHFWSURSRVHVWKDWZHFDQXVH

)LJ Gordon’s Ladder of Competence



7KH SRWHQWLDO RI D VXFFHVVIXO RXWFRPH GHSHQGV RQ WKH
WHDFKHU’V SRVLWLRQ LQ WKLV VNLOO PDWUL[  7R PHHW WKH
UHTXLUHPHQWVRIWKH(5$3UDFWLFDO3ULQFLSOHDQ\DFWLYLW\QHHGV
WR WDNH LQWR DFFRXQW SRWHQWLDO VKRUW FRPLQJV LQ WKHVH VNLOOV
ZKLFK HVVHQWLDOO\ PHDQV DFWLYLWLHV PXVW DOVR LQFRUSRUDWH
DSSURSULDWH WUDLQLQJ   &UHDWHG E\ 1RHO %XUFK the Gordon’s
6NLOO /DGGHU )LJ   RIIHUV DQRWKHU ZD\ RI YLHZLQJ WHDFKHU V
FRPSHWHQFH >@  :KLOH WUDLQLQJ EXLOW LQWR WKH DFWLYLW\ FDQ
PRYHSHRSOHIURP6WHSWR6WHSRQO\SUDFWLFHDQGFRQWLQXDO
WUDLQLQJFDQKHOSSHRSOH PDNHWKHWUDQVLWLRQ IURPWRWR
7$&7,&6 >@ SURYLGHV D IUDPHZRUN WKDW VHWV D VWDQGDUG IRU
DFWLYLWLHV  7KH VWDQGDUG DLPV WR VXSSRUW WKH WUDQVIHU RI
H[SHUWLVH IURP PDVWHU WHDFKHUV DQG WKH SURFHVV RI JDWKHULQJ
HYLGHQFHRISUDFWLFH
9 7+(7$&7,&6 )5$0(:25.
7KH 7$&7,&6 )UDPHZRUN VKRZQ LQ 7DEOH , SURYLGHV
WHDFKHUV ZLWK WKH VHYHQ HOHPHQWV QHFHVVDU\ IRU FUHDWLQJ DQ
HIIHFWLYHDFWLYLW\
7$%/(,

7+(7$&7,&6 )5$0(:25.

7$&7,&6(OHPHQW

'HILQLWLRQ

7DUJHWLQJUHOHYDQWRXWFRPHV

/LQNVWRQDWLRQDORUVWDWHFXUULFXOXP
VWDQGDUGVDQGWKHOHDUQLQJLQWHQWLRQV
LGHQWLILHGE\WKHVWXGHQW
:KDWLVWKHEHVWHYLGHQWLDOO\EDVHG
DSSURDFK $I/0(6+*XLGHV(5$
3ULQFLSOHV3UDFWLFH*XLGHVHWF
:KDWDUHWKHSHUWLQHQWFKDUDFWHULVWLFV
RIWKHOHDUQLQJHQYLURQPHQWHQJDJHG
LQWKHDFWLYLW\
7KHFRQWH[WXDOL]DWLRQRIDNQRZQEHVW
SUDFWLFHFIDUHVHDUFKLQIRUPHG
OHVVRQDQGDVVHVVPHQWSODQ
0HDVXULQJDQGUHFRUGLQJWKH
RXWFRPHVZLWKTXDOLWDWLYHFRPPHQWV
RQZKDWKDSSHQHGLQWKHDFWLYLW\
$EULHIFRPPHQWRQWKHRYHUDOO
LPSDFWRIWKHDFWLYLW\RQWKHWHDFKHU
DQGOHDUQHU
'HFLVLRQRQZKDWWRGRWRIXUWKHU
LPSURYHOHDUQLQJRXWFRPHVEDVHGRQ
WKHUHVXOWV

$QDO\VLQJEHVWSUDFWLFH
&ODULI\LQJHQYLURQPHQWDO
FRQVLGHUDWLRQV
7UDQVODWLQJEHVWSUDFWLFH
,QWHUSUHWLQJUHVXOWLQJ
RXWFRPHV

&RPPHQWLQJRQ
WUDQVIRUPDWLRQV
6HOHFWLQJQH[WVWHSV

9, 0(6+*8,'(6
0(6+LVDNH\JOREDOLQLWLDWLYHWRXQGHUVWDQGLQJKRZVW
FHQWXU\WHFKQRORJLHVFDQEHKDUQHVVHGWRLPSURYHWKHTXDOLW\
UHOHYDQFHDQGWLPHOLQHVVRIHGXFDWLRQDOUHVHDUFK>@0(6+
0DSSLQJ (GXFDWLRQDO 6SHFLDOLVW NQRZ +RZ  LV D JOREDO
NQRZOHGJH PDQDJHPHQWVWUDWHJ\,WSURGXFHVD0(6+*XLGH
DQ RQOLQH UHVRXUFH HTXLYDOHQW WR WKH 86 3UDFWLFH *XLGHV 
ZKLFK OLQNV WR HYLGHQFH FROODWHV FURVV UHIHUHQFHV DQG
VXPPDULVHV LW  ,W LV DFFHVVHG DQG VXSSRUWHG E\ DQ RQOLQH
QHWZRUN ZKLFK OLQNV SUDFWLWLRQHUV DQG UHVHDUFKHUV HQDEOLQJ
WKHPWRIRUPZRUNLQJJURXSVRUFRPPXQLWLHVRISUDFWLFH
7KH 0(6+*XLGHV LQLWLDWLYH ZDV GHYHORSHG E\ WKH
(GXFDWLRQ )XWXUHV &ROODERUDWLRQ ()&  ZKLFK LV DQ
HGXFDWLRQDO FKDULW\ LQ ZKLFK WKH IRXQGHU PHPEHUV ZHUH
LQVSLUHGE\DYDULHW\RIDSSURDFKHVLQWKHILHOGRIPHGLFLQHDQG
RWKHU SXEOLF VHFWRU RUJDQLVDWLRQV ZLWK UHVSHFW WR NQRZOHGJH
PDQDJHPHQW VWUDWHJLHV 7KH JRYHUQDQFH RI WKH 0(6+*XLGHV
LQLWLDWLYH LV PDQDJHG E\ WKH (GXFDWLRQ )XWXUHV &ROODERUDWLRQ
FKDULW\
*LYHQWKDWSXEOLVKHGHGXFDWLRQDOUHVHDUFKLVUDUHO\IRFXVHG
RQWKH NQRZOHGJHWHDFKHUV QHHGWR LPSURYHWKHLU SURIHVVLRQDO
SUDFWLFH 0(6+*XLGHV VHHN WR FKDQJH WKLV VR SUDFWLFH DQG
theory are ‘meshed’ together to provide researchEDVHGDGYLFH
IRUWHDFKHUV0(6+LVDZRUOGZLGHQHWZRUNRIHGXFDWRUVIUHHO\
VKDULQJ DQG EXLOGLQJ SURIHVVLRQDO NQRZOHGJH 0(6+*XLGHV
V\QWKHVLVH DQG PDNH DFFHVVLEOH WKH HYLGHQFH EDVH IRU
HGXFDWLRQDO SUDFWLFH IURP DFURVV WKH ZRUOG VR WKDWWHDFKHUV DW
DOO OHYHOV FDQ NHHS XS WR GDWH HDVLO\  )RU UHVHDUFKHUV JRRG
SUDFWLFH LQ UHVHDUFK ZULWLQJ LQFOXGHV FRPPXQLFDWLQJ ILQGLQJV
WRXVHUVDQGWKLVLQFOXGHVWHDFKHUSUDFWLWLRQHUV
7R DFKLHYH WKLV YLVLRQ WKH 0(6+*XLGHV ZHEVLWH HQDEOHV
UHVHDUFK WR EH DFFHVVLEOH DW WKH WRXFK RI D EXWWRQ DV DQ\
LQWHUQHW HQDEOHG GHYLFH ZLOO EH DEOH WR DFFHVV WKH JXLGHV RU
NQRZOHGJHPDSVRIHGXFDWLRQDOUHVHDUFK7KLVPHDQVWKDWWKH
ZLGHVSUHDG XSWDNH RI PRELOH WHFKQRORJLHV ZLOO HQDEOH
SUDFWLWLRQHUV DV ZHOO DV DFDGHPLF UHVHDUFKHUV WR FRQQHFW WR D
ODUJHERG\RINQRZOHGJH LQWKH IRUPRISUHYLRXVO\SXEOLVKHG
UHVHDUFK ZKLFK KHOSV WR HQVXUH HYLGHQFH EDVHG SURIHVVLRQDO
SUDFWLFH

7KH GHVLJQ RI WKH 7$&7,&6 SURFHVV UHIOHFWV D
FRQVLGHUDWLRQ RI WUDQVODWLRQDO UHVHDUFK >@ D PHWKRGRORJ\
ZKLFK KDV LWVFULWLFV>@EXWLVHVWDEOLVKLQJDSUHVHQFH LQWKH
PHGLFDO ILHOG>@DVDQDSSURDFKWRUDSLGO\WUDQVODWHUHVHDUFK
ILQGLQJVLQWRSUDFWLFDOVHWWLQJOLNHFODVVURRPV
9DOLDQW KDV LQYHVWHG D VLJQLILFDQW DPRXQW RI UHVHDUFK LQWR
WKHGHYHORSPHQWRID5RDPHUDFWLYLW\VWUXFWXUHLQGHSHQGHQWRI
7$&7,&6 7KHUH ZDV DURXQG D  FRUUHODWLRQ EHWZHHQWKH
WZRDSSURDFKHV7KH7$&7,&6IUDPHZRUNZDVXVHGWRPRGLI\
WKH 5RDPHU $FWLYLW\ 6WUXFWXUH DQG ZDV SDUWLFXODUO\ KHOSIXO LQ
UHJDUG WR WKH GHYHORSPHQW RI WKH /HVVRQ (YDOXDWLRQ IHDWXUH
ZKLFK PHHWV WKH H5RERW GDWD JDWKHULQJ UHTXLUHPHQWV
(VWDEOLVKLQJ D VWDQGDUG DSSURDFK WRZDUGV JDWKHULQJ DQG
GLVVHPLQDWLQJ UHVHDUFK DQG LQFRUSRUDWLQJ LW LQWR WKH
GHYHORSPHQW DQG SUHVHQWDWLRQ RI DFWLYLWLHV KDV WKH EHQHILW RI
PDNLQJ LW HDVLHU IRU WHDFKHUV WR TXLFNO\ FRPSUHKHQG DQG
LPSOHPHQW DFWLYLWLHV 7KH (5$ 3UDFWLFDO 3ULQFLSOH   7KH
7$&7,&6)UDPHZRUNRIIHUVDVWUXFWXUHIRUWKLVSURFHVV



7KH ORQJ WHUP DLP LV WR KDYH D FRPSOHWHG $ WR = LQGH[
ZKLFK FRYHUV DOO FXUULFXOXP VXEMHFWV DQG DUHDVRI HGXFDWLRQDO
LQWHUHVW DORQJVLGH NH\ FRQFHSWV DQG JHQHULF LVVXHV VXFK DV
DVVHVVPHQW SHGDJRJ\ 6(1 WKUHVKROG FRQFHSWV EDUULHUV WR
OHDUQLQJDQGVRRQVRWKDWWKHLQGH[LVVHDUFKDEOHE\NH\WHUP
7KH XVH RI DQ $= LQGH[ LV KRZ WKH PDSV RI PHGLFLQH DUH
RUJDQLVHG IRU WKH PHGLFDO SURIHVVLRQ WR DFFHVV UHVHDUFK
HYLGHQFH7KH0(6+*XLGHVDUHRYHUVHHQE\HGLWRULDOERDUGV
RI DFDGHPLFV DQG WHDFKHUSUDFWLWLRQHUV ZKR UHYLHZWKH JXLGHV
RQFHWKH\KDYHEHHQZULWWHQDQGVXEPLWWHG7KHJXLGHVDUHWKHQ
VXEMHFWWRSHHUUHYLHZDQGDQHGLWRULDOSURFHVVZKLFKSURYLGHV
DTXDOLW\DVVXUDQFHSURFHVVWKDWLVWKHVDPHDVSULQWSXEOLVKLQJ
RI HGXFDWLRQDO UHVHDUFK  7KLV SURFHVV DOORZV H[SHUWV WR
FRQWULEXWH WR D UDQJH RI JXLGHV ZLWKLQ WKHLU H[SHUWLVH DQG WR
LQWHUDFW DQG QHWZRUN ZLWK FROOHDJXHV LQ WKH VDPH ILHOG 7KXV
FROODERUDWLRQ LV EHWZHHQ DFDGHPLF UHVHDUFKHUV DQG WHDFKHU
SUDFWLWLRQHUV ZKR KDYH D G\QDPLF H[SHUWLVH EHWZHHQ WKHP RI
WKHRU\ DQG SUDFWLFH  7KLV IUHHV UHVHDUFK IURP WKH FLUFOH LQ
ZKLFK DFDGHPLF UHVHDUFK UHVLGHV EHKLQG WKH ILUHZDOO RI

DFDGHPLF MRXUQDOV WR EH UHDG DOPRVW VROHO\ E\ RWKHU
DFDGHPLFV SUHYHQWLQJWHDFKHUVKDYLQJWKHLUSUDFWLFHLQIRUPHG
E\ UHVHDUFK XQOHVV WKH\ FDQ DFFHVV  WKH UHVHDUFK GDWDEDVHV
EHKLQG 8QLYHUVLW\ OLEUDU\ SD\ZDOOV  )UHH DW SRLQW RI DFFHVV
0(6+*XLGHVSURYLGHDQRYHUYLHZRIHGXFDWLRQDOUHVHDUFKRQ
D JLYHQ WRSLF  ,W UHIHUHQFHV SUHYLRXV SXEOLVKHG UHVHDUFK DQG
HQDEOHV WKH SURIHVVLRQ WR XWLOLVH WKH HYLGHQFH WR LQIRUP ERWK
IXWXUH SUDFWLFH DQG UHVHDUFK  :KLOH WKH *XLGHV VXPPDULVH
NQRZQ UHVHDUFK WKH\ DOVR PDNH WKH UDZ GDWD DQG UHIHUHQFHV
DFFHVVLEOH WR RWKHU UHVHDUFKHUV ZKLFK HQDEOHV LQGLYLGXDO
UHYLHZHUVWRPDNHXSWKHLURZQPLQGDERXWWKHTXDOLW\RIWKH
HYLGHQFH

+RZHYHU WKH NH\ HOHPHQW LV KRZ VXFFHVVIXO ZDV WKH
DFWLYLW\"+RZGRZHPHDVXUHWKLV"7KHQRUPDOZD\LVWRWHVW
DJDLQVW WKH /HVVRQ 2EMHFWLYHV QRUPDOO\ DOLJQHG WR
FXUULFXOXP 7KLVLVXQVDWLVIDFWRU\DQGPLVOHDGLQJ&KLOGUHQ V
XQGHUVWDQGLQJ RI FRQFHSWV HPHUJHV JUDGXDOO\ DV WKH\
H[SHULHQFH D YDULHW\ RI LQWHUYHQWLRQV  7KH VLWXDWLRQ LV
DQDORJRXVWRDER[HUZKRNQRFNVRXWKLVRSSRQHQWLQURXQG
&RXOG WKH NQRFNRXW  EORZ ZLQ WKH ILJKW ZLWKRXW WKH
FRQWULEXWLRQRIWKHRWKHUSXQFKHVGHOLYHUHGLQWKHSUHYLRXVWHQ
URXQGV"  7R UHVROYH WKLV SUREOHP 5RDPHU DFWLYLWLHV LQFOXGH D
/HVVRQ(YDOXDWLRQVXUYH\ZKLFKPHDVXUHVSHUIRUPDQFHDJDLQVW
VXFFHVVFULWHULD

9,, 0(6+*8,'()2552$0(5
7KH 0(6+*XLGH UHVROYH WKH LVVXHV LGHQWLILHG LQ WKH H
5RERWSDSHU)RUWKHUHDVRQVFLWHGDERYHLWLVDQLGHDOWRROIRU
KDQGOLQJ HYLGHQFH RQ 5RDPHU V HIIHFWLYHQHVV DQG WKH YDOLGLW\
RI WKH (5$ 3ULQFLSOHV  7KH IROORZLQJ LV VWUXFWXUH RI WKH
0(6+*XLGH HQWLWOHG (GXFDWLRQDO URERWV ZK\ XVH D 5RDPHU
URERWLQWKHFODVVURRP>@" 7KHUHVWRIWKLVSDSHUZLOOUHYLHZ
WKLV VWUXFWXUH DQG XVH WKH 5RDPHU $FWLYLW\ 1XPEHU *UDE
:KROH1XPEHUV WRLOOXVWUDWHYDULRXVLVVXHV>@
$ NH\ DLP RI WKH H5RERW UHVHDUFK SURJUDPPH LV WKH
YHULILFDWLRQGHYHORSPHQW RI WKH (5$ 3ULQFLSOHV  7KHVH
HIIHFWLYHO\SURYLGHDVXPPDU\RIHYLGHQFHRIZK\HGXFDWLRQDO
URERWV DUH HIIHFWLYH HGXFDWLRQDO WRROV  7KH 0(6+*XLGH LV
IRFXVHG RQ WKH GHILQLWLRQ RI WKHVH SULQFLSOHV OLQNHG WR WKH
FXUUHQWO\ DYDLODEOH HYLGHQFH  ,W LQFOXGHV D VXPPDU\ RI WKH
VWDWXVRIWKHHYLGHQFHVXSSRUWLQJWKHSULQFLSOHDQGZKDWZRUN
QHHGV WR EH GRQH  7KH UHVW RI WKH JXLGH LV VHW XS WR JDWKHU
HYLGHQFH IURP WKUHH GLIIHUHQW VRXUFHV ILUVW VXEVWDQWLDO GDWD
DYDLODEOH IURP /RJR DQG 7XUWOH UHVHDUFK UHOHYDQW GDWD IURP
YDULRXV VFLHQWLILF ILHOGV GHYHORSPHQWDO SV\FKRORJ\ $,
VFLHQFH RI OHDUQLQJ HWF  DQG WKH LQIRUPDWLRQ JDWKHUHG IURP
DFWLYLWLHV LQ WKH 5RDPHU $FWLYLW\ /LEUDU\  7KHVH DFWLYLWLHV
GHULYH IURP YDULRXV VRXUFHV 9DOLDQW V DUFKLYHV WHDFKHU
VXEPLVVLRQV DQG 9DOLDQW V QHZ DFWLYLW\ GHYHORSPHQW HIIRUWV
7$&7,&6FRPSOLDQFHSURYLGHVDQDWXUDOWZRZD\LQIRUPDWLRQ
IORZEHWZHHQDFWLYLW\DQGUHVHDUFK
)LJ  VKRZV WKH 0(6+*XLGH 0DWUL[ 7KH DPRXQW RI
HYLGHQFHZLOOEHVXEVWDQWLDOVRLWUHTXLUHVFDWHJRUL]DWLRQ,WLV
RUJDQLVHG DFFRUGLQJ WR LWV UHVHDUFK IRUPDW SHHU UHYLHZHG
MRXUQDOVGLVVHUWDWLRQVDFWLRQUHVHDUFKHWF ,WZDVFRQVLGHUHG
WKDWWKLV VHFWLRQ VKRXOG EH RUJDQLVHG DURXQGWRSLFV 7HDFKHUV
ZLOOZDQWWRILQGHYLGHQFHIRUWRSLFV+RZHYHUWKHWRSLFUDQJH
LV WRR ODUJH DQG VXEMHFWWR YDULDWLRQV OLNH VSHOOLQJ GLIIHUHQFHV
6RWKHSODQLVWRXVHWDJVWRLGHQWLI\WRSLFVDQGIDFLOLWDWHDWDJ
VHDUFK IHDWXUH  7KH FRQWH[W ZLOO GHULYH IURP GDWD FROOHFWHG
IURPWKHVFKRROVXVLQJWKHDFWLYLWLHV2QFHVXIILFLHQWGDWDKDV
EHHQ FROOHFWHG LW FDQ EH VXPPDULVHG LQWR XVHIXO FDWHJRULHV
7KHDFWLYLWLHVDUHOLQNHGWRWKHHYLGHQFHDQGFURVVUHIHUHQFHGWR
VXEMHFWV DJH JURXSV DQG FXOWXUDO VLWXDWLRQ 7KH GHVLJQ RI WKH
DFWLYLWLHVSURYLGHHYLGHQFHIRUWKH(5$3ULQFLSOHV6XVWDLQDEOH
/HDUQLQJ &XUULFXOXP DQG $VVHVVPHQW DQG 3HGDJRJLFDO  $OO
RIWKLVLQIRUPDWLRQLVSURYLGHGZLWKLQWKHVWUXFWXUHRID5RDPHU
DFWLYLW\



)LJXUH5RDPHU0(6+*XLGH0DWUL[

$VVHVVPHQWIRU/HDUQLQJ $I/ WHFKQLTXHVDUHHPEHGGHGLQ
5RDPHU DFWLYLWLHV  7ZR RI WKHVH DUH OHDUQLQJ LQWHQWLRQV DQG
VXFFHVV FULWHULD  7KH OHDUQLQJ LQWHQWLRQ LV QRW WKH VDPH DV
/HVVRQ 2EMHFWLYHV  ,W LV UHODWHG EXW LW LV ZKDW WKH VWXGHQWV
WKLQNVWKH\DUHOHDUQLQJ,WLVVRPHWKLQJVHWXSE\WKHWHDFKHU
DV VKH HQJDJHV VWXGHQWV LQ WKH DFWLYLW\  3DUW RI WKDW VHW XS
SURFHVV LV KHOSLQJ WKH VWXGHQW WR XQGHUVWDQG ZKHQ WKH\ DUH
VXFFHVVIXO  7KLV LV SDUW RI WKH VHOI DQG SHHU DVVHVVPHQW
PHWKRGV RI $I/  ,W KDV EHHQ VKRZQ WKDW VWXGHQWV DUH
UHPDUNDEO\ KRQHVW LQ WKHLU DSSUDLVDOV >@  7KLV RSLQLRQ LV
PRGHUDWHGE\WHDFKHU VREVHUYDWLRQVRIWKHOHVVRQ
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5RDPHU $FWLYLW\ OLEUDU\ DQG VHW XS D VLWXDWLRQ ZKHUH
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SDUWLFXODUWRYDOLGDWHWKHQRWLRQRIXVLQJVXFFHVVFULWHULDDQGQR
GRXEW YDULRXV PRGLILFDWLRQV WR WKH RYHUDOO VWUXFWXUH ZLOO WDNH
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Currently, the approach to STEM (Science, Technology,
Engineering and Mathematics) Education in Europe is still
extensively based on passive learning (theoretical knowledge
transmitted through lecturing); to a large extent, it still lacks
the practical, inquiry-based and learner-centered dimension
needed by the students to become an active part of the learning
process. This leads to an efﬁcient integration of theoretical
knowledge into an experimental process of direct acquisition
of this knowledge. The current approach also often lacks
the context for students to work in groups and develop soft
skills such as effective communication and teamwork, qualities
needed to work in interdisciplinary research or industrial environment nowadays. Not completely adequate STEM teaching
in school is considered by several recent European studies
one of the key factors responsible for the relative decrease
of the young peoples interest in STEM-related studies and
professions in western countries today.
A recent study [2] shows that active learning leads to
better student performance and raise of the average grades.
By contrast, in traditional lecturing, failure rates are higher.
Results from an Interactive Robotics Education Program implemented in the Curriculum of a Mechatronics course in
Pontiﬁcal Catholic University of Peru (PUCP) [3], show a
raise of motivation from the students of different age groups
for completing their project, as well as the development
of their teamwork, project management, documentation and
communication skills. Furthermore, collaboration, cognitive
skills, self-conﬁdence, perception, and spatial understanding
are some of the skills that the students achieve to learn through
the implementation of robotics tools in education [4].
Being aware of the various beneﬁts that educational robotics
can bring into learning, combined with the recognized inspirational and interdisciplinary value that the space context
can bring into STEM education, the European Space Agency
(ESA) has kicked off the development of several spacerobotics educational projects, including prototype activities

Abstract—As part of its Education Programme, the European
Space Agency (ESA) is taking several steps towards the development of Educational activities and platforms that use Space
Robotics as a mean to support and reinforce STEM (Science,
Technology, Engineering and Mathematics) school education in
Europe. In this paper the on-going development of an Orbital
Robotics educational prototype platform is presented, consisting
of a hardware-developed physical platform and an accompanying
set of curriculum-based lessons (IB Physics curriculum) that
target upper secondary students (16-18 y/o target group). The
hardware, a friction-less air-hockey table (physical platform)
engineered for this purpose, will be used by students to interactively acquire the necessary experience of the dynamics of space
systems, as the environmental conditions and physical constraints
that are characteristic of on-orbit systems are emulated. The students will be able to manipulate space robot (satellite) mockups
performing basic tasks such as docking, landing and grasping
space debris. Additionally, a smartphone application has been
implemented to allow the interaction with the platform, via a
dedicated User Interface (UI). The lessons are inquiry-based and
are structured so that the students are actively engaged in the
learning process according to a learner centered approach. The
project is jointly undertaken by the ESA Education Ofﬁce and
the ESA Automation and Robotics Section, with the support
of the Control Systems Laboratory of the National Technical
University of Athens. The development is taking place at the
facilities of the Automation and Robotics Laboratory (ARL) of
ESTEC, ESA’s European Space Research and Technology Centre
in the Netherlands.

I. I NTRODUCTION
The use of robotic applications in education is increasing
rapidly, after the realization of the various beneﬁts they
introduce in the learning process. These include both the
motivational and pedagogical value provided by a direct handson and interactive experience that put the learner at the centre
of an educational journey of discovery; during this journey the
learners critical and innovative thinking is stimulated, leading
to a deeper acquisition and understanding of physics and
technological principles [1].
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such as the one presented in this paper, and a space-robotics
training school for primary and secondary education (the ESA
e-robotics lab - space robotics in the classroom, that will
ofﬁcially start its activities in Autumn 2015). Space has always
been one of the most wondrous subjects for children: by
integrating the space theme with educational robotics, ESA’s
objective is to raise the students motivation and performance
in STEM subjects, as well as to raise the awareness about
space and space applications, together with their beneﬁts for
modern society, among the young population in Europe. An
example of a recent successful ESA space robotics activity,
strongly connected with the concept of this project, was the
docking of ESA’s Automated Transfer Vehicle (ATV-5) to the
International Space Station (ISS), as seen in Figure 1.

The methodology consists in deploying a set of inquirybased lessons that gradually builds the knowledge and the
skills needed to complete the ﬁnal lesson, which makes use of
the principles introduced in the previous ones. The learning
process and the lessons, whose goal is teaching physics
through the students experience of a 2-dimensional representation of space dynamics, implement cognitive neuroscience
research and developmental psychology (MBE [5] - Mind,
Brain and Education Science). Through an interactive use
of the physical platform, the learning process also introduces
the hands-on experience.
Methodologies derived from the belief that the human brain
is constantly searching for meaning and seeking patterns and
connections are being implemented, while the main focus
remains on reaching a deep understanding of the basic school
physics concepts that lie in the fundamentals of space and
orbital robotics.
The lesson plan is based on the 4MAT Theory [6], a use
of the extensive research on brain-based teaching methods.
The implementation of the 4MAT Cycle into teaching engages
the students through all the steps of the learning experience.
The movement around the 4MAT cycle represents the learning process itself; it is a movement from 1.experiencing, to
2. reﬂecting, to 3.conceptualising, to tinkering and problem
solving, to 4.integrating new knowledge with the self.
The intention is to provide the students with the chance to
perceive information both directly and abstractly and process
it reﬂectively and actively. The different combinations of
information acquisition and the path the mind follows to
process it, deﬁne the four types of learning types: Type one
learners are those whose mind is searching for the why? in
what they see, perceiving information directly and process it
reﬂectively; the type two learners asks for the what? in the
stimuli they are given, perceive information abstractly and
process it reﬂectively; type three or how does it what seekers,
perceive information abstractly and process it actively; while
the fourth, more intuitive type, is interested on the what if ,
and perceives information directly and processes it actively.
The lessons are structured to stimulate all the channels that
these different type of learners use to perceive and process
information; they are built upon the Umbrella Concept and
follow a Concept-Based Learning. In other words, the learning
objectives for every lesson refer to a greater concept that the
students can relate to: new subjects are gradually introduced be
referring to the students previous knowledge, and experiences
and feelings to it, so that the learning experience becomes
personal.
All the personality types (according to the Myers Bricks
type indicator [7] are equally respected. Some people, the
sensing types, perceive what is happening around them making logical connections in their mind (the door is wooden),
opposite to the intuitive types who use their intuition (the
door reminds me of the wood we have at home). Some
others take decisions based on their logic and some on their

Fig. 1. ATV-5 docking with the ISS, 12 Aug 2014

Under this scope, ESA’s Educational Project Orbital
Robotics: A new frontier in Education, in collaboration with
the Control Systems Laboratory (CSL) of the National Technical University of Athens (NTUA), Greece, aims to provide
an active-learning tool for physics and technology under
the concept of orbital mechanics and space dynamics. The
project, aimed at the upper secondary school target group
(16-18 years old), includes the development of an educational
space environment emulator using air levitation (planar space
emulator platform) and a set of space robot mockups (the
‘satellites’), which can ﬂoat on its surface. A set of lessons,
which for the prototyping phase are based on the International
Baccalaureates (IB) Physics guide, is also being developed.
In Section three the approach to the educational goals and its
application to the lessons structure are presented. Section four
illustrates the design and development of the physical platform
based on the requirements set by the educational goals. Section
ﬁve illustrates the lesson plan and how the learning objectives
are achieved. Section six presents the authors conclusions, and
mentions the next steps in the development of the project.
March 1, 2015
II. P EDAGOGICAL A PPROACH
‘For the things we have to learn before we can do them, we
learn by doing them.’
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on its surface. The mockups had to be light and have small
footprint, and be capable of performing basic space tasks
resembling at the same time real satellites with a good degree
of ﬁdelity. A great effort has been put into reducing to the
minimum the power and mass budget requirements of both
the satellite mockups and the planar platform.

emotions (thinkers and feelers), while for some, the decision
making process is more difﬁcult than for others (perceivers
and judgers). Personality types also account for the different
channels one uses to express oneself: for the extraverts, the
source of energy is external, while for introverts it is internal.
The lessons follow a pattern that provides the students the
opportunity to acquire the knowledge in the way that is the
easiest and most preferable for them, and are meant to favour
the development of their communication skills.
In conclusion, the students are led through interactive activities into the basics of physics principles and of their speciﬁc
phenomenology in the space environment. Every lesson is
structured around a themed assignment, or mission, that make
use of orbital robotics and that they have to accomplish as
a team. At the end of the assignment, the students have to
present the process they have run through, the results of their
mission, and the outcome of their teamwork in which every
member had speciﬁc tasks. Under the guidance of their tutor,
they then have to engage into an open discussion to share
the trade-offs made, the challenges overcomed, the lessons
learnt both individually and as a team, etc. Through this
process, the students gain a ﬁrst-hand understanding and direct
experience of the curricular subjects introduced, an experience
of project management and teamwork, and the development
of their communication skills, self-conﬁdence and awareness
in a learning environment that respects the wide variety of
personality and learning types.

B. The Planar Space Emulator
From the early stages of the development, one of the main
challenges was the design and construction of a system able
to simulate free-fall environment conditions, while at the same
time taking into account all the project requirements as well
as the physical limitations.
The chosen design incorporates the beneﬁts of the planar
simulators already developed in the USA (MIT, NASA, Stanford), Europe (U. of Padova, U. of Southampton, National
Technical University of Athens) and Japan (Tokyo Institute of
Technology, Tokyo University), scaled down to a low-powerbudget and simpliﬁed system that does not need compressed
air. Planar simulators using air bearings are perhaps the
most versatile and less expensive method for emulating zerog environment, in comparison to other methods, and allow
for repeated and thorough testing of control algorithms and
veriﬁcation of dynamics [8]. They require minimum preparation compared to other simulation methods and are easier to
upgrade and adapt to alternative scenarios.
These systems usually use a thick and heavy (e.g. granite)
or fragile (e.g. glass) material as the surface where the air
bearing space emulators hover, which however are not suitable
for a classroom environment. Moreover, the direct use of air
bearings would have introduced a considerable weight, cost
and complexity to the mockups due to the required payload
for air supply. Therefore it was decided that the platform
should follow the example of planar simulators using air
bearings, although this time the method of hovering should
be reversed: the air ﬂow will come out from the hovering
table instead from the mockups. For this reason the planar
educational space emulator developed and presented, follows
the air hockey principle and consists of an assembly of
additive manufacturing derived parts. It also has a custom
layout, implementing results from both theory and testing,
for optimization of the ﬂow and maximization of the output
pressure.
The model prototype that has been created was based on the
high level requirements and having two main issues to overcome: lifting a space robot mockup weighing approximately
600g and being made of a low friction material. Moreover, the
surface had to be ﬂat and smooth and create a homogenous
ﬁlm of air on its surface to allow smooth hovering of the
mockups. The stiffness requirement of the platform sets the
manufacturing options for a stable and rigid assembly, using
low-cost and easily accessible resources.
The planar prototype platform was designed taking under
consideration the constraints set by the limitations of the 3Dprinting technology, and the material used which, in this case,
is Polylactic Acid (PLA). It is a modular structure consisting

III. T HE PHYSICAL P LATFORM
A. Design requirements
In order to achieve the educational objectives set for this
project, the physical platform had to meet a set of requirements:
• emulate the behavior of space robots on orbit, resembling
in a 2-dimensional environment the experience and the
effects of the 3-dimensional zero-g environment on the
bodies;
• allow students interactivity;
• remain small, low-cost, low-weight, low-noise and safe
for use in a classroom environment;
• ensure its sustainability and reusability by different generations of students.
These requirements and constrains drew the design decisions and trade-offs made during the development of the
prototype: the ﬁnal layout, the selection of the materials, and
the functionality of all the components, have been designed
always in correlation with the educational scope of the project.
As a 3D emulator is impossible to build easily, a planar space
environment emulator that allows space robot mockups to
hover on top (a friction-less air-hockey table), simulating a
zero gravity and zero friction movement, was selected as a
good alternative. This allows a very effective 2-dimensional
representation of satellites movement in space.
The planar platform also had to provide working space for
two space robot mockups to effectively perform operations
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upper surface due to additive manufacturing limitations. Note
however that as the resemblance with real satellites is required,
their translational and rotational motion should have been
generated by thrusters. This would introduced the problem of
using compressed air and the need to add a pneumatic system,
that would have increased the mass and power budget, not to
mention the complexity.
Instead, the use of small fans enclosed in nozzles was
selected, in order to resemble real thrusters without sacriﬁcing
considerably the accuracy. The fans only function in a pulselike mode, so as to emulate rocket propulsion (propulsion
through momentum transfer), therefore reducing signiﬁcantly
the inertial issues that emerge additionally their weight is
minimal making the previous assumption reasonable. The
ﬁrst system implementation incorporates four fans, as seen
in Figure 3; more can be added to allow angular motion.

of four smaller modules, as shown in Figure 2, which shall
be glued together to provide a working surface (top surface of
the upper part) with dimensions 380x300mm. The modules
has been, tested and optimised to meet the requirements.
The upper part of the module is a box-shaped element with
custom-made nozzles on top, which produces the air ﬁlm. The
intermediate part is used for the mounting of the fan (air ﬂow
source), while the lower parts used for the support of the whole
construction. This way it provides the structure with sufﬁcient
support and distance from the ground, while using the least
possible amount of material.

Fig. 2. The module (1 out of 4) of the planar space emulator prototype

The airﬂow had to be optimised to assure minimum air
escape and enough thrust to lift the satellite mockups for
undisturbed motion, i.e. there is a small pitch distance between
the surface holes where the air ﬂows. For that purpose,
the Bernoulli concept was exploited, in order to achieve an
increase in pressure [9]; that is, to provide the external airﬂow
through a gradually diminishing-diameter nozzle before escape
into the environment, in order to increase the dynamic pressure
of the output airﬂow, and thus increase the velocity, and
therefore the thrust, which is the main objective and only
known value. Additionally, since the air is not provided directly through a simple cylindrical hole, but it escapes through
a carefully designed route (the nozzle), special care was taken
in order to decrease its internal friction.

Fig. 3. The space robot mockup in development stage
R
The fans are connected to an Arduino
system, which
is an open-source physical computing platform based on a
simple microcontroller board [10], controlled remotely through
Bluetooth by use of an android smartphone application, as seen
in Figure 4.

C. The satellite mockups
The space robot mockups represent the bodies orbiting in
space they can also represent mini satellites as their basic
operational principles are the same. The observation of their
movement and the results of the interaction with other objects
on the planar space emulator environment are meant to allow
the students to study the dynamics of orbiting bodies.
The goal is to make the mockups as light and small as
possible. This will enable them to be lifted by the ﬁlm of
air created by the space planar emulator platform and at the
same time decrease the required minimum dimensions of the

Fig. 4. The Android Application User Interface for moving the robot mockups
(communication via bluetooth)

The User Interface of the smartphone application is struc-
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’when did that happen?’. This leads to the rationale behind a
space mission, which aims to fulﬁll a speciﬁc human need. A
mission statement thus is introduced together with a top-level
deﬁnition of its concept, operations and beneﬁts.
In each lesson, the students are grouped in teams and
assigned a task which they need to execute, based on the
previous inquiry-based educational approach. Preferably they
are divided into teams which have equal number of: girls
and boys, introverts and extraverts, judgers and perceivers,
and thinkers and feelers. The students are asked to decide
which are the phases of the assigned mission, which role
each team member will play (e.g. Mission Management,
Telecommunications, Operations, Science, etc), and what is
each roles responsibility. The activity making use of the planar
emulator will then commence, with the objective to achieve
the assigned mission.
When the task is over the students are called to present
their outcomes, choosing their preferred presentation method
(whiteboard, ﬂipcharts, papers, post-its etc); the teacher will
call the rest of the students to engage into discussion on this
presentation. At the end, they are called to talk about their
experience working as a team, where the teachers will act as
moderators in helping each other understanding and respect of
the different personality types whilst favouring communication
between the students.
The methodology developed seeks to trigger all the learning
routes the students with different personality types choose to
follow into perceiving, acting and decision-making. Feelers
have the chance to act, so to involve action in the procedure
of learning, and thinkers are given the time to reﬂect and
process things in their mind before they can decide on the
answer. The perceivers in the team will also seek for further
investigation on the problem while the judgers will tend
to take fast decisions. Moreover, extroverts will react more
spontaneously, while the introverts will need some time to
reﬂect before they choose to act.
Based on these principles, and making use of the physical
platform, the set of lessons presented below has been selected.
It has to be noted that the construction of the robot mockups
will be done gradually by the students: throughout each lesson
more parts will be added to meet the learning objectives.
Further down we present Lesson 1, ‘Introduction to Space’;
this particular lesson does not make use of hardware, but
provides an example of how all lessons are structured.
• Lesson One - Introduction to Space
This is an introductory lesson about space, aiming to
raise students interest about space and its applications.
Additionally an introduction to space robotics will take
place. This lesson will contain astronomical fun facts
and basic knowledge about orbital robotics and space
missions. Finally the students will be called to execute
a space mission.
• Lesson Two - Friction -or not
This lesson aims at achieving the realization of the
difference between the concept of friction on Earth in
comparison with its absence in space. It contains observa-

tured with buttons, each of them representing the operation
of a speciﬁc fan, which produces the corresponding impulse
force for translational motion.
Finally the mockups disk-shaped base was made of a
slightly ﬂexible plastic plate (as thin and light as possible).
The base is large enough to allow the mockup to move and to
provide enough space for the robotic mechanisms that will be
R
baseplates will
added by the students in the future. LEGO
be mounted over the base surface, allowing the students to add
R
LEGO
technic parts, to assembly their robotic mechanisms
that they will be asked to make during the lessons.
R
Figure 5 shows the one Degree Of Freedom (DOF) LEGO
robotic arm assembly used for the docking exercises, and the
corporation with a pico-servo motor (weight 4.5g) able to
move the mechanism on the z-axis (yaw).

R
Fig. 5. LEGO
robotic arm with docking mechanism and servo motor

IV. L ESSONS P LAN : ACHIEVING L EARNING O BJECTIVES
The challenge during the lessons is to raise students’ interest
and engagement in STEM subjects; this is achieved by guiding
the students through the application of physics principles
in the space environment - a context usually fascinating to
children. For example, as the teacher demonstrates a physical
phenomenon like rolling a ball on the table which stops at
some point, he/she asks the students to describe what they
saw and to explain what happened. In this way, the teacher
can introduce Newton’s Laws and friction. On the same time
and in order to highlight the difference between space and
Earth dynamics, the teacher shows a video of a satellite on
orbit, of landing on an asteroid and of docking between two
objects in space.
During such a lesson, the students are called to describe
both what they saw and to notice the differences that exist
between the bodies behaviour on the Earth and on orbit; this
way the students start to think about what they have just
experienced. Meanwhile, the teacher keeps stimulating the
active learning process by asking questions such as ’where
does space begin?’, ’why man ﬁrst wanted to go to space?’ or
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with earth environment in daily applications.
c) Students should understand how Universal Gravitation and space environment conditions affect the
movement of objects in space.
d) Students should realise why orbits have elliptical
shape, based on Keplers Laws of motion.
e) Students should be able to state beneﬁts resulted
from space exploration.
Curriculum links
• Mathematics (Vectors)
• Physics (Satellites, Comets, Planets, Stars, Gravity,
Friction, Newton’s Law of Universal Gravitation,
Keplers Laws of motion)
• Astronomy (Movement of space objects)
Outline
In this activity students will be engaged in an active
discussion which will essentially lead to the realisation
of the conditions that deﬁne a space environment and
its impact on the movement of orbiting objects and
space applications. Students are also expected to come
to an understanding of why space exploration is of vital
importance to our daily life.

tional exercises on frictionless movement and momentum
transfer.
Lesson Three - How Rockets Work
Here the concept of rocket propulsion using the Newtons
3rd law is explained. The main observation is the actionreaction principle.
Lesson Four - Inertial Momentum
Students are asked to add a robotic arm to the mockup
and, by observing the movement of the whole body
when trying to move the arm, the students understand
the fundamentals of inertial momentum.
Lesson Five - Catch me if you can!
The students explore the observational concept by which,
in a free-fall environment, when you just touch something
it drifts away. The task is trying to the capture a static
target object, ﬁnding a solution to avoid the drifting away
and managing to capture it.
Lesson Six - Landing on a Comet
The objective of this lesson is to achieve successful
approach of the target object and successfully anchoring
to a planar surface placed in the simulation environment.
The lesson introduces the basics of space propulsion.
Lesson Seven - Interacting in Space
This lesson presents by practical demonstration the difﬁculties of two-body interaction in space.
Lesson Eight - Space Debris Removal
Through this lesson the goal is to raise awareness on the
space debris issue and the mechanisms used for cleaning
space from space junk. The students are called to design
a net mechanism to capture a moving body.
Lesson Nine - aMAZE me!
The students will have to construct a robot and drive it
through a maze. The goal will be to avoid hitting the
walls and get to the ﬁnal destination in the shortest time
possible, where the target they need to capture will be
positioned.

2) Background Astronomy in early 1600s, Aristotle’s
geocentric system, Ptolemy, Copernicus, Brahe, Kepler,
Newton. First space applications developed, ﬁrst
satellite launched, ﬁrst spacecraft, man on the moon,
ﬁrst mission on mars, ﬁrst rover on mars, Rosetta!
What it the urge that pushes humanity towards space
exploration? What is there to learn and beneﬁt from?
3) Activity
• Discussion
What deﬁnes the Earth Environment? Introduce the concept of gravity and friction and the importance of their
results in our daily life (humans/animals and artiﬁcial
constructions:cars, airplanes). Make the ﬁrst reference
to space environment conditions:
• Space: what? why? (different gravitational ﬁelds)
– How do the laws of physics that apply on earth
change, in the absence of friction?
– The gravitational ﬁeld around objects pulls freeﬂoating objects towards it, and the pulling force is
proportional to the mass (Newtons Law on Universal
Gravitation).
• How does this affect objects orbiting in space?
– A small object (satellite) orbits around a bigger one
-its gravitational ﬁeld can create a force large enough
to cause the orbiting of an object around it.
– But the orbit has a speciﬁc shape. Which one? What
is the reason? (Keplers Laws of motion (1st and
2nd))
• Why do we go to space?

Lesson Example (prototype)
Lesson 1: Introduction to Space
1) Educational Objectives Fast Facts:
• Age range: 16-18 years old
• Type: student workshop
• Complexity: medium
• Lesson time required: 45 minutes to 1.5 hours
Students should already know:
a) The concept of gravity
b) The deﬁnition of weight (W = m g)
c) The concept of vectors (size = value & direction)
Learning outcomes
a) Students should be able to make simple calculations using the equation derived from Newtons Law
of Universal Gravitation.
b) Students should be familiar with the concept of
free-fall environment and the differences that lie
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concept will be reﬁned by ESA Education Ofﬁce and tested
with teachers in the context of the ESA e-robotics lab Teachers
Training. It is expected that the activity may be rolled out for
school use in late-2016/2017 (classroom of approximately 20
pupils).

Students are divided into teams and called to ﬁll in their
worksheets and present their outcomes to the rest of the class.
They are called to write down some arguments that prove
correct the statement: ‘Space activities are an essential
part of modern society’. Students shall think of society
needs -derived by the evolution of technology- that led to
the creation of space applications which established space
activities as a necessary part of our daily lives and the world
as we know today.

ACKNOWLEDGMENT
The authors would like to thank the ESA Automation and
Robotics Laboratory (ARL) for providing their facilities and
their assistance throughout the development of the project,
and the head of the ARL Gianfranco Visentin, for his constant
mentorship and support.

Discussion Extension
Mission Scenario:
‘You have to repair a solar cell that has been damaged on the
rear edge of the ISS. What steps would you follow? Which are
the difﬁculties you think you will have to face and how would
that differ if it was taking place on earth’.
The students are involved in an active discussion, with the
teacher facilitating the ﬂow. The students are then divided into
teams and are expected to write down and present their mission
outline, along with the answers to the questions.
In the table below the content that by the end of the activity
is expected to have been transmitted to students is presented.
•

Application

Reason

Telecommunications

Communication, instant access to large
amount of information by everyone,
eliminates physical distances..
Meteorology, predict natural disasters..
Life on other planets, how life started..
Materials, ﬂuids, biology, radiation
testing..

Earth Observation
Planet Exploration
Experiments in microgravity
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• Conclusion
Talking about space always fascinates children. Through the
active discussions and activities taking place in this course,
students are led to a deep understanding of basic facts about
space environment, orbits and space applications and their
impact on modern society. They also learn how to work in
teams while improving their communication and presentation
skills.

V. C ONCLUSION
The learning requirements and objectives set by ESA’s
educational project on orbital robotics were presented. The
educational objectives are reached by the interactive use from
students of a set of space robot mockups able to ﬂoat on a
planar space emulator platform. The students are led through a
set of inquiry-based lessons, to a deep understanding of orbital
mechanics and space dynamics concepts. This is achieved
through the experience of a 2-dimensional representation of
the physical phenomena happening in space in a 3-dimensional
environment, that the manipulation of the mockups hovering
on a space emulator is making possible. Additional ﬁne-tuning
of the design of the planar emulator platform and of the
satellite mockups is intended. Furthermore, it is foreseen to
produce a detailed manual on how the lessons can be replicated
in a classroom environment. Throughout 2015 and 2016 the
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Abstract—We present the IniRobot pedagogical kit, conceived
and deployed within French and Swiss primary schools for the
initiation to robotics and computer science. It provides a microworld for learning, and takes an enquiry-based educational
approach, where kids are led to construct their understanding
through practicing an active investigation methodology within
teams. It is based on the use of the Thymio II robotic platform.

We first present the pedagogical framework and objectives
of the kit, we propose a brief overview of the state-of-the-art,
and then we present the robotic platform Thymio II and justify
why it was chosen for this program. Thereafter, we present the
pedagogical activities, their targeted users and contexts of use.
Finally, we present a preliminary evaluation of the kit.

The paper presents the detailed pedagogical objectives and a
first measure of results showing that children acquired several
robotics-related concepts.

II. EDUCATION TO ROBOTICS

Keywords : Robotics ; Computer; Teaching ;
activities ; Primary Schools ; Pedagogy ; Education.

The first question in this type of activity is whether we want
to have an activity of robotics for education or an activity of
education to robotics? The issue raises a debate that is
relatively strong in the world of education. Hereafter, we
discuss its ins and outs and elicit our own take.

Creative

The terms robotics for education, pedagogical robotics or
educational robotics have been around in education for a few
decades [18][19]. These terms refer to a tool suitable for
learning situations: robots such as Beebot, NXT, Thymio II.
These robots, programmable to a certain extent, are used by
teachers in the classroom. The applied practices are as varied
as the teachers' knowledge about robotics. Some use robots to
discuss robotics in itself, while others use them as mediators of
skills and knowledge not related to robotics (collaboration,
communication, drawing, reading a map, moving…).
Considering this reality, in which the knowledge at stake is
very different from one practice to another, we deem the term
robotics for education to be unsatisfactory.

I. INTRODUCTION
A major societal challenge is educating the youngest to
understanding the digital world and becoming actors. To reach
this goal, it is important to design educational material that
fosters motivating, cooperative and playful conceptual and
practical experience.
The use of robotics has the potential to be a useful medium
to teach computing skills to children, being at the same time
stimulating and rich of many important concepts where the
digital world connects to the real world [17].
In this context, we present the IniRobot pedagogical kit,
which was conceived and deployed in French schools (about
950 schoolchildren) for the initiation to robotics and computer
science. It provides a micro-world for learning, and takes an
enquiry-based educational approach [16], where kids are led to
construct their understanding through practicing an active
investigation methodology within teams. It is based on the use
of the Thymio II robotic platform and the associated software
tools, developed by the Ecole Polytechnique Fédérale de
Lausanne (EPFL), the Ecole Cantonale d’Art de Lausanne
(écal) and the Swiss Federal Institute of Technology Zurich
(ETHZ). The Inirobot pedagogical content is publicly available
through a Creative Commons licence1, and the robot software
and hardware are also open-source2.

In this article, we thus present a tool for education to
robotics and computer science. For us, this approach is in line
with skills such as Competence 5 in Quebec, “Build one’s
understanding of the world”, or Competence 2 in France for the
scientific and technological culture (Discovery of the world in
Cycles 1 and 2), or the Science skills described in the
curriculum for French-speaking Switzerland such as modelling
and understanding of natural and technical phenomena.
Educating to robotics also involves the development of socalled cross capacities (collaboration, communication, …).
We refer to prescriptive standards that now advocate a
competency-based approach. Such an approach contributes to
and propose their modifications. The activities are directly downloadable at
https://dm1r.inria.fr/t/inirobot-les-documents-a-telecharger/
2
The Thymio 2 robot kit is available at : https://aseba.wikidot.com

1
The IniRobot pedagogical content is available at :
https://dm1r.inria.fr/c/kits-pedagogiques/inirobot or http://www.inirobot.fr.
This site is also a collaborative platform where IniRobot’s users can discuss
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the scientific and technical education in schools in that it
highlights a “knowledge to” more than a “knowledge that”
[20]. However, if these skills do indeed seek the knowledge to
act, it is clear that scientific knowledge is concerned too. This
begs the question of which knowledge should be built. We
believe it is necessary to explain this knowledge and to
articulate it in relation within the disciplines. That is why part
of the process of dissemination is based on continuing
education of teachers. Our approach is to train students to
understand the technical processes – not to fantasize about
technological promises – and to develop their creative thinking
and strategy for problem solving.

• Understand that the behaviour of a robot depends on the
interaction between the program, the robot body and the
physical environment.
• Know analogies and differences between robots and
living animals (e.g. sensors-senses, actuators-muscles,
computer-nervous system).
IV. STATE OF THE ART
There is a large set of educational activities based on robots
in the literature. Most of them focus on pedagogical objectives
that are related to robotics, such as programming or robot
building [2]. The systematic review made by Benitti [1] shows
that in schools, 80% of the activities “explore topics related to
the fields of physics and mathematics”. It is also highlighted
that robotics curricula address both specific topics such as
Newton’s laws, fractions or ratios, and transversal skills such
as problem solving and scientific inquiry.

The general goal here is that schools would incorporate new
knowledge brought by technological developments in order to
allow everyone to think about the world, especially robotics as
far as we are concerned, in a critical and scientific way, not in a
magical one.
III. PEDAGOGICAL OBJECTIVES

For the target age of the IniRobot initiative, focused on
children that are from 6 to 12 years old, the number of
quantitative studies of the impact of educational robots is
extremely low. Most studies report only qualitative
observations. Leonard [3] reports about the ability of nurseryaged children to use Lego® Mindstorms® system, describing
the type of activities carried out and the difference of attitude
of boys and girls toward this brick-based system. Jeschke et al.
[4] report the feedback of Lego® Minstorms® workshops for
children aged between 6 and 12, where 94% of the participants
enjoyed the course. The goal of these workshops was to
introduce children to science and technology and was based on
the Roberta initiative [5]. Barker et al. [6] studied the use of
Lego robots with 9-11 years old pupils in a clearer pedagogical
context and with a quantitative analysis of the impact. They
show the quantitative improvement of scores (pre- versus posttests) in concepts related to programming, mathematics
robotics and engineering. Some other studies address the use of
educational robots with specific target groups such as autistic
children [7].

IniRobot targets two sets of pedagogical objectives.
A. Learning the scientific method and team work
The first set relates to learning how to learn through the
enquiry-based method of working and thinking. Here robotics
is used as a tool to foster:
• Understanding and practice of investigative scientific
methods: formulating questions and hypotheses, design
and run experiments to validate or invalidate them;
• Development of skills for team work: division and
integration of work, debating and arguing, revising
one’s own hypotheses;
B. Learning fundamental concepts of robotics and computing
The IniRobot program targets the acquisition and practical
use of a number of fundamental concepts of robotics and
computing3. The main targeted concepts, expressed as
competences, are:

As illustrated by the examples mentioned above, a large
majority of the experiments are carried on with the Lego®
Mindstorms® system. In her systematic review [1], Benitti
shows that 90% or the studies are performed with this product.
This shows how important it is to have a commercially
available system to enable studies in classes. Indeed,
experiments with children require many very robust robots that
can be handled by children. Therefore prototypes are often hard
to deploy in studies aiming to collect representative
quantitative data.

• Understand that robots are composed of sensors,
actuators and a computer.
• Know and understand the words “sensors”, “computer”,
“actuator”, “electronics”, “computing”, “mechanics”,
“instruction”, “algorithm”, “programming language”.
• Know how to provide instructions to a robot, and
understand that a sequence of instructions forms an
algorithm.
• Understand that
languages exist.

several

forms

of

Two other well-spread commercial robots targeting
children in the age of 6 to 12 are the BeeBot and the Lego®
WeDo®. The BeeBot [8] is a small differential drive mobile
robot representing a honeybee. Its movements can be
programmed with 7 buttons on its back, allowing the child to
define trajectories on a checkerboard. The movement on
specific mats can be used to teach a broad set of disciplines.
The Lego® WeDo® [9], based on the Lego bricks like the
Mindstorms®, is a cheaper solution that allows to connect only

programming

• Know how to use basic concepts of event-based
programming, and how to use “if … then …” rules.

3
Fundamental concepts of robotics and computing are available in
the form of dialogue with a child at:
http://www.dm1r.fr/_documents/inirobot_dialogue_objectifs.pdf
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one sensor and one actuator and is directly controlled by the
computer through a graphical programming interface.

C. The visual programming environment
While the Thymio comes with six pre-programmed
behaviours, its main feature is to be programmable. The
Thymio II is built on top of the Aseba robot programming
framework [13][21]. Aseba features two programming
environments: a classical, interactive and robot- independent
development environment called Studio and a visual
programming interface called VPL, specific to Thymio. The
Aseba programming language is based on the construct
onevent, which is used to create event handlers for the sensors.
Aseba programs are downloaded through a USB cable, which
also recharges the internal battery. Once the program is loaded,
the robot can run untethered. One program can be stored in
flash memory. The IniRobot learning material uses the VPL
environment.

Recently the open-source Thymio II robot [10] became
commercially available and is deployed in schools and
informal education events [11][12]. It has a size similar to the
BeeBot and a price close to the one of the WeDo system. It has
more than 10 sensors and is highly interactive through a set of
39 LEDs placed around its body.
Among these available systems the Lego® Mindstorms® is a
clear reference but is expensive, limiting its diffusion in
schools. The cheaper WeDo is affordable but has few sensors,
like the BeeBot. Thymio offers programming possibilities as
the WeDo does, but instead of focusing on construction, offers
a rich and varied set of sensors.

VPL is a visual programming environment designed to be
accessible to young children [14]. The environment is
minimalistic and the block icons are large. Figure 1 (right)
shows the environment and a program for following a black
think line on a white floor. On the left, there is a column of
event blocks; and on the right, there is a column of action
blocks. Dragging and dropping one event block and one action
block to the centre pane creates an event-action pair. Both
event and action blocks are parameterized, enabling the user to
create many programs from the small number of blocks. VPL
programs are automatically compiled into Aseba programs.
Previous research has shown that VPL is effective to teach a
fundamental computer science concept such as the one of event
handling [15].

V. THE ROBOT : THYMIO II
A. Why choosing Thymio II
There have been several factors pushing us to choose Thymio
for the IniRobot pedagogic kit. Thymio is affordable, allowing
schools and private people to buy it with a reasonable budget.
The full robot design is open source, allowing developments in
software and understanding of hardware. Thymio has a large
set of sensors, has a rich user interface and can be used directly
out of the box. Finally, programming the robot is possible
through a graphical and text-based programming interface.
B. Features of Thymio II
The Thymio II is a small (11 × 11 × 5 cm), self-contained
and robust mobile robot. It is driven by two wheels allowing it
to move like a caterpillar vehicle (differential drive). The robot
has five proximity sensors on the front and two on the back,
and two sensors on the bottom that measure the ground
reflectivity and thus its colour. There are five capacitive
buttons on the top, a three-axis accelerometer, a microphone,
an IR sensor for a remote control and a thermometer.

D. Comparison with other platforms
In respect to the Lego® Mindstorms®, Thymio is two to
three times cheaper, has a larger number of sensors, does not
need construction to be used, has a less technical look, is
completely open source and has a more accessible
programming interface. As disadvantages, it allows fewer
possibilities in construction and has a fixed set of sensors.

As output, in addition to the two motors, the 39 LEDs on
the whole body display localized information, for instance
sensor activity. This distributed display of the internal state of
the robot makes the visualization extremely intuitive, more
than with a classical screen display. Finally, the robot provides
a sound synthesizer. Figure 1 shows the robot.

In respect to the BeeBot, Thymio costs nearly the double,
but has a much larger set of possibilities in behaviours and
programming. In respect to the Edison platform, the cost of
Thymio is three times higher, but Thymio has also three times
more sensors, has a rechargeable battery, better mobility
control and much better programming environment enabling
debugging, variable visualization and interface with other
systems, all features not available on Edison.



In respect to all other platforms, Thymio has a unique
programming environment allowing switching smoothly from
graphical to text programming.
VI. SEQUENCE OF ACTIVITIES
IniRobot relies on a sequence of activities designed to
introduce progressively the targeted concepts and competences.
These activities are organized around missions that must be
realized with the Thymio II robot. The full pedagogic kit,
assembled in a “missions book” as turnkey solution, is
available in open-source documents (creative commons).

Fig. 1. The Thymio II robot (left) and a screenshot of the VPL programming
environment for children (right).
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The missions were designed by a group of teachers and
researchers, in a cycle of prototyping and evaluation with
children.

use IniRobot with about 950 children aged from 6 to 12. In
Switzerland, 30 teachers were trained to the use of IniRobot.
For the extracurricular time, which in France is managed by
the municipalities, the city of Lille (250,000 people) uses
IniRobot, and has planned to double its initiation activities to
robotics for the next academic year. In Gironde, the cities of
Talence, Bruges, Merignac, Floirac, Lormont, Pessac, Quinsac,
Cenac, started or will soon start using IniRobot.

A. Enquiry-based approach
IniRobot uses the enquiry-based pedagogical approach,
where children actively and autonomously discover, through
debating, experimenting and validating of their hypotheses
[23]. Activities are designed so that children can always make
progress on their own, based on the experimental method, on
the group dynamics and on their own creativity. To foster the
pleasure of learning and intrinsic motivation to search for
information, missions are scenarized so as to include a
dimension of playfulness.

The Flowers team Inria trained facilitators of these cities,
who have now the responsibility to train their colleagues.
Currently, the cities have about 40 trained facilitators who
initiate about 600 children to robotics and programming.
To facilitate the dissemination of IniRobot, it is available
under an open-source licence, free, ready to use, with technical
and pedagogical advices, corrections of the activities. Its
modularity makes it very flexible to use.

Activities are conducted within groups of 3 children, a
preferential size which has been found empirically to be well
suited to running the program in primary schools. A robot and
a computer equipped with the Aseba VPL software are
provided to each group.

To facilitate its deployment, we created the accompanying
website http://www.inirobot.fr, which contains sheets to
download and users discussions. A MOOC is also planned.

B. Uses and deployment
1) Uses
We designed IniRobot to be used in different contexts, for
primary school level children (between 6 and 12 years old). It
can be used either inside the classroom, with teachers, or
outside the classrooms within activities proposed by educators
of associations (in France, this corresponds to “perischolar
time”, where public funded educators of association organize
activities just after school or in dedicated afternoons).

VII. THE MISSIONS
A. Order of missions
There are 12 missions that come in a specific order that has
been designed so that children can be kept within their zone of
proximal development [22], where they experience a challenge
that is difficult enough to motivate them, but not too difficult so
that they feel that can address them.

According to the context of use, the priorities in the
pedagogical objectives can vary. Within the perischolar time
the priorities can be learning how to work in a team, and
discover robotics and computing per se, as these disciplines are
not part of the official program of French schools.

B. Main missions
Here is an overview of the most important missions designed
within the program. As far as possible, the missions are inquiry
based, the instructions are very few and minimal: the children
have to discover, to experiment by themselves. The first
mission 1 is emblematic of this strategy. Indeed, the “thing”
(robot) is given to them, with the unique precision that “nobody
knows what it is and how to use it”.

Within class time, IniRobot can also be used as a tool to
support other disciplinary objectives, for example: learning
language, writing and reading; learning the scientific method;
introduction to artistic practices through the capability to
program the robot to dance and draw.

1) Mission 1: What is that thing?
Groups discover an object given to them without any
indication (the Thymio robot). At the end of the mission, they
have to know how to turn it on, activate the pre-programmed
behaviours identified by colours, and name it as a “robot”. At
the end of the mission, it is only verified that they know how to
turn the robot on and off..

Finally, outside the context of schools, an adaptation of the
IniRobot program can also be used as a driver for what is
called in French “coding gouters”. These events gather children
and their parents around a piece of cake and a set of activities
to discover the basics of computing and robotics.
IniRobot is intended to be easily adaptable. Initially, the
series of activities IniRobot was designed for 6–10 sessions of
30–75 minutes each. But it is easy to organize them differently,
depending on constraints and objectives.

2) Mission 2: colors and behaviors
Groups discover the integrated behaviours. They have to
complete a grid where the inputs are the colours of behaviours,
and they have to describe the behaviours they observe and
indicate on a drawing which parts of the robot are involved. No
other instructions are given to them, not even how to enable
behaviours.

2) Deployment
For the school time, teachers use IniRobot in their schools
in various French areas such as Gironde, Hérault, and HauteSavoie.

3) Mission 3: If … Then …
Groups fill in a sheet where they have to connect elements
associating events and actions that match with the behaviour of
the robot (in each colour). They need to make experiments with

All educational advisers of the Gironde county, counting
about 900 schools, were trained with IniRobot and can now
train teachers gradually. Currently, in France, about 38 teachers
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the robot to test whether elements should be linked or not
within a rule “If … Then …”.

VIII. EVALUATION METHOD
Tests were carried out with 24 children on the twelve
missions experienced in the extracurricular time in Talence
(Gironde, France). The same questionnaire (Table I) was
submitted in a pre-test one week before the start of the robotic
activities and a post-test one week after the end of them.

4) Mission 4: What if we programmed?
Groups discover the visual programming software. They
have to fill in sheets to explain what the different buttons or
instructions do, experimenting simple predefined programs
written on a sheet.

The success rates were calculated by dividing the number
of correct answers by the total number of questions.

5) Mission 5 : Inside the robot
Groups open one of the robots, observe and dialog to
identify which subsystems are for actuating, sensing and
decision. They have to complete schemas on a sheet.

TABLE I.

6) Mission 6: Good detection
Groups test programs that include detection of events to
understand how they function. Then, two programs to be
finished are proposed on a sheet they should complete.

QUESTIONNAIRE
Questionnaire
Yes

7) Mission 7: Robots and humans
Groups identify similarities and differences between the
systems for sensing, acting and decision-making in robots and
humans. For this, they have to complete a sheet where there are
schemas.
8) Mission 8: Little challenges
Groups have to address two challenges. The first consists in
creating a musical instrument (one sound for each sensor). The
second consists to program the robot to go forward if he detects
nothing, and go backwards if it detects something. No other
instructions are given to them.

1

Do you know what a robot is?

2

Does a robot necessarily have a head?

3

Can we talk to a robot like to a human?

4

Are there robot vacuum cleaners for the home?

5

Does a robot necessarily have sensors

6

Is there electronics in a robot?

7

Is there a computer in a robot?

8

Is a robot alive?

No

IX. PRELIMINARY RESULTS

9) Mission 9: Obstacle avoidance
Groups realize a program that allows the robot to move
around by avoiding obstacles. No other instructions are given
to them.

TABLE II.

TESTS RESULTS

Tests results
Age

10) Mission 10: What beautiful Thymio!
Groups decorate the robots thanks to a small paper shell
that they cut and colour.

7

8

11) Mission 11: The great route
All robots, equipped with the program of mission 9 and
decorated in mission 10, are put in the same large but closed
environment with obstacles. With coloured pens fixed on the
robot, they move around interacting with obstacles and the
other robots, leaving on the ground the trace of their
displacement. They can update their programs live.

9

10

12) Mission 12: Top!
Groups have to build programs that use a timer.

Gender

Number

Girls



Boys



Girls



Boys



Girls



Boys



Girls



Boys



pre-test success rate


























post-test success rate



 

 


 





 

 

The overall success rate in pre-test is 70 %, moving up to 93%
in the post-test. The girls have an overall score of 77 % in the
pre-test and 97 % in the post-test. The overall score of the boys
is 70 % in pre-test and 88 % in the post-test. The results are in
Table II and synthetized in Figure 2.

13) Mission 13: What do you know?
Groups have to respond to a multiple-choice questionnaire
about what they have learnt during the preceding missions.
14) Mission 14 (advanced): Using states
Groups discover the principle of “states”. A “state” is a 4bit internal state of the robot and accessible in the advanced
mode of VPL. The states permit to do different things with the
same events. According the states of the robot, event-action
pairs are active or not.

Figure 3 shows that all ages benefit from IniRobot. Figures
4 and 5 indicate that the 11 girls seem to progress faster than
the 13 boys. This is an interesting indicator as many education
actions consider gender issues, especially in robotics.

In the first part of the mission, children complete a
program. In the second part, they create a program using states.
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X. LIMITATIONS OF THE STUDY
The number of children who took part in the test was small
and the questionnaire was limited in scope. This study was only
intended to collect a first, quick and partial feedback on the
relevance of IniRobot.
To get more data, we use now two new questionnaires, one
for teachers and facilitators, one for children4. The goal is to
gather broader information and focus in particular on the
effectiveness of IniRobot to achieve its goals and its ease of
use. To improve analysis, we have planned in future to use
more open-ended questions, to monitor the children’s progress
with more accuracy.
However, these initial results are encouraging. The increase
of the success rate from pre-test to post-test shows that children
have a better understanding of core robotics concepts after
being exposed to IniRobot.

Fig. 2. Global success rate at pre and post-tests.

XI. CONCLUSION AND NEXT CHALLENGES
We presented and validated a pedagogical kit that is
spreading in France and Switzerland. The results of the survey
on children and the acceptance by the teachers are very
encouraging. We plan to exploit the new results collected
through the new questionnaires to validate the relevance of the
scheme and also to use them to improve the IniRobot activities.
Through the questionnaires, we want also to evaluate the
impact on children having learning problems. Indeed our kit
seems to have a very positive impact as noticed by several
teachers who work with these children. For example, in a
school in Lormont (Gironde, Aquitaine, France) ranked as one
of the most disadvantaged schools in France, a teacher used
IniRobot with six years old children and found that through
these activities, children were making efforts to read they were
not making before5.

Fig. 3. Success rate at pre and post-tests by age

The next challenge is now to scale-up on the basis of the
actual deployment. For this, we continue to use the strategy that
consists in training teachers and facilitators who, in turn, train
other people.
With this aim, we now work with institutional and
associative worlds, which use their own competences to
support the strategy. We have dedicated organisms in France
and Switzerland, which facilitate this effort. Beside the schools,
the cities have to organise the extracurricular time and
activities for children.

Fig. 4. Girls success rate at pre- and post-tests depending on their age.
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Fig. 5. Boys success rate at pre- and post-tests depending on their age.
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Abstract—The paper describes the original mechatronic device, which with the help of the developed control software
reproduces virtual images on a material plane. Device mechanics
allows various tools and materials for drawing. High-level user
programming interface is written in Smalltalk with an idea to
be user- and education- friendly. Low level control is carried out
by an eight-bit Atmega microcontroller. The paper presents general ideas, describes prototype device developed and underlying
problems and solutions occurred during the design process.
Keywords—Mechatronics, robotics, smalltalk, drawing device,
user interface.

I.

I NTRODUCTION

This work is devoted to the description of the device, which
connects the virtual and material.
The authors’ idea is to show potential of virtual computing,
the aim of which is the creation of material structures and
devices in the real world. The use of capabilities of the modern
computer technology is not always linked to the physical
world and developers often forget about the true purpose of
the computer and do not go beyond the imaginary virtual
spaces, inventing alternative ”physics” and thus giving rise to
an alternate universe at the end, with its laws and rules.
Two examples of approaches for use of the computer
technology that could show the difference are: virtual reality
and automation of production. Originally similar to each
other (both simulate reality by copying the known laws of
nature), these examples differ in the application of their
results: computer games and the production of material objects,
respectively.

Fig. 1.

Exploded view drawing of the device

The most common tasks the authors face during creation
of such a device are the following:
•

Understanding a servo operation principle and control;

•

Exploring the Arduino platform;

•

Choosing and learning a programming language to
create the user interface;

•

Ensuring a consistent rotation of the servos and moving the fastener (intersect) element.

Of course, the authors do not question the approaches, but
rather pay attention to the productive and unproductive use
of their results. In this regard, it should be emphasized that
within the engineering sciences we are primarily interested
in the creation of real objects, which would have the needed
functionality and would allow people to integrate organically
into their surroundings.

The mechatronic device we propose is described below in
four subsections: Block Diagram, Servo Control Circuit and
Applicability Analysis, State Machine And Algorithm and The
Hardware Part.

Therefore, the simulation result should always be correlated
with real natural process. Simply put, any modeling must end
with real world application of its results and thus withstand or
not withstand a test of the reliability of used approaches.

In order to understand what kind of the device this article
is about, it is important to consider the block diagram shown
in Fig.1 - elements presented are:

The purpose of this work is the description of a device
capable of mechanically reproducing an image, set by a user
in a virtual two-dimensional canvas, on a material ﬂat canvas.
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II.

T HE D EVICE

A. Block Diagram

1)
2)
3)

Arduino board
Servo (expansion) shield
Servo

Fig. 2.

4)
5)
6)

Fig. 3.

Servo accuracy areas

Fig. 4.

Computer model of the drawing expected result

Scheme for determination of angles of servo rotation

Guide
Fastener (intersect) element
Platform (backbone)

The device is operated with a computer, which will send
data to the Arduino [1]. The microcontroller processes it and
sends signals to the servos through the expansion shield. As
power obtained through the USB-port of the computer may be
insufﬁcient to manage several servos at once, it was decided
to carry on the delivery of energy via an expansion shield.
Guides are attached to servos and the fastener (intersect)
element is able to move along each of them freely. It performs
several functions: connecting guides in one point, holding and
interchanging of drawing tools.
B. Servo Control Circuit and Applicability Analysis
Since it is possible to control only the angles of rotation
of the servos, it is necessary to derive a formula that will
set the appropriate angle for each of the 2 servos for given
coordinates. We represent them in the coordinate plane (see
Fig.2) and taking position of one of them (servo C) as the
origin, so that the second (servo D) is on the X-axis in the
positive direction. Then the position of a given point B will be
determined by the angles BCA and BDA. It is easy to calculate
the angle of the guide line CB by the given coordinates of
the point, and thus the angle of rotation of the servo C. To
calculate the angle of the guide line DB, it is necessary to
set the distance between the points C and D (CD segment constant, AC and AB - variables) deﬁned from experiments
and accuracy calculations of the servos.
Servos used in this project have mediocre accuracy, which
requires separate analysis of areas in which the painting is
stable and those in which errors achieve too much importance.
According to preliminary calculations, for a servo having a
θ = 2◦ step (nominal error of servos used in this unit), an
area with reasonable accuracy (region I in Fig.3) will be a
circle of radius R = 80 mm, since the further away from the
servo (region II in Fig.3), the error
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δ = 2R × sin(θ/2)

(1)

becomes more than 3 mm (excluding servo assembly defects), which in practice will lower the image quality strongly
enough.
For a more accurate assessment of the quality of the
joint work of the two servos a mathematical model of the
created device was implemented in the Squeak development
environment [2] [3] (Fig.4), which allows to judge about the
region with reasonable accuracy, formed by simultaneous work
of two servos.
Analyzing the results obtained using a mathematical model
and calculation of accuracy zones for each of the servos,
together with the experimental results, we can conclude that
the area of quality usage of the developed device (at the given
parameters of components) is a semi-circle of 70 mm radius
centered between servos (green area in Fig.5).
C. State Machine And Algorithm
The developed device has 6 main states shown in Fig.6.
States 7-9 are complementary and describe the moving process
of the tool.
Software part of the device comprises two interconnected
parts.

Fig. 5.

Fig. 6.

Area of quality application of the device

Fig. 7.

Management interface

Fig. 8.

Arduino development environment

State machine

The ﬁrst - the user interface on a computer (Fig.7),
developed in Squeak dialect [4] of Smalltalk programming
language. It was chosen because the code written in it has
a graphical interpretation. It made possible to create a user
interface without using additional software.
In its current state the user interface is an area of adjustable
size, within which the user, using computer mouse, can create
or load the preferred virtual image, and the action tool-bar.
With its help, you can select one of the modes: pencil tool for
drawing lines, marker - for points, sprayer - for bulk materials,
eraser - to correct the image. Also the tool-bar has two buttons:
Print to start the device to plot (print) the created image and
Clear, to erase the entire virtual canvas.
When operating in the airbrush mode the software has to
track the velocity of the fastening element to which instruments
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are attached, since the picture quality depends on the constant
velocity of the tool. Which is tricky because of changing distance from the servos (local centers of rotation) in movement.
To address this problem, in the shaded area in Fig.7 dosing
bulk material per time unit is proposed to be increased.
The second part serves to interpret the data received from
the computer and to control the servos. It is implemented on
a software platform Arduino - one of the most common and
easy to program (Fig.8).
The general algorithm of the system is shown in Fig.9.

Fig. 9.

Fig. 11.

Servo Impact IS 4.5

Fig. 12.

General view of the device

Algorithm of the software part

Arduino programming is carried in a C programming language
dialect.
Two standard servos were used to ensure movement of the
fastening (intersect) element (Fig.11).
A general view of the device is shown in Fig.12.
Arduino shields and servos for convenience were placed on
one platform (backbone), which was cut with a laser cutting
machine from a sheet of plywood.
Fig. 10.

Structural-functional diagram of Arduino Uno shield

III.

The algorithm allows to control the hardware by forming complex control actions [5] in a chain: computermicrocontroller-mechanism.

C ONCLUSION

The implemented mechatronic device satisﬁes the goal
indicated in the introduction, which consists in connecting
virtual and material worlds.

D. The Hardware Part

It should be noted that the developed device is a working
prototype and this work reﬂects the current state of the project,
which is still far from completion.

Rapid prototyping was used to build the current version
of the device. Its electronics is represented by a common
Arduino Uno board. This board is a standalone programmable
electronic device consisting of 6 analog and 14 digital outputs,
5 power outputs, power connector and a USB-port, through
which the connection to the computer is performed (Fig.10).

The device is rather large and has mediocre accuracy,
which still is not a dead end, because it can be overcome
using higher quality materials and components together with
programming techniques. The results conﬁrm the practical
realization possibility of the authors’ ideas and validate further
work to complete the project.
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Born as educational the described project can also be used
for educational goals: as an example of using and applying
an Arduino microcontroller or solving different program tasks
with Smalltalk language. The required skills for this design are
very close to those in robotics in general. Detailed educational
appliance of the proposed project could be a subject to describe
and publish in the next paper.
The authors plan to continue the work towards improving
the quality, accuracy and ergonomics of the device, and add
the ability to remotely control it from a smartphone. Interesting
direction considered for further research is usage of augmented
reality, ensuring connection between virtual reality devices and
the real world.
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7HDFKLQJ5RERWLFVLQ3ULPDU\(GXFDWLRQ$SSO\LQJD&RQVWUXFWLYLVW(GXFDWLRQDO
0HWKRGRORJ\IRUWKH&UHDWLRQRID6SDFHYHKLFOHZLWK/(*21;7

$QJHOLNL'7KHRGRVL
5DOOHLD0RGHO([SHULPHQWDO6FKRROV
3LUDHXV*UHHFH
WKHRGDQJLH#JPDLOFRP
KDUGO\ EH PRYHG WR WKH ILUVW $FFRUGLQJ WR 6RORPRQ WKH
ODQJXDJHXVHGE\WKHWHDFKHULVRISDUWLFXODULPSRUWDQFHIRUWKH
WUDQVLWLRQ IURP RQH GRPDLQ WR WKH RWKHU 7KH WHDFKHU VKRXOG
PDNHXVHRIVFLHQWLILFWHUPLQRORJ\5RERWLFVDVDQHGXFDWLRQDO
WRRO DVVLVWV LQ WKH WUDQVLWLRQ WR WKH VFLHQFH GRPDLQ DQG WKH
VFLHQWLILFZD\RIWKLQNLQJE\QDWXUDOO\IROORZLQJWKHSURFHGXUH

Abstract—7KLV SDSHU SUHVHQWV WKH PHWKRGRORJ\ DSSOLHG RQ D
SURMHFW WKDW WRRN SODFH LQ WKH DFDGHPLF \HDU  LQ WKH
5RERWLFV&OXERI5DOOHLD0RGHO([SHULPHQWDO3ULPDU\6FKRROVLQ
*UHHFHZLWKLQ WKH IUDPHZRUN RI WKH +HOOHQLF FRQWHVW IRU :RUOG
5RERWLFV 2O\PSLDG LQ 2SHQ &DWHJRU\ WKH WKHPH RI ZKLFK ZDV
5RERWV DQG 6SDFH 7KH SUHVHQWHG ZRUNIORZ ZDV FKRVHQ LQ
RUGHU WR LQVSLUH SXSLOV WR ZRUN RQ D FRPPRQ JRDO DV ZHOO DV WR
VWLPXODWH WKHLU LQWHUHVW LQ 5RERWV $VWURQRP\ DQG 6SDFH ILHOGV
WKDW DUH RXW RI WKH 3ULPDU\ 6FKRRO HGXFDWLRQDO SURJUDP 7KH
UHVXOWV H[WUDFWHG WKURXJK H[WHUQDO HYDOXDWLRQ RI WKH RXWFRPH RI
WKHDSSOLHGPHWKRGRORJ\DVZHOODVWKHPRVWO\SRVLWLYHHYDOXDWLRQ
UHPDUNV WKDW ZHUH H[WUDFWHG E\ WKH SXSLOV WKURXJK WKH
FRPSOHWLRQRIDTXHVWLRQQDLUHZHUHYHU\SURPLVLQJDVWKLVSURMHFW
ZRQ WKH VHFRQG SODFH LQ WKH FRQWHVW ,Q DGGLWLRQ WKH SXSLOV WKDW
ZHUH YRWHG WR EH PHPEHUV RI WKH FRQWHVW WHDP ZHUH VR H[FLWHG
DERXWWKHZKROHSURFHVVWKDWWKH\ZHUHHDJHUWRSDUWLFLSDWHDJDLQ



2EVHUYDWLRQ+\SRWKHVLV



$SSOLFDWLRQ %XLOGLQJ3URJUDPPLQJ



([SHULPHQW 2EVHUYDWLRQ0HDVXUHPHQW



&RQFOXVLRQ)HHGEDFN :KHQIHHGEDFNLVQHFHVVDU\ 

$W WKLV SRLQW WKH WHDFKHU VKRXOG XVH WKH DSSURSULDWH
VFLHQWLILF WHUPLQRORJ\ DV ZHOO DV WKH DSSURSULDWH H[SUHVVLYH
PHDQV WR OHDG VWXGHQWV IURP WKH VSHFLILF WR WKH JHQHUDO WKH
VFLHQFHEHKLQGWKHLUZRUN

Keywords—Constructivism, robotics, primary education

'XHWRWKHQDWXUHRIWKHVXEMHFW$VWURQRP\DQGURERWVLQ
VSDFH DUH IDU IURP WKH SULPDU\ VFKRRO VXEMHFWV WKHUH ZDV DQ
XUJHQW QHHG WKDW WKH WHDFKHU VKRXOG WDNH LQWR FRQVLGHUDWLRQ
DSDUW IURP KHU RZQ G\QDPLF WKH RWKHU WZR G\QDPLFV ZKLFK
IXQFWLRQ DORQJ 7KHVH G\QDPLFV )RONORUH ,QWHUQDO DQG
Teacher’s dynamicDUHGHVFULEHGE\2VERUQH LQ>@DQGWKH\
DUHDOOIXQFWLRQDODWWKHVDPHWLPH7KXVWKHWHDFKHUSURYLGHG
WKHP ZLWK DSSURSULDWH WDVNV DQG PDWHULDO LQ RUGHU WR PRGLI\
DQG UHEXLOG )RONORUH G\QDPLFV DQG FUHDWH QHZ LQWHUQDO
G\QDPLFVWKURXJKH[SHULHQWLDODFWLYLWLHV

, ,1752'8&7,21
'XULQJ WKH ODVW WZR GHFDGHV URERWLFV KDV EHHQ WKH QHZ
FKDOOHQJHWKURXJKDOOOHYHOVRIHGXFDWLRQ(LWKHUDVD67(0
RUDVDQLQWHUGLVFLSOLQDU\SURMHFWEDVHGOHDUQLQJDFWLYLW\OLNHWKH
World Robotic Olympiad’s (WRO) 2014 Open Category
FKDOOHQJH ZDV URERWLFV DUH JDLQLQJ FRQWLQXRXVO\ PRUH
VXSSRUWHUV7KLVLVQRWDFRLQFLGHQFH DVLWRIIHUVWRWKHSXSLOV
LQYROYHG WKH MR\ RI FUHDWLRQ WKURXJK GLVFRYHU\ OHDUQLQJ DQG
NQRZOHGJH
RI
KRZ
WKLQJV
ZRUN UHI
7KLV SDSHU SUHVHQWV D EULHI GHVFULSWLRQ RI WKH WKHRUHWLFDO
FRQWH[WZKLFKLVPRVWO\EDVHGRQFRQVWUXFWLYLVWSULQFLSOHVDV
ZHOODVWKHVWHSVIROORZHGIRUWKHSUHSDUDWLRQDQGWKHFKRLFHE\
WKH SXSLOV WKHPVHOYHV RI WKH WKUHHPHPEHU WHDP WKDW ZDV WR
SDUWLFLSDWH LQ WKH :52  5RERWLFV &RPSHWLWLRQ 7KH
HYDOXDWLRQ WRRN SODFH LQWR WZR GLUHFWLRQV ILUVW FRPHV WKH
SUHVHQWDWLRQ RI WKH FRPPHQWV RI WKH SXSLOV DV WKH\ ZHUH
recorded on the teacher’s diary during meetings and second,
WKHILQDORXWFRPHRIWKHFRQWHVW

,,, CONSTRUCTIVIST EDUCATIONAL METHODOLOGY FOR
INTEGRATED INTERDISCIPLINARY ROBOTICS PROJECTS (C.E.M.4-I.I.R.P.)
:RUNLQJ RQ DQ ,QWHJUDWHG DQG ,QWHUGLVFLSOLQDU\ 5RERWLFV
3URMHFW ZLWK D FODVV GHPDQGV D YHU\ ZHOO VFKHGXOHG DQG
RUJDQL]HGSODQRIDFWLYLWLHVHVSHFLDOO\LIWKHQXPEHURISXSLOV
H[FHHGV WKH SURYLGHG UHVRXUFHV 7KH SDUWLFXODU SURMHFW ZDV
JRDORULHQWHG DV LWV DLP ZDV WR FUHDWH DQ LQWHJUDWHG 5RERWLF
DSSOLFDWLRQ PRGHO DORQJ ZLWK D VFHQDULR DV D SURSRVDO WR WKH
FKDOOHQJH VHW E\ :52 IRU 2SHQ &DWHJRU\ 'HVLJQ DQG
FUHDWHURERWVZKLFK ZLOODVVLVWKXPDQNLQGLQVROYLQJGLIIHUHQW
WDVNVLQ6SDFH

,, 7+(25(7,&$/&217(;72)6&,(1&(,1('8&$7,21
ȉȠ WKH TXHVWLRQ :K\ URERWLFV" QRQH FRXOG DFWXDOO\
DQVZHUEHWWHUWKDQ-3LDJHWZKRFODLPHGWKDWRXUDLPVKRXOG
EH$QHGXFDWLRQZLWKVFLHQWLILFVSLULWDQGD6FLHQFHWHDFKLQJ
ZKLFKLQVLVWVRQUHVHDUFKDQGGLVFRYHU\UDWKHUWKDQUHSHWLWLRQ
>@

7KLV ZDV D WRWDOO\ LQWHUGLVFLSOLQDU\ SURMHFW DV SXSLOV LQ
RUGHU WR ZRUN ERWK HIIHFWLYHO\ DQG FUHDWLYHO\ KDG WR WDNH D
JODQFH DW $VWURQRP\ FOLPDWH FRQGLWLRQV LQ SODQHWV DQG WKHLU
VDWHOOLWHV DQG WKH GLIILFXOWLHV DQG REVWDFOHV WKDW KXPDQV KDYH
DVVLJQHGWRURERWVWRGHDOZLWK7KHSURMHFWSODQZDVVHWEDVHG
RQ WKH SULQFLSOHV RI OHDUQLQJ E\ GHVLJQ >@ >@>@ /HDUQLQJ

$FFRUGLQJWR-6RORPRQ>@WKHUHDUHWZRGLVWLQFWDUHDVIRU
\RXQJ SXSLOV 6FLHQFH GRPDLQ DQG UHDO OLIHZRUOG GRPDLQ
7KHLU WKRXJKW VSRQWDQHRXVO\ DULVHV IURP WKH VHFRQG DQG FDQ



WDVNV ZHUH RUJDQL]HG DV D VHTXHQFH VWUXFWXUH WKRXJK \RXQJ
OHDUQHUV ZHUH HQFRXUDJHG WR H[SUHVV WKHPVHOYHV DQG XQOHDVK
WKHLU LPDJLQDWLRQ 7KH SXSLOV ZHUH RUJDQL]HG LQWR WHDPV RI
WKUHH VR WKH\ FRXOG VKDUH H[SHULHQFHV DQG H[FKDQJH RSLQLRQV
DQGLGHDVRQWKHWDVNVWKH\KDGWRIXOILOO7KLVSURFHVVSURGXFHG
D ELW RI QRLVH EXW FUHDWHG DOVR D SOHDVDQW DQG FRQVWUXFWLYLVW
OHDUQLQJ HQYLURQPHQW IRU WKH SXSLOV DV WKH\ H[SHULHQFHG WKH
IHHOLQJ RI EHLQJ FUHDWLYH ZKLOH KDYLQJ PXOWLSOH GHJUHHV RI
IUHHGRP

7KHPHPEHUVRIWKHFOXEKDGWRFKRRVHRQHWRSLFUHODWHG
WRWKHFRQWHVWLVVXH7KHSUHYLRXVVWHSVSURYLGHGWKHPZLWK
WKH LQIRUPDWLRQ NQRZOHGJH DQG LQVSLUDWLRQ WKDW WKH\ QHHGHG
7KHDGRSWLRQRIDVLQJOHWRSLFIRUDOOWKHPHPEHUVRIWKHFOXE
ZDVDQHFHVVLW\GXHWRWKHIDFWWKDWRQO\RQH/HJR1;7NLWZDV
DYDLODEOH DQG WKLV ZDV DFKLHYHG WKURXJK EUDLQVWRUPLQJ 7KH\
GUHZ WKHLU VFHQDULR SURSRVDOV DQG SUHVHQWHG VXSSRUWHG WKHP
LQWRDSOHQDU\VHVVLRQLQFODVV7KHQDIWHUREVHUYDWLRQVRQWKH
IHDVLELOLW\RILPSOHPHQWLQJWKHVFHQDULRWKDWZDVPDGHE\WKH
FODVV VRPH RI WKHP ZHUH DPHQGHG WR EHFRPH SRVVLEOH7KH\
GHVLJQHG WKHLU LGHDV RQ SDSHU DQG WKH\ EXLOW PRGHOV RI WKHLU
GHVLJQV ZLWK VLPSOHHYHU\GD\ PDWHULDO LQFUHDVLQJ LQ WKLV ZD\
WKHFUHDWLYLW\DQG,PDJLQDWLRQ7KH\FUHDWHGWKHLUYHKLFOHVZLWK
/HJREULFNVDQGWKH\SUHVHQWHGWKHLUFRQVWUXFWLRQLQWRDSOHQDU\
VHVVLRQLQFODVV7KHSXSLOVYRWHGIRUWKHEHVWVFHQDULRLQRUGHU
WREXLOGLWZLWK/HJR1;7

7KHLU WXWRU PDLQO\ DFWHG DV IDFLOLWDWRU DQG PHQWRU PRVWO\
UDWKHUWKDQDVRXUFHRINQRZOHGJH7KHLQWURGXFWLRQWRWKHQHZ
DQGXQH[SORUHGILHOGRI$VWURQRP\DQG6SDFHZDVDSSURDFKHG
LQ GLIIHUHQW ZD\V VXFK DV WKURXJK YLVLWLQJ WKH H[KLELWLRQ
5HWXUQ WR WKH 0RRQ ZDWFKLQJ D PRYLH DWWHQGLQJ D
SUHVHQWDWLRQ LQ WKH FODVVURRP 0DWHULDO IURP PXOWLSOH VRXUFHV
ZDV
XSORDGHG
RQ
WKH
5RERWLFV
&OXE
EORJ
KWWSUDOOHLDURERWLFVEORJVSRWJU LQRUGHUWRPRGLI\)RONORUH
G\QDPLFV DQG SRVVLEOH GLYHUVLRQV $ VRXUFH WKDW SXSLOV IRXQG
YHU\ LQWHUHVWLQJ ZDV WKH RQH ZKHUH WKH\ FRXOG DFFHVV DQG
H[SORUH RXU VRODU V\VWHP ZLWK VLPXODWLRQ VRIWZDUH
KWWSZZZVRODUV\VWHPVFRSHFRP 
)XUWKHUPRUH
DQ
$VWURSK\VLFLVW IURP WKH 8QLYHUVLW\ RI $WKHQV ZDV LQYLWHG WR
SUHVHQW WKH *UHHN PLVVLRQ RI &DVVLQL WR 7LWDQ WKH VDWHOOLWH RI
6DWXUQ7KLVZDVDQLQVSLUDWLRQDOPRPHQWIRUWKHSXSLOVDVWKH\
ZHUH LQVSLUHG WR FUHDWH WKHLU SURMHFWPLVVLRQ WR 7LWDQ 7KH
SXSLOV FKRVH WKHPVHOYHV WKH WKHPH RI WKHLU SURMHFW DIWHU
EUDLQVWRUPLQJDQGVXSSRUWLQJWKHLULGHDVLQWRDSOHQDU\VHVVLRQ
LQFODVVDQGDIWHUGLVFXVVLQJDERXWLWWKH\HQGHGXSZLWKWKH
LGHDRIDPLVVLRQWR7LWDQ

3XSLOVDOVRYRWHGIRUWKHWHDPWKDWZRXOGUHSUHVHQWWKHP
DWWKHFRQWHVW7KUHHEDVLFPHPEHUVDQGWKUHHUXQQHUVXSZHUH
FKRVHQ



D&RQVWUXFWLRQDQGSURJUDPPLQJRIWKHURERWLFYHKLFOH

E
&RQVWUXFWLRQRIWKHPRGHOE\WKHUHVWRIWKH
PHPEHUVRIWKHFOXE
9LGHRDQGSRVWHUFUHDWLRQ
3UHVHQWDWLRQWRWKHSOHQDU\RIWKHVFKRRO
 3UHVHQWDWLRQ WR WKH WK 1DWLRQDO :52 FRQWHVW 
6FLHQWLILF &RPPLWWHH ZKHUH WKH SURMHFW DQG WKH WHDP WRWDOO\
JDWKHUHG SRLQWV IRU WKH SUHVHQWDWLRQ WKH FRQVWUXFWLRQ WKH
SURJUDPDQGDVHWRISUHGHILQHGVFRULQJFULWHULDRQWKHUXOHVRI
:52  KWWSZZZXQLWEYUR3RUWDOV/HJR5XOHV2SHQ
&DWHJRU\SGI 

,9 ,03/(0(17$7,212)7+(0(7+2'2/2*<
7KH5RERWLFVFOXEEHJDQLWVPHHWLQJVDWWKHHQGRI2FWREHU
RI WKH DFDGHPLF \HDU  7KH WKHPH DQQRXQFHPHQW
WRRN SODFH LQ -DQXDU\  8QWLO WKHQ WKH VWXGHQWV KDG
EHFRPH IDPLOLDU ZLWK WKH XVH RI /HJR 0LQGVWRUPV 1;7
SURJUDPPLQJ DV ZHOO DV WKH RSHUDWLRQ DQG WKH IXQFWLRQRI WKH
VHQVRUV WKURXJK WKH LPSOHPHQWDWLRQ RI VKRUW SURMHFWV 7ZHQW\
WKUHH SXSLOV RI WK DQG WK JUDGH H[SUHVVHG WKHLU LQWHUHVW LQ
participating in the school’s robotics Club. Their statemHQW
which was confirmed by the teacher’s observation mentioned
QRSUHYLRXVNQRZOHGJHDQGRUH[SHULHQFHZLWK/HJR1;7

9 (9$/8$7,212)7+(0(7+2'2/2*<
7KHHYDOXDWLRQRIWKLVZRUNZDVGRQHXVLQJWKUHHGLIIHUHQW
WRROV7KHFDOHQGDURIWKH5RERWLFV&OXEIRUWKHSHULRGRI WKH
SURMHFW WKH TXHVWLRQQDLUH ZLWK RSHQHQGHG TXHVWLRQV ZKLFK
ZDV JLYHQ WR WKH VWXGHQWV DIWHU WKH FRPSOHWLRQ RI WKH SURMHFW
DQG ILQDOO\ WKH HYDOXDWLRQ RI WKH UHVXOW VFRUH WKDW WKH WHDP
PDQDJHG WR DFKLHYH E\ SDUWLFLSDWLQJ LQ WKH QDWLRQZLGH
HGXFDWLRQDOURERWLFVFRPSHWLWLRQ:52

A. Project Plan
 7KH WKHPH RI :52  ZDV DQQRXQFHG WR WKH SXSLOV
ZKR ZHUH H[FLWHG DW WKH LGHD RI WDNLQJ SDUW LQ D 1DWLRQDO
FRQWHVW

A. Teacher’s evaluation
The teacher’s evaluation of the project took place after
VWXG\LQJ WKH GLDU\ RI WKH SURMHFW 7KLV GLDU\ ZDV NHSW E\ WKH
teacher along with photos of pupils’ work during the project.
2WKHU WKDQ D PHDQV RI UHIOHFWLRQ DQG DQ DVVHVVPHQW WRRO WKH
FROOHFWLRQ RI WKLV PDWHULDO HQDEOHG VWXGHQWV WR PRQLWRU WKHLU
ZRUNDQGLWVHYROXWLRQWKURXJKWLPHDIWHUWKHFRPSOHWLRQRIWKH
SURMHFW

0XOWLSOHVRXUFHVRILQIRUPDWLRQDQGH[WUDPDWHULDOZHUH
JLYHQ WR WKH SXSLOV DQG ZHUH XSORDGHG WR WKH 5RERWLFV &OXE
EORJRQOLQHDVPHQWLRQHGDERYH
$SUHVHQWDWLRQE\DQH[SHUWWRRNSODFHDQGUHDOVFLHQWLILF
SUREOHPV ZHUH LQWURGXFHG WR WKH SXSLOV $ YHU\ LQWHUHVWLQJ
GLVFXVVLRQIROORZHGZKHUHTXHVWLRQVZHUHDQVZHUHG
7KHSXSLOVYLVLWHGWKHH[KLELWLRQ7KHFRQTXHVWRIVSDFH
0LVVLRQ WR WKH IXWXUH DQG ZDWFKHG WKH PRYLH %DFN WR WKH
PRRQIRUJRRG7KH\KDGWKHRSSRUWXQLW\WRVHHVLPXODWLRQV
RIURERWLFYHKLFOHVDQGVSDFHHTXLSPHQW

)XUWKHUPRUH DV RFFXUHG IURP WKH REVHUYDWLRQ RI WKH
UHPDUNV IURP HDFK GD\ SXSLOV YHU\ RIWHQ FRPSODLQHG ZKHQ
WKH\KDGWRZULWHRUUHDGDQDVVLJQPHQWDQGWKH\ZHUHH[FLWHG
HDFK WLPH WKH\ KDG WR EXLOG WKHLU PRGHOV DQG SURSRVHVKDUH



LGHDVZLWKRWKHUPHPEHUVRIWKHFOXE0DQ\WLPHVWKHUHZHUH
FRPSODLQWV DERXW QRW KDYLQJ HQRXJK WLPH IRU DOO WR WHVW DQG
SOD\ZLWK/HJR1;7VRPHWKLQJZKLFKZDVDIDLUFRPSODLQWDV
WKH QXPEHU RI SXSLOV LQ WKH FOXE H[FHHGHG WKH SURYLGHG
UHVRXUFHV

TXHVWLRQQDLUH ,W VHHPV WKDW SXSLOV HQMR\HG WKH SURFHVV RI WKH
WHDPZRUN ZKHUHYHU LW WRRN SODFH DQG WKH\ H[SUHVVHG WKHLU
GLVDSSRLQWPHQWLIWKH\ KDGGLVDJUHHPHQWV'XULQJWKHSURMHFW
the trainer’s effort was also focused on creating a harmonious
WHDP FXOWXUH ZKLFK KHOSV WKH SHUVRQDO LPSURYHPHQW DQG
HYROXWLRQRIHDFKRIWKHPHPEHUVDQGWKHWHDPDVDZKROH7KH
SXSLOVREVHUYHGWKHPVHOYHVWKDWWKH\PD\UHDFKDEHWWHUUHVXOW
ZKHQHYHUWKH\H[FKDQJHGWKHLULGHDVZLWKRXWILJKWLQJDQGWKH\
XQGHUVWRRGWKHLPSRUWDQFHRIWHDPZRUN

B. Pupils’ evaluation
$TXHVWLRQQDLUHZLWKIRXUTXHVWLRQVDQGVSDFHIRUWKHLURZQ
VXJJHVWLRQVDQGLGHDVZDVJLYHQWRSXSLOV

As for their worst experience, the pupils’ opinions were
HTXDOO\GLYLGHGLQWRIRXUTXDUWHUV7KHILUVWQDPHGWKHTXDUUHOV
EHWZHHQPHPEHUVRIWKHLUWHDPDVWKHLUZRUVWH[SHULHQFH7KHLU
statements were like “I wish we had fewer quarrels». The
VHFRQGFRPSODLQHGDERXWWKHIDFWWKDWQRQHRIWKHLULGHDVIRU
building the robot was adopted “None of my proposals was
DGRSWHGHYHQ ZKHQ , KDGEHHQ WROG WKDW LW ZDV TXLWH JRRd…”
7KHWKLUGVWDWHGWKDWWKH\FRXOGQRWUHFDOODQ\EDGH[SHULHQFHDW
DOO ZKHUHDV WKH IRXUWK  VWDWHG WKDW WKHLU ZRUVW PRPHQW ZDV
ZKHQ WKH\ FRXOG QRW  WKH WHDP RI WKH &OXE WKH GD\ RI WKH
FRQWHVWGXHWRRWKHUFRPPLWPHQWV

$V WKH FRPSHWLWLRQ WRRN SODFH DIWHU VFKRROV KDG FORVHG
-XQH   WKH TXHVWLRQQDLUH ZDV JLYHQ WR WKH SXSLOV LQ
6HSWHPEHU$VDUHVXOWRQO\RXWRIWKHUHWXUQHGLWDVWKH
UHVW PHPEHUV RI 5RERWLFV &OXE KDG JUDGXDWHG IURP SULPDU\
VFKRRO
:KDWZDVWKHEHVWWKLQJ\RXFDQUHFDOOIURPWKLVSURMHFW"
 :KDW ZDV WKH ZRUVW WKLQJ \RX FDQ UHFDOO IURP WKH
SUHSDUDWLRQRIWKLVSURMHFW"
 $UH WKHUH DQ\ SRLQWV \RX EHOLHYH WKDW ZH VKRXOG LQVLVW
PRUHRQ",IVRGHVFULEHWKHP

+DOI RI WKH SXSLOV KDG HLWKHU QR ZRUVW H[SHULHQFH RU WKHLU
ZRUVW H[SHULHQFH KDG WR GR ZLWK WKHLU XQDYDLODELOLW\ WR
SDUWLFLSDWH WR WKH DFWLYLWLHV RI WKHLU WHDP ZKLFK LV D YHU\
HQFRXUDJLQJ UHVXOW 7KH UHVW RI WKH SXSLOV DUH XQGHUO\LQJ WKH
IDFW WKDW WKH\ DOO KDYH XQGHUVWRRG WKDW WHDPZRUN LV D
prerequisite for a good result. The rest of pupils’ worst
PRPHQWV KDG WR GR ZLWK WKHLU HVWLPDWLRQ DERXW WKHLU
FRQWULEXWLRQ WR WKH WHDP $V WKH UDWLR RI HTXLSPHQW UHJDUGLQJ
WKHSXSLOVZDVYHU\ORZPDQ\JRRGLGHDVRIWKHSXSLOVFRXOG
QRWEHDSSOLHGDQGWKDWZDVDSRLQWRIGLVDSSRLQWPHQWIRUWKHP

$UHWKHUHDQ\SRLQWVZHVKRXOGLQVLVWOHVV",IVRGHVFULEH
WKHP
0DNH\RXUVXJJHVWLRQVWRLPSURYHRXUOHVVRQ
7KH SXSLOV UHSOLHG DFFRUGLQJ WR WKHLU SHUVRQDO H[SHULHQFH
DERXW WKHLU EHVW DQG ZRUVW PRPHQWV GXULQJ WKLV SURMHFW 7KH
majority of the pupils’ statements on what their best momeQWV
were, had to do with their work as team. “My best experience
was when we all had very good ideas”, “my best experience
ZDV WKH WLPH WKDW PRGHOV RI DOO WHDPV ZHUH H[SRVHG DQG ZH
observed and played with each other’s model like an
interactive museum”. ThH UHVW RI WKH SXSLOV PHQWLRQ EXLOGLQJ
the robot as their best experience: “My best experience was the
time when we put the logo “SPACE” and the ejector on the
robot”

2Q WKH WKLUG TXHVWLRQ DOPRVW DOO SXSLOV VWDWHG WKDW WKH\
ZRXOG OLNH WR KDYH PRUH WLPH WR VSHQG RQ EXLOGLQJ DQG
SURJUDPPLQJWKHURERW:KHUHDVLQWKHIRXUWKTXHVWLRQ
PHQWLRQWKH\KDGQRWVSRWWHGDQ\DFWLYLW\WKDWWKHWHDPVKRXOG
KDYHVSHQWOHVVWLPHRQ
)LQDOO\ DOO WKHLU VXJJHVWLRQV DERXW WKH DFWLYLWLHV RI WKH
URERWLFV &OXE DQG WKH SRLQWV WKDW WKH\ WKRXJKW WKDW QHHGHG
LPSURYHPHQW KDG WR GR ZLWK WKH HTXLSPHQW UHTXLUHPHQWV DQG
WKHQHHGWRLPSURYHWKHUDWLRRI0,1'672506NLWVWRVXLWWKH
number of the students. “We should have more robots and
better computers.”

7$%/(,
0\%HVW([SHULHQFH
Category

7HDPZRU
N

%XLOGLQJ
SURJUDP
PLQJWKH
URERW

Example Statement

N

0\EHVWH[SHULHQFHZDVWKHWLPHWKDW
PRGHOVRIDOOWHDPVZHUHH[SRVHGDQG
ZHREVHUYHGDQGSOD\HGZLWKHDFK
other’s model like an interactive
PXVHXP
0\EHVWH[SHULHQFHZDVWKHWLPHZKHQ
we put the logo “SPACE” and the
HMHFWRURQWKHURERW



$OPRVWDOORIWKHSXSLOVPHQWLRQHGWKDWZRXOGOLNHWRVSHQG
PRUHWLPHRQEXLOGLQJDQGSURJUDPPLQJWKHURERW7KLVQHHGLV
WRWDOO\ MXVWLILHG GXH WR WKH DERYH UDWLR 7KH IDFW WKDW 
SXSLOVVWDWHGWKDWWKHUHZDVQRDFWLYLW\WKDWVKRXOGKDYHVSHQW
OHVVWLPHRQKLJKOLJKWVWKDWSXSLOVXQGHUVWRRGWKHQHFHVVLW\RI
HDFKRIWKHDFWLYLWLHVWKH\KDGWRFRSHZLWK



7KHIDFWWKDWDOPRVWWKHRIWKHSXSLOVUHFDOODVWKHEHVW
WKLQJ KDSSHQHG WR WKHP WKH DFWLYLW\ RI EXLOGLQJ DQG
SURJUDPPLQJ WKH URERW LV UHDVRQDEO\ H[SHFWHG 7KH \RXQJ
SXSLOVH[SUHVVHGWKHLUHQWKXVLDVPZKHQHYHUWKH\ZHUHZRUNLQJ
ZLWK1;7/HJR0LQGVWRUPV$UDWKHUVXUSULVLQJSRLQWRIYLHZ
FDPH IURP WKH RWKHU  RI WKH DQVZHUV JLYHQ WR WKH



7$%/(,,

7$%/(67</(6

H[SHUWVDQGVRXUFHV7KHLUDFKLHYHPHQWVZHUHPDLQO\EDVHGRQ
WKHLU DFWLYH LQYROYHPHQW DQG WKHLU FRPPLWPHQW WR WKH
VXFFHVVIXOFRPSOHWLRQRIWKHSURMHFW

0\:RUVW([SHULHQFH
Category

4XDUUHOV
EHWZHHQ
WHDP
PHPEHUV
3HUVRQDO
GLVDSSRLQ
WPHQW
QRQH RI
WKHLU
LGHDVZDV
DGRSWHG
&RXOG
QRW
IROORZ WR
VXSSRUW
WKH WKHLU
WHDP
&RXOG
QRW UHFDOO
D
EDG
H[SHULHQF
HDWDOO

Example Statement

N

,ZLVKZHKDGIHZHUDUJXPHQWV



$Q LPSRUWDQW LPSURYHPHQW ZRXOG EH WKH HQULFKPHQW RI WKH
SURMHFWZLWKIXUWKHUHYDOXDWLRQPHWKRGRORJLHV7RWKLVGLUHFWLRQ
WKH LGHD RI SXSLOV NHHSLQJ D GLDU\ RI WKHLU PHHWLQJV DV LQ >@
DQG>@ZRXOGEHDJRRGSUDFWLFH
2EYLRXVO\ LW LV FOHDU WKDW WKH SUHVHQWHG PHWKRGRORJ\
VKRXOG EH UHDSSOLHG XQGHU EHWWHU FRQGLWLRQV RQ WKH ILHOG RI
HTXLSPHQW LQ RUGHU WR GUDZ PRUH UHOLDEOH FRQFOXVLRQV IRU
URERWLFVLQSULPDU\HGXFDWLRQ

1RQH RI P\ SURSRVDOV ZDV DGRSWHG 
even when I‘ve been told that it was
quite good…”

$&.12:/('*0(17
, ZRXOG OLNH WR WKDQN 'U ' $OLPLVLV IRU KLV YDOXDEOH
UHPDUNV RQ WKLV SDSHU DV ZHOO DV 'U (UPLRQL 'HOL IRU KHU
HWKLFDOVXSSRUWDQGKHULQVSLULQJFRPPHQWVGXULQJWKLVSURMHFW

,ZDVVRVDGWKDW,FRXOGQRWIROORZDQG 
VXSSRUWRXUWHDPWRWKHFRQWHVW

5()(5(1&(6
I didn’t have any bad experience at all
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9, ',6&866,21$1'&21&/86,216
7KURXJKWKHZKROHSURMHFWLWZDVREVHUYHGWKDWSXSLOVZHUH
YHU\ HQWKXVLDVWLF DQG ZRUNHG KDUG IRU WKH ILQDO UHVXOW
According to pupils’ responses to the questionnaires, this
VHHPV WR EH UHODWHG ZLWK WKH IDFW WKDW PRUH WKDQ MXVW D QHZ
LQWHUHVWLQJDFWLYLW\URERWLFVVHHPHGWRLQVSLUHWKHLUWHDPVSLULW
DQG WR DFWXDOO\ LQYROYH WKHP WR GHFLVLRQ PDNLQJ DQG VROXWLRQ
ILQGLQJWKURXJKRXWWKLVSURMHFW

>@
>@

>@

7KLVVWDWHPHQWLVHQKDQFHGE\WKHIDFWWKDWWKHFKRLFHRIWKH
project theme was based on pupils’ ideas which, of course,
ZHUH WULJJHUHG E\ WKH SOXUDOLVP RI LQIRUPDWLRQ SURYLGHG E\

>@



3LDJHW -   7KH 0HFKDQLVPV RI 3HUFHSWLRQ 1HZ <RUN %DVLF
%RRNV
6RORPRQ -RDQ   /HDUQLQJ DERXW HQHUJ\ +RZ FKLOGUHQ WKLQN LQ
WZRGRPDLQV
2VERUQH
Kalantzis, M. & Cope, B. ‘Designs for Oearning’, e/HDUQLQJ 9RO
1R
.DODQW]LV 0  &RSH % 7KH /HDUQLQJ E\ 'HVLJQ *XLGH &RPPRQ
*URXQG0HOERXUQH
.DODQW]LV0 &RSH%7KH7HDFKHUDV'HVLJQHU3HGDJRJ\LQ
WKH1HZ0HGLD$JHH/HDUQLQJDQG'LJLWDO0HGLD
$OLPLVLV ' )UDQJRX 6 3DSDQLNRODRX ., “A FRQVWUXFWLYLVW
PHWKRGRORJ\IRUWHDFKHUWUDLQLQJLQHGXFDWLRQDOURERWLFVWKH7(5(&R3
FRXUVH LQ *UHHFH WKURXJK Wrainees’ Hyes” WK ,((( ,QWHUQDWLRQDO
&RQIHUHQFHRQ$GYDQFHG/HDUQLQJ7HFKQRORJLHV
$OLPLVLV' 0RUR0$OHUJXL-3LQD$)UDQJRX6 3DSDQLNRODRX.
“5RERWLFV DQG &RQVWXFWLYLVP LQ (GXFDWLRQ 7KH 7(5(&R3 3URMHFW”
(XUR/RJR%UDWLVODYD
0DUWLQ)  “.LGVOHDUQLQJHQJLQHHULQJVFLHQFHXVLQJ/(*2DQG
WKH SURJUDPPDEOH EULFN 3UHVHQWHG DW WKH DQQXDO PHHWLQJ RI WKH
$PHULFDQ(GXFDWLRQDO5HVHDUFK$VVRFLDWLRQ1HZ<RUN

Affordable Mobile Robotic Platforms for Teaching
Computer Science at African Universities
Ernest B.B. Gyebi, Marc Hanheide and Grzegorz Cielniak
School of Computer Science
University of Lincoln, UK
Email: {egyebi,mhanheide,gcielniak}@lincoln.ac.uk
importance of existing knowledge, conceptions and varied
learning styles. In robotics, learners are invited to work on
experiments or problem solving with selective use of available
resources, according to their own interests, search and learning
strategies [7].

Abstract—Educational robotics can play a key role in addressing some of the challenges faced by higher education in
Africa. One of the major obstacles preventing a wider adoption
of initiatives involving educational robotics in this part of the
world is lack of robots that would be affordable by African
institutions. In this paper, we present a survey and analysis of
currently available affordable mobile robots and their suitability
for teaching computer science at African universities. To this
end, we propose a set of assessment criteria and review a
number of platforms costing an order of magnitude less than
the existing popular educational robots. Our analysis identiﬁes
suitable candidates offering contrasting features and beneﬁts. We
also discuss potential issues and promising directions which can
be considered by both educators in Africa but also designers and
manufacturers of future robot platforms.

In this paper, we are looking at one of the key challenges
for adopting robot programming in the curricula of African
universities: identifying robotic platforms which are suitable
for education purposes in computer science and at the same
time are affordable. Affordability has to be seen differently
than normally looked at in developed countries: for example,
a minimal wage in Ghana is an order of magnitude (more than
15 times) lower than in the UK [8]. This speciﬁc challenge
also gave rise to a number of initiatives discussed in Sec. II
which focus on the design of particularly affordable platforms.

I. I NTRODUCTION
Higher education these days is considered one of the biggest
challenges but also opportunities for developing countries.
This is especially true for Sub-Saharan Africa which did not
even experience the growth of wealth seen by other developing
countries [1]. The challenges faced by African institutions are
diverse, ranging from limited economic capabilities to oldfashioned pedagogic methodology failing to engage and teach
students effectively. However, and in particular in computer
science, the effectiveness of hands-on exercises and collaborative learning has been identiﬁed [2] and is promoted by
many of the western higher education institutions.
There were some recent efforts made by selected African
institutions to improve the quality of teaching and learning by
the adoption of educational robotics. Such initiatives, usually
joint ventures between western and African universities (e.g.
[3], [4]), follow a belief that robots are an effective means
to facilitate more engagement, higher motivation, and the development of practical skill sets, beyond the focus of robotics
itself. In our own work [5], we have analysed the effectiveness
of robotics as a subject to convey a larger skill sets to students.
The positive effect, to a large extent is gained from the
“embodiment” and physical presence of robots, which make
the outcomes of programming very vivid and immediately
accessible, providing a continual formative assessment of
learning progress and encouragement to students. Following
these ideas, robotics has begun to attract educators attention [6] and is being used as an educational tool. Teaching
with robots will encourage learners to participate actively in
the learning process and also assist them to appreciate the

In this context, the key contributions of this paper are
(i) the identiﬁcation of assessment criteria for affordable
robotic platform in education, weighing in the challenges
and limitations imposed by the affordability constraint, and
(ii) a unique assessment and comparison of ten different
platforms that are generally deemed suitable for the tasks at
hand. Hence, this paper is complementary to other existing
surveys, such as [9] and [10], which provide an extensive
review of educational robotic platforms suitable for tertiary
education. These surveys target a rather broad spectrum of
STEM subjects and therefore follow assessment criteria based
on modularity, re-usability, versatility and affordability. Some
of the platforms are relevant in our context (e.g. Microbot,
Scribbler) but many are outside of our criteria: either their
suitability for teaching computer science is limited or they are
simply not affordable for educational institutions in developing
countries (e.g. Khepera, NAO). Affordable robotic kits are
very popular in Japan - a subject of a survey presented
in [11]. However, many of the products are targeted at the
Japanese market only and have limited support and distribution
outside of the country. Researchers in swarm robotics focus
on developing hardware and software platforms which are by
necessity of limited functionality and very low cost (see for
example a comparison of such platforms presented in [12]).
The functionality provided by the hardware of these robots
makes them perfect platforms for educational purposes, but
with a few exceptions (e.g. E-Puck robot), the software and
supporting materials are not focused on educational use.
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different parts of the world, has no global point of reference.
There is a number of very popular and attractive robotic
platforms used for education in developed countries which fall
into the affordable category (e.g. [9]). Educational institutions
in many African countries face regularly insufﬁcient budgetary
allocations, cuts in budgets and resource rationalisations [15]
which make even reasonably priced robots such as LEGO
Mindstorms beyond their reach. Some of the recent initiatives,
such as the aforementioned AFRON robot design challenge
address this issue by ﬁnding ways to overcome high prices
that have put a hold on robotics education in the developing
world [16]. The price target in a recent competition in that
challenge was set at $20 whilst the limit of $100 was set for
any contestants. In our survey, we assume a similar ﬁgure of
$150 as the maximum price for an affordable robotic kit.
2) Kit Type: Following work of [9], [10], we restrict our
survey mainly to a mobile robot category and disregard other
platforms (e.g. electronic kits, manipulators) as not suitable
for teaching computer science. In addition, we had to reject
a number of popular ﬂying platforms (e.g. Parrot drone) as
their safe and convenient operation in a class environment is
somehow difﬁcult. Commercial mobile platforms are sold as
a complete product and may be proprietary or open source.
The proprietary platforms are difﬁcult to adapt to suit the
speciﬁc requirements. Open source commercial platforms on
the other hand can be freely adopted and modiﬁed by users.
The assembly kits are commercial products which come with
parts, modules and accessories that need to be assembled
and typically can be re-conﬁgured. The DIY kits which are
available as open source projects need to be built from scratch
but are usually cheaper than the commercial platforms and can
be made from materials and components available locally.
3) Platform Features: An important aspect of any educational robotic platform is its hardware platform features such
as processing power, sensory capabilities and software deployment. The majority of the affordable robots are equipped with
on-board microcontrollers which, depending on speciﬁcation,
can process high-bandwidth sensors such as cameras, load and
run programs autonomously, or be only limited to providing
an interface between sensors/actuators and a PC. The popular
sensors include tactile devices such as bumpers or whiskers,
odometry, infrared or ultrasonic proximity sensors and video
cameras. In addition, robots may feature LED indicators
and displays which can be useful for debugging purposes.
Deployment of the robot software is usually implemented by a
tethered connection or a more favourable wireless connection,
and may in addition require a special programming equipment
and software tools. When scoring this criteria we looked
at relative processing power of the built-in microcontrollers,
variety and number of sensors and the convenience of software
deployment.
4) Software Development: The software environment supporting popular programming languages with appropriate software libraries and development environment is essential to
make the robotics platforms useful in education. For teaching
computer science, high-level programming language support

In order to take advantage of the beneﬁts provided by
educational robotics, some institutions in Africa have started
to use the robots for teaching activities. In Ghana, for example,
Carnegie Mellon University, USA in partnership with Ashesi
University in Accra, developed an undergraduate introductory
robotics course teaching students how to design, build and program robotic systems [3]. The main purpose of this initiative
was to encourage students to recognise the scope of computer
science and to enhance their technical creativity and problem
solving abilities. Despite the positive outcomes, the organisers
mentioned lack of suitable, low-cost robot platform as one
of the key limitations. In South Africa, University of Cape
Town teamed up with Aachen University, Germany to design
an inexpensive robotic platform for use in RoboCup Junior
competitions and education [4]. The main motivation behind
this development was lack of available commercial products
within ﬁnancial abilities of African institutions. The presented,
promising initial design has not been followed up, however
which prevented us from including this platform in our survey.
There are also initiatives outside of academia which involve
building and using robots for educational purposes in Africa.
The most prominent example, of pan-national relevance, is
African Robotics Network (AFRON) [13]. AFRON brings
together a number of organisations from the entire world
interested in developing robotics-related education, research
and industrial projects in Africa. One of the main activities
organised by AFRON is the “Ultra Affordable Educational
Robot” project featuring two robot design challenges to date.
The scope of the competition is to design and build functional
robotic platforms directed at engaging young pupils into
STEM subjects and costing an order of magnitude less than
commercial robotic products. The ﬁrst “$10 Robot Challenge”
from 2012, focused on very low cost robotic hardware platforms whilst the follow up competition, “Design Challenge:
Robot Enhancements, Software, and Teaching Plans” brought
the scope further by considering also accompanying software and educational material. This competition highlights
the current trend in designing modern educational robotics
platforms, which need to provide not only functional hardware
components but also easy to use programming environment
and supplementary teaching material. We include all these
aspects in our assessment criteria presented in Section III.
Selected contestants from both challenges were also included
in our survey (see Section IV).
Educational robotic activities are also part of events organised by the iHub Research from Kenya - a community outreach
innovation centre aiming to promote interest in technology,
especially amongst young people. The activities include for
example development and programming of robotic platforms
based on Arduino boards during boot camps and hacking
events [14].
III. A SSESSMENT C RITERIA
1) Affordability: Affordability is a very important factor to
be considered which, due to economic inequalities between
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The robot can generate sounds and is equipped with an array
of LEDs. The programs can be developed and uploaded from
a PC through a USB port which is also used to charge an
internal accumulator. The programming environment is based
on Aseba, an open-source scripting language, which also
includes a visual programming environment. There are some
supplementary teaching materials provided with tutorials and
project ideas. Thymio II has been used in teaching subjects
such as physics [19] and computer science [20].
2) Scribbler 2: is a commercial robotic platform [21] with
open-source hardware design available at a price of $130. The
robot uses a custom-made, 8-core, 32-bit P8X32A microcontroller and is equipped with odometry sensors, photosensors,
microphone and IR proximity sensors. The robot has also
a speaker and status LEDs. The robot can run stand alone
programs and be programmed through a serial interface using
a USB dongle (provided with the kit) from a PC. The robot
is powered by a set of replaceable batteries. The software
environment is based on BASIC-like Spin language and comes
also with a visual programming environment. Support for other
high-level programming languages (e.g. C) is also provided.
The robot comes with a rich set of educational materials both
for students but also educators. Scribbler 2 (and its predecessor
Scribbler) is supported by the Institute for Personal Robots in
Education [22] which provides a large spectrum of teaching
material for different groups and subjects.
3) Kilobot: was developed for swarm applications [23]. It
is an open-source design but it is now produced and distributed
as a commercial product at a price of $116. Kilobot is
the winner of the ﬁrst AFRON robot design challenge with
parts costing only $14. The robot has an 8-bit ATmega328
microcontroller and is equipped with ambient light and IR
sensors for proximity readings and communication. The robot
has an alternative moving principle based on vibration motors which requires a fairly smooth surface and results in a
relatively slow movement. The robot’s microcontroller can be
programmed through a serial interface requiring a dedicated
programming device. The robot is powered by a rechargeable
battery which requires a separate charger. Kilobot comes with
a set of basic software libraries for sensor reading and motion
control and requires a basic knowledge of microcontroller
programming. High-level programming language support is
provided by the microcontroller’s development environment.
The robot has simulation support through the V-REP simulator.
Since the platform is directed at swarm robotics, there is no
supplementary teaching material provided.
4) Jasmine: is a robot platform designed for swarm applications [24] available at approximate cost of $113. It is an
open source hardware and software platform with simulation
capabilities. The basic version of the robot comes with an 8bit ATmega168 main microcontroller and uses a number of
IR sensors for proximity sensing, communication with other
robots and light measurements, and LEDs for status monitoring. The capabilities of the robot can be extended by a number
of customised boards including improved sensing, connectivity, etc. The robot’s microcontroller can be programmed from

is crucial so that programming concepts like variables, loops,
subroutines could be introduced. The software libraries provide helpful abstraction of low-level operations allowing at the
same time access to all hardware resources of the robot. This
feature is especially important for teaching computer science,
so the students can focus more on programming techniques
rather than on low-level technical details. Similarly, a well
integrated development environment will assure more efﬁcient
and effective learning experience. When scoring this criterion,
we looked favourably at platforms with a dedicated software
environment, high-level language support and simulators.
5) Educational Material: The effective and widespread use
of educational robots should be supported by the existence
of educational material helping teachers to design subject
curricula [17]. The importance of this feature was recently
highlighted in the second AFRON robot design challenge
which included not only hardware platforms but also accompanying software and supplementary teaching material. These
additional features will allow educators in Africa for preparing
lesson material for different study levels without having to
change the platforms. Platforms which come equipped with
detailed tutorials can support teachers with little or no previous
experience in educational robotics which may encourage others to participate in such initiatives to make them sustainable.
In our scoring, we looked at availability, quality and variety
of provided tutorials and lesson plans.
6) Maintenance: In light of poor maintenance procedures,
inadequate training and under-utilisation of equipment in
Africa [18], the maintenance of the robots needs to be considered in order to assure their continuous functioning and
sustainability. Even though many commercial platforms are
available through on-line sales globally, in reality they are not
easily accessible in Africa due to prevalent problems with poor
credit rating of many institutions and unreliable shipping [4].
This situation makes it difﬁcult to easily procure new platforms
to replace or repair faulty ones or add to the existing pool
as student number increases. Therefore platforms which are
easier to maintain due to their reliability and easy to set
up procedures will be preferred. When scoring this criterion,
we looked at the presence of enclosure, quality of assembly,
convenience of charging and requirements for any additional
equipment.
IV. R EVIEW OF ROBOTIC P LATFORMS
We have considered over 30 platforms which were identiﬁed
by analysing related work [9], [10], [12], the results of the
AFRON competitions and additional Internet search. Following the proposed criteria and discarding platforms that went
out of production in recent years (e.g. Parallax Toddler, Wowee
Rovio), we have narrowed our choice down to 10 platforms
which we present in this section in more detail.
1) Thymio II: is an open source platform which is also
available as a commercial product at the price of approximately $130. The robot uses a 16-bit PIC24FJ128GB106 microcontroller and includes a number of IR proximity sensors,
odometry, temperature sensor, accelerometer and microphone.
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terface. The robot can be programmed using a graphical dragand-drop interface through ArduBlock graphical environment
which also automatically generates C++ code. SEG comes
equipped with teaching materials in the form of curriculum
that has been developed into worksheets, video lectures and
labs for students to learn basic robotics and programming
concepts.
9) AERobot: is a modiﬁed version of the Kilobot robot
designed speciﬁcally for educational purposes [27]. The reduced cost and enhanced educational capacity was achieved
by removing the Kilobot’s swarm capabilities. It is available
as an open-source project at a price of $11. AERobot was also
one of the winning contestants of the second AFRON robot
design challenge. It uses similar hardware platform as Kilobot
but additional IR sensors and an colour LED have been added.
The robot has been also enhanced by an addition of a built-in
USB port allowing for direct programming from a PC without
a need of special programmers, and for charging its battery.
The robot comes with a modiﬁed miniBloqs software suite
which is an open source graphical programming environment
for Arduino boards. It comes with teaching materials made
up of a set of lessons helping students to learn the basics of
robotics and programming.
10) Lollybot: is an open-source platform with an approximate price for components of $9. The robot is a winner
in the tethered robot category in the ﬁrst AFRON robot
design competition. The robot’s main body and drive system
are essentially built from a recycled PlayStation controller.
Lollybot has bump sensors, LEDs and photoresistors which
act as line detectors and are accessible through the controller’s
built-in USB interface [28]. This makes the robot directly
controllable by a tethered PC which provides the robot’s
processing power. The robot software environment supports
high-level programming languages such as Delphi, HTML and
JavaScript. There are some suggestions provided for teaching
different concepts and the robot was used in teaching activities
which were part of the second AFRON robot design challenge.

a PC by a dedicated programming interface. Jasmine comes
with software libraries simplifying the use of sensors and
controls and requires a basic knowledge of microcontroller
programming. High-level programming language support is
provided by the microcontroller’s development environment.
5) AMiR: is a robot designed for swarm applications [25]. It
is an open-source platform which costs about $100. The robot
uses an 8-bit ATmega168 microcontroller and is equipped
with a number of IR proximity and communication sensors
and LEDs for status monitoring. The robot’s microcontroller
can be programmed from a PC by a dedicated programming
interface. AMiR comes with a set of basic software libraries
for sensor reading and motion control. The programming
requires a basic knowledge of microcontroller programming.
High-level programming language support is provided by the
microcontroller’s development environment. The robot has
been simulated in Player/Stage and has been used for teaching
computer science courses at University of Putra, Malaysia
[25].
6) Microbot: is a platform which comes as an assembly
kit at an approximate cost of $65 for the basic kit [26].
Although requiring prior assembly, no soldering is required.
The basic set comes with an 8-bit PIC-based PICAXE-20X2
microcontroller, two bumpers, a line tracking sensor, LEDs
and a speaker. Robot sensing and communication capabilities
can be further expanded by a range of additional modules.
The robot can be programmed through a serial port requiring
dedicated USB cable. The software programming language is
based on BASIC but there is also a graphical programming
tool called Logicator. Microbot is speciﬁcally designed for
education but no supplementary teaching material is provided.
7) Colias: is a robotic platform developed at the University
of Lincoln, UK for swarm robotic applications [12]. It is
an open source platform and costs about $40. Colias is
based on an 8-bit ATmega168 microcontroller and comes
with IR sensors which provide proximity measurements and
communication means with other robots, and there is an extra
light sensor and LEDs. The robot’s microcontroller can be
programmed from a PC by a dedicated programming interface.
Colias comes with a set of basic software libraries for sensor
reading and motion control. The programming requires a
basic knowledge of microcontroller programming. High-level
programming language support is provided by the microcontroller’s development environment. There are ongoing plans
to develop Colias as an educational platform, but so far no
supplementary material has been released.
8) SEG: is a winner of the second AFRON robot design
challenge. It is an open source platform, with mechanical parts
fabricated by 3D printing and assembled into a complete robot
for an approximate cost of $20. The main hardware contains
an Arduino Pro Mini board, which uses an 8-bit ATmega328
microcontroller. The basic set is equipped with a single photo
sensor and LED only. The basic capabilities can be expanded
by additional sensors, actuators, and communications modules
which can be added for an additional cost. The robot’s microcontroller can be programmed by a dedicated programming in-

V. A NALYSIS AND D ISCUSSIONS
Table I presents a comparison of the affordable robotic
platforms based on our assessment criteria. The provided scoring is ordinal and each criterion is considered independently.
The following analysis justiﬁes the scores given for individual
criteria, extracts general trends, highlights prominent examples
and discusses the relevance for our teaching context.
Almost all platforms (excluding Microbot) have open hardware and software designs allowing for easy expansions and
modiﬁcations. A general trend that can be observed is that
cheaper options are available only as DIY kits, requiring a
prior assembly, and that the price for commercial robots is
above $100. It seems that affordable robots still pose a business
challenge even in mass production, which should in principle
result in more compelling prices.
The processing capabilities of all considered platforms are
provided by inexpensive microcontrollers. One exception is
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Platform Features
Robot
Thymio II
Scribbler 2
Kilobot
Jasmine
AMiR
Microbot
Colias
SEG
AERobot
Lollybot

Kit Type
commercial/DIY
commercial
commercial/DIY
DIY
DIY
assembly
DIY
DIY
DIY
DIY

Price
$130
$130
$116
$113
$100
$65
$40
$20
$11
$9

Processing
***
***
**
**
**
**
**
**
**
–

Sensors
***
***
**
**
**
*
**
*
**
*

Deployment
***
**
**
**
**
**
**
**
***
*

Development
***
**
**
**
**
**
*
**
**
**

Edu. Material
**
***
–
–
–
–
–
***
***
**

Maintenance
***
**
*
*
*
*
*
*
*
**

TABLE I
A FFORDABLE MOBILE ROBOTIC PLATFORMS ( RELATIVE SCORING : *** = VERY GOOD , ** = GOOD , * = BASIC , – = MISSING ).

by Atmel). In addition, Kilobot and AMiR provide simulation
capabilities which is an important education feature enabling
for example teaching of large classes or individual learning
outside teaching activities. Jasmine supports also higher-level
commands written in Motion Description Language. The remaining six platforms provide some dedicated programming
environments based either on the existing open source projects
(Aseba, minibloqs, ArduBlock) or speciﬁcally designed for
the robot (Sribbler’s Spin, or Lollybot’s Delphi libraries and
GUI). These platforms also support graphical programming
environments which may have some use for teaching students
new to programming. It is surprising to see no explicit support
for ROS in any of the presented platforms, with an exception
of Thymio II, which can provide more sophisticated offboard functionality and be useful for teaching robotics and
software engineering in later stages of university education.
This can be explained however, by a general lack of wireless
communication in the presented robots which is essential for
interfacing with a networked system such as ROS.

the cheapest option, Lollybot which has virtually no onboard processing power and serves only as an interface for
sensors and actuators and a PC. The most popular are 8-bit
platforms from leading microcontroller manufactures (Atmel,
Microchip) with two platforms (Thymio II and Scribbler 2) offering slightly higher speciﬁcations. Although all these devices
provide sufﬁcient resources for handling rather limited sensory
capabilities of the robots, more powerful platforms could
support more complex behaviours and richer functionality. It
is likely, that future educational robots will see the adoption of
recent developments in affordable computing platforms such
as Raspberry Pi or Intel Edison.
All presented robots feature relatively simple sensors such
as bumpers or light detectors. Odometry is present only in
a couple of more expensive platforms (Thymio, Scribbler 2).
A very popular sensing principle (not present in Microbot,
SEG and Lollybot) is based on IR sensors which can be
used as proximity sensors, light detectors but also for remote communication. The simplest and also the cheapest
solutions (Microbot, SEG, Lollybot) support only a couple of
simple sensors. More sophisticated sensors such as cameras
and sonars are usually available as extension modules which
unavoidably affect the ﬁnal price of such a setup.
All considered robotic platforms are programmable through
a serial interface. Some platforms such as Thymio II, AERobot
and Lollybot feature a standard USB port, but all other robots
require a dedicated programming interface which is not always
provided. Lollybot is a unique example of a robot that needs to
be tethered to a PC all the time. Platforms designed for swarm
robotics (Kilobot, AMiR, Jasmine, Colias and AERobot) have
short-distance wireless communication which is used for communication between individual robots but unfortunately none
of these solutions is used for remote programming or control.
Other wireless communication solutions such as Wi-Fi are
only available as expansion modules in selected models. The
remote deployment is essential in teaching environments and
can simplify the ease of use and ﬂexibility of the platforms.
All presented platforms come with some form of software
libraries abstracting robot’s low-level functionality. Platforms
such as Kilobot, Jasmine, AMiR and Colias rely solely on
microcontroller programming environments (e.g. AVR Studio

Supplementary educational material is typically not provided with platforms designed for swarm applications (Kilobot, Jasmine, AMiR, Colias), even though there is some
mention of their use in education (e.g. [25]). Commercial
educational platforms such as Scribbler 2 come with a rich
set of teaching material targeting different groups and skills
but also educators. The three cheapest platforms in our ranking
(SEG, AERobot, Lollybot) which were all participants of the
AFRON robot design challenge have also excellent teaching
support. This demonstrates importance of such initiatives and
hopefully sets a precedent for future designers and manufacturers of affordable robotic platforms.
Several aspects affect the scoring of the maintenance criteria
in our survey. Platforms such as Thymio II, Jasmine, Colias
and AERobot support convenient charging directly through
a USB port without the need for additional charging equipment or disassembling parts of the robot. Platforms such as
Scribbler 2 and Microbot require replaceable battery packs
whilst Kilobot, SEG and AMiR need additional chargers.
Commercial platforms (excluding Microbot and Kilobot) come
with suitable enclosure which protects the circuitry and improve robustness of the design. The three cheapest robots also
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provide some form of shielding. Robots available as assembly or DIY kits require prior assembly and therefore their
robustness will depend much on the skills of a person building
the robot. In selected cases (SEG, AERobot), assembly will
require access to specialised equipment (e.g. for mounting
SMD components, 3D printer) which might not always be
available at African institutions. This is less of a problem
with a solderless assembly required by Microbot. Kilobot
and AERobot feature alternative moving principle and may
therefore require additional smooth surface for operation.
From the presented analysis, the most compelling platforms
in our context represent the top and bottom cases in Table I.
Commercial robots like Thymio II and Scribbler 2 score high
in all considered criteria presenting rich platform features,
good software support, available teaching material but also
pose the least problems with maintenance. Therefore their
use at African institutions would be recommended despite
relatively high prices. One missing aspect which would help
spreading the use of such robots in Africa is related to missing
customer support, distribution and service centres locally. On
the other end of the price spectrum are robots such as SEG
and AERobot which are excellent educational platforms with
somehow limited functionality and posing various maintenance issues. A compelling aspect of these platforms is that
they can be sourced and made locally, but their wider adoption
requires skilled technicians and also specialised equipment. It
is disappointing to see that platforms in the middle price range
which were designed for swarm applications have currently
strong limitations in software development and educational
material, which would prevent their straightforward adoption
in Africa.
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VI. C ONCLUSIONS
In this paper, we have presented a survey and analysis
of currently available affordable mobile robotics platforms
suitable for teaching computer science at African universities.
We have proposed a set of assessment criteria and reviewed
a number of platforms costing under $150. Our analysis has
identiﬁed suitable candidates from both commercial and DIY
categories offering contrasting features and beneﬁts. Potential
issues and promising directions were also discussed which
could be considered by both educators but also designers and
manufacturers of future robot platforms. The presented survey
can only be treated as a snapshot of current developments in
affordable robotic platforms as there are ongoing initiatives
taking place. There is a number of interesting projects currently seeking funding through crowd sourcing platforms such
as Kickstarter with examples such as Tiddlybot, a Raspberry
Pi based robot platform or RoboCORE, an inexpensive computing platform speciﬁcally designed for making own robots.
Therefore we should expect more compelling and affordable
robot platforms in near future. Educational robotics can play
a key role in addressing some of the challenges faced by
higher education in Africa and its successful implementation
will partly depend on the issues discussed in this paper.
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II. T HE ROBOT
In the design of our robot platform we have largely followed
the TurtleBot concept, but made some changes and improvements in terms of robustness and hardware maintenance. The
robot system is composed of the robot base, a processing unit,
a depth sensor and a camera, and a framework connecting all
the components in a uniﬁed device. A schematic overview of
our platform is shown in Figure 1.

Abstract—In this short paper we present the requirements and
implementation of a mobile robot platform to be used for teaching
intelligent robotic classes. We report our experience of using
the platform in university courses and various extracurricular
activities.

I. I NTRODUCTION
Selection of a suitable robot platform plays a crucial role
when teaching advanced intelligent robotics classes. It is
very desirable that the students are able to build upon solid
theoretical foundations on one hand, and get a direct handson experience on the other hand. The robot platform that is
used in a such pedagogical process should therefore preferably
fulﬁll the following requirements. (1) It should be robust,
durable and non-fragile, enabling students to work with it on a
daily basis. (2) It should be accurate and reliably controllable;
the actions should be sufﬁciently repetitive. (3) The sensors
should be sufﬁciently rich, and the computational power
should enable demanding computations; the system should be
scalable and upgradeable in terms of software and hardware to
enable extensions for tackling more advanced tasks. (4) The
price should be reasonable to enable the purchase of a larger
number of robots for small groups of students. (5) It should
enable transfer of learned knowledge to other more expensive
robots that are used in the practice.
In the past decade a lot of different robot platforms designed
for educational use have been presented [1]. When starting a
new course on development of intelligent system, however, we
tried to ﬁnd a solution based on the requirements mentioned
above. The requirement (4) clearly rules out powerful yet
expensive robotic platforms that are usually used in research.
The requirements (3) and (5) mostly rule out the use of Lego
Mindstorms, Thymio robots or similar educational platforms.
The requirements (1) and (2) discouraged us of using some
other hobby robotic platforms. We brought a decision to build
our robot on top of the low-cost iRobot Roomba vacuum
cleaner and to extend it to meet all the requirements mentioned
above. Since at that time, in late 2011, the TurtleBot platform
based on the related iRobot Create platform became available,
we decided to make use of it; to extend it and to adapt it
to our needs. In this paper we describe these modiﬁcations
and report our three year experience of using the platform in
university courses and various extracurricular activities.

Fig. 1. An overview of our robot platform. Our modiﬁcations of the original
TurtleBot concept are written in bold.

A. Robot base
Due to unavailability of iRobot Create in Europe at the time,
we have opted for a modiﬁed version of iRobot Roomba 531,
a commodity autonomous vacuum cleaner robot. By default
this robot is equipped with a front bumper sensor, an IR
cliff sensor, IR proximity sensors, and an odometry sensor.
The internal battery sufﬁces for around 3 hours of work. We
have removed the vacuum unit and replaced it with an extra
battery for the depth and color camera. Since it turned out that
shaking of the original robot base in case of rapid accelerations
decreased the navigation capability, we have added a rear
wheel to increase the stability of the robot. The robot base
is controlled by a laptop computer using a custom USB to
UART interface that is also able to turn the base on when the
communication is started. The base is also equipped with a
hardware restart button that enables fast reset.
B. RGBD camera
As a primary sensor we use the ﬁrst generation of Microsoft
Kinect (released in 2010, a year before the start of our course)
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their work in the ﬁeld of intelligent robotics, either in research
or industry.
Our robot platform is also used to promote robotics among
children. To make the robot more approachable we have
created an external shell that resembles the famous R2-D2
robot from Star wars movies. The shell is equipped with a USB
camera, a microphone and speakers. At the events the robot
was quickly recognized by children who then easily interacted
with it.

as a depth sensor and a color camera. Immediately after its
release Kinect became extremely widely utilized in robotics
community [2]. Unfortunately the sensor needs additional
external power, which is supplied by the extra battery in the
robot base that sufﬁces for around 2 hours of work. We have
also included an external battery status indicator so that users
know when to charge the battery.
C. Processing unit
The central processing device of the robot is an Asus X301A
laptop with Ubuntu operating system and Robot Operating
System (ROS) [3] middleware. The usage of a laptop for controlling the robot base offers a great deal of ﬂexibility: it can
be used directly or it can be accessed over the WiFi network.
Similarly, all the computations can be performed on-board, or
they can be distributed over several computers using the WiFi
network and ROS distributed computing environment. Being
able to use ROS modular architecture and numerous available
packages is also a great advantage. The laptop contains Intel
i3 processor, 4GB of RAM and was upgraded with a 120GB
SSD drive that is more resilient towards vibrations and rapid
accelerations. The laptop only has two USB slots, which
sufﬁces for the basic use, however, we also added a USB hub
to allow for the use of additional devices (e.g. an additional
camera, external speakers, etc.). The integrated battery offers
around 4 hours of autonomy (depending on the computational
load).

IV. C ONCLUSION
The robot described in Section II fulﬁlls the requirements
presented in Introduction. (1) A very robust and durable domestic robot is used, which turns to be (2) sufﬁciently accurate
and reliably controllable. (3) Since it is controlled by onboard computer running ROS, the system is very scalable and
enables the usage of numerous ROS packages implementing
various functionalities, as well as it enables the usage of
different sensors; the RGBD camera Kinect sufﬁces for our
purpose. (4) Since the system is composed of off-the-shelf
consumer products, the price is kept relatively low (below
1.500 EUR). (5) However, since most of the software used
is portable to almost any ROS-enabled mobile platform, the
knowledge learned is fully transferable to signiﬁcantly more
expensive and widely used robotic platforms.
By using this platform for educational purposes for three
years we also identiﬁed several problems and found adequate
solutions. A robot platform that is used for teaching mobile
intelligent robotics has to be robust and composed of easily
replaceable components as frequent use by many users that are
less familiar with the system wears down the hardware. Having
a lot of user shifts on the same robot in a short period of time
also requires a lot of coordination. Users have to take care
of status of multiple batteries in one system which is hard to
achieve when students have a deadline. Using multiple robots
at the same location (in a class) can also be problematic when
using WiFi networks to monitor the status. Image or point
cloud transfers can cause a lot of trafﬁc and even clog most
commodity-level wireless routers.
Our future work will include additional modiﬁcations to
the platform to increase its robustness. We plan to unify the
charging mechanism so that all devices will be charged at
once. We have been already testing the dual-band wireless
networking for higher network throughput. With these additional improvements we will create a very robust and efﬁcient
platform for teaching intelligent robotics classes.

III. T EACHING ROBOTICS
The robot platform was used during the practical part of
the course Development of Intelligent Systems. The students
worked in small groups and had to program the mobile robot
to accomplish a given task that involved robot navigation,
object recognition and localization, dialogue, and planning.
The examples of the tasks were a slalom ride, object search,
and mini Cluedo. In the latter task the robot had to autonomously detect and recognize persons’ faces, approach
them, and in a dialogue with them found out where they had
hidden which object; then the robot had to ﬁnd and show
these places. The tasks could therefore be quite challenging
involving different functionalities that the students have to
develop and/or integrate. The assessment was organized in the
form of competitions, which enabled the students to compare
their solutions in a competitive manner. The students accepted
such form of work and assessment very well and were highly
motivated for the work.
Keen students also use our robot platform for their diploma
and master thesis projects. Several functionalities and systems
have been developed, such as people following, autonomous
exploration of space, autonomous object search, autonomous
building of 3D model of an object, a mobile landing platform
for a quadrocopter, etc. It turned out that the robotic platform
is very suitable for such work that deﬁnitively increases the
interest of students as well as provides a very important set of
skills for the prospective students that are willing to continue
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Abstract—The paper brieﬂy discusses major points of concern
for the group of educators with different professional background
united to ﬁnd and share best practices of continuous engineering
education. Target age groups for the educational process include:
kids of 7-10 years old, children of 11-14 years old, teenagers of
15-18 year old, young specialists of 19-22 years old and young
professionals of 23-30 years old. The material could be of interest
to active educators looking for better ways of organizing projectoriented studies and learning environment in a modern digital
fabrication setup.
Keywords—robotics, mechatronics, engineering education, digital fabrication, international cooperation.

I.

I NTRODUCTION

Organizing continuous engineering education starting in
an elementary school and naturally continuing in a university
seems reasonable but at the same time is a non-trivial task.
In the time when the concept of education around the world
is changing the authors address this task to ﬁnd a working
solution and integrate it in the global education system.
The authors share their work [1] [2] and best practices [3]
[4], popularize technical sciences and education because it is
important to stimulate further dialogue and integration of the
interested community around the world.
Education in different countries having a lot in common
still has individual details sharing of which could beneﬁt the
rest of the world and ﬁnding a way to cooperate is seen as a
very important factor of the global success.
II.

E DUCATION AND COMPETITION

Experience of more than 10 years of practice proves that
using competitive robotics in engineering education brings
very distinct results. Experiment of a group of people (the
Group) united in a competition organizing committee [5]
shown that schoolchildren taking additional practical training
based on Eurobot [6] mobile robot competition were able
to compete with best student teams even before ﬁnishing
secondary school.
While being successful in competition the young also are
able to share their knowledge, ﬁnding understanding even with
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older students. Such classes (when the teacher is younger than
the students) have been presented on international conferences
[3] by one of the youngest teachers in the Group. Such
successful experience is used in forming mixed-age learning
environment stimulating communication and self-education.
For students the competition approach to education gives
deﬁnite aims in the form of an object (a mobile robot, a
mechatronic device...) to be built by the end of a training
course. Participation to a contest shows quality of the team’s
knowledge and technical results. Creativity allowed in the
competitions and the concentration of interested public and
participants lead to natural self-education and communication
skills’ practice.
Learning basic ideas about engineering could be easy even
with a limited set of hand-tools. Though continuing education
and mastering the known technologies is not possible without
the proper infrastructure and specialists sharing their knowledge. Those students who pass the full proposed educational
process show outstanding engineering practical knowledge [7]
and beat signiﬁcantly older students in engineering competitions [8].
III.

I NFRASTRUCTURE AND CAPABILITIES

Humanity is now experiencing a change in the development of technologies that are comparable in scope to such
achievements as the industrial revolution, the development of
agriculture, and perhaps even the very beginning of the use of
tools [9].
The emergence and development of digital fabrication
technologies has led to a signiﬁcant convergence of such
phenomena as matter and information. Just as the progress
in the development of computers has led to multiple processes
cheapening production, storage, transmission and dissemination of information, the development of digital manufacturing
technology leads to the democratization of production processes, which creates prerequisites for profound changes in
the technosphere.
Current and expected changes in manufacturing systems
start to dictate qualitatively new requirements for training and
education.

To date, a typical digital fabrication laboratory [10] from
a technical point of view is a set of commercial machines
of digital fabrication. Currently operational open labs of such
type are only prototypes of the near future distributed network
nodes. The mission of these sites now is less associated with
the development and manufacturing of products - the main
problem is formal and informal training of creative engineering
personnel to meet new challenges of the improving world.
T HE E XPERTISE AND KNOWLEDGE

IV.

Robotics is an interdisciplinary system area, integrating
knowledge from many previously separate areas of science
and technology. The quest for a new quality of robots requires
functional, structural and constructive connectivity of devices
of different physical nature into a single machine on the basis
of principles and technologies of mechatronics. Mechatronics technologies include engineering design, manufacturing,
information and economics processes that provide the full
life cycle of mechatronics products [11]. The development of
mechatronics is a priority of modern science and technology
in the world.
The method of mechatronics includes the expertise and
knowledge in previously separate scientiﬁc and engineering
areas. Mechatronics systems are built by synergistic integration
of constructive modules, technologies, energy and information
processes at all stages of the product life cycle, starting from
the design stage to production and operation. Interdisciplinary
tasks and problems determine the content of educational
programs for training of engineers who focus on system
integration of devices and processes in mechatronics systems.
Connection of education, academia and industry provides
up-to-date expertise and knowledge, showing actual trends and
future of the selected engineering ﬁeld for a student. This
allows bringing up the best engineers.
V.

N ETWORK AND C OMMUNITY

The power of the chosen approach to education made it
possible to grow the community of sympathizing and collaborating people. Since the very ﬁrst step of the Group it involves
such cities and regions in Russia as: Astrakhan, Ekaterinburg,
Saint-Petersburg, Novosibirsk, Saratov and Moscow with its
vast suburbs and country side towns.
International cooperation since the early Eurobot contacts
[12] proved the very high potential of such activity and united
effort of different countries to bring best practices and learning
possibilities in their homelands.
VI.

P OPULARIZATION AND V ISIBILITY

Simple problem solving and system building is not enough
- it is also important to attract attention of many people to
the cutting edge of the happening processes in education and
production. Without the popularization and visibility among
the general public all the work results are depreciated.
The educational process in teams [13] preparing for another
round of robotic competitions shows that the lack of any
connection and communication with other teams during the
preparation period generally yields lower results on a competition day. Previous experience shows that stimulating of such
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an activity even on local level [14] motivates students and
results in generally better robots and competition quality.
All the visibility aspects could be addressed in preparing
and managing a proper website with all the latest news and
activity [5].
VII.

C ONCLUSION

10-year experience of building a continuous engineering
education process shows high potential in bringing up students
(starting with kids of 7-10 years old) through a series of steps
to an advantageous position compared to someone of the same
age.
Besides time such an approach requires appropriate tools of
motivation and subject (e.g. competitive educational robotics),
digital fabrication infrastructure, connection to academia and
industry expertise, networked community building methods,
visibility and popularization among the general public.
The academic result of the work was and still is fractionally
presented in just a few conference papers and the practical
result proved to be positive in many robotics competitions local
and international.
R EFERENCES
[1] Introb, an open-source robotic platform. [Online]. Available:
http://www.introb.com
[2] Open
source
hardware
designs.
[Online].
Available:
http://www.thingiverse.com/dimrobotics/about
[3] A. Yudin and D. Sukhotskiy, “Startup robotics course for elementary
school,” in Research and Education in Robotics - EUROBOT 2010,
ser. Communications in Computer and Information Science, vol. 156.
Rapperswil-Jona, Switzerland: Springer Berlin Heidelberg, May 27–30,
2010, pp. 141–148.
[4] A. Yudin, D. Sukhotskiy, and M. Salmina, “Practical mechatronics:
Training for mobile robot competition,” 2015, to be published.
[5] The russian national organizing committee website for eurobot mobile
robot competition. [Online]. Available: http://www.eurobot-russia.org/
[6] The eurobot mobile robot competition website. [Online]. Available:
http://www.eurobot.org/
[7] A. Vlasov, A. Yudin, D. Sukhotskiy, M. Salmina, and Y. Poduraev,
“Education through practice of robotics and mechatronics: approach
and results,” 2015, unpublished.
[8] Secondary school team dimrobotics - 3rd place in eurobot
autonomous robot competition ﬁnal 2014. [Online]. Available:
http://www.eurobot.org/eurobot/2014/results
[9] V.
Kuznetsov.
(2013,
Nov.
5)
Interview
on
digital
fabrication
on
central
television.
[Online].
Available:
http://russia.tv/video/show/brand id/3838/episode id/690169/video id/690275
[10] Laboratory of digital fabrication fablab at national university of science
and technology ’misis’. [Online]. Available: http://www.fablab77.ru
[11] Y. Poduraev, Mechatronics: fundamentals, methods and application,
2nd ed. Moscow: Mashinostroenie, 2007, written in Russian.
[12] Y. Okunev, S. Dovbysh, B. Lokshin, M. Salmina, and A. Formalskii,
“Programme scientiﬁque et educatif pour des eleves et des instituteurs
de mecanique, de mecatronique et de robotique,” in 9 Colloque Francophone de Robotique Pedagogique,, ser. Pre-Actes, La Ferte-Bernard,
France, May 14–16, 2007, pp. 141–143.
[13] A. Kuturov, A. Yudin, I. Pashinskiy, and M. Chistyakov, “Team development of an autonomous mobile robot: Approaches and results,” in
Research and Education in Robotics - EUROBOT 2011, ser. Communications in Computer and Information Science, vol. 161. Prague, Czech
Republic: Springer Berlin Heidelberg, Jun. 15–17, 2011, pp. 187–201.
[14] Open seminar - improving knowledge and skills of individual
developers and designers, increasing technical level of eurobot teams.
[Online]. Available: http://seminar.skycluster.net/en/start

7HFKQLFDO6HVVLRQ
 &XUULFXOXP$VSHFWV
&KDLUSHUVRQ%RXDOHP.D]HG

'HYHORSPHQWRIDPXOWLJUDGHFXUULFXOXPSURMHFW³5($'<´
Sabrina Rubenzer, Georg Richter, Alexander Hofmann
,QWURGXFLQJ(GXFDWLRQDO5RERWLFVWKURXJKDVKRUWODELQWKHWUDLQLQJRI
IXWXUHVXSSRUWWHDFKHUV
Michele Moro, Emanuele Menegatti, Silvia Di Battista, Monica Pivetti
([DPLQLQJWKH([SHULHQFHVRI8SSHU/HYHO&ROOHJH6WXGHQWVLQ
,QWURGXFWLRQWR5RERWLFV
Jessica Swenson
&UD]\5RERWV±$Q,QWURGXFWLRQWR5RERWLFVIURPWKH3URGXFW
'HYHORSHU¶V3HUVSHFWLYH
Lara Lammer, Matthias Hirschmanner, Astrid Weiss, Markus Vincze

59

'HYHORSPHQWRIDPXOWLJUDGHFXUULFXOXPSURMHFW
³5($'<´
6DEULQD5XEHQ]HU*HRUJ5LFKWHU$OH[DQGHU+RIPDQQ
8QLYHUVLW\RI$SSOLHG6FLHQFHV7HFKQLNXP:LHQ
&RPSXWHU6FLHQFH,QVLWXWH
+|FKVWlGWSODW]:LHQ
VDEULQDUXEHQ]HU#WHFKQLNXPZLHQDW
VWUHQJWKHQWKHFRPSHWLWLYHQHVV7KLVSDSHUSUHVHQWVWKHSURMHFW
³5($'<±5RERWLFVDQG(QJLQHHULQJ$FD'HP<´WRGHYHORS D
PXOWLJUDGHFRQVLVWHQWDQGJHQGHUQHXWUDOFXUULFXOXPIRUNLGV
DQGVWXGHQWVIURPSULPDU\VFKRROXQWLOWKHHQGRIKLJKVFKRRO
LQ WKH ILHOG RI URERWLFV FRPSXWHU VFLHQFH PHDVXUHPHQW DQG
FRQWURO 0RUHRYHU D FHUWLILFDWLRQ ³2&* &HUWLILHG -XQLRU
5RERWLFV(QJLQHHU´IRUPLGGOHVFKRROV VWXGHQWVRIWKHDJHRI
WR\HDUV ZDVGHYHORSHG7KHJRDOVZHUHPDLQO\WRJLYH
WKHVWXGHQWVDILUVWLQVLJKWLQWKHILHOGRIURERWLFVEHFDXVHLWLVD
WRSLFWKDWLVWLOOQRZQRWSUHVHQWLQWKH$XVWULDQVFKRROV\VWHP
0RUHRYHU LW VHUYHV WR SURPRWH LQWHUHVW VWXGHQWV IRU
SURJUDPPLQJDVHDUO\DVSRVVLEOHE\XVLQJKDQGVRQPHWKRGV
DV ZHOO DV SUHSDUH WKHP IRU D IXWXUH DFDGHPLF FDUHHU $V D
UHVXOW DQ HQJLQHHUUHODWHG WKLQNLQJ DQG GHYHORSPHQW SURFHVV
VKRXOGEHWUDLQHG

Abstract² 7KH XVH RI URERWLFV LQ HGXFDWLRQ FDQ EH IRXQG LQ
PDQ\LQLWLDWLYHVLQRUGHUWRPRWLYDWHVWXGHQWVIRUWHFKQRORJ\DQG
HQJLQHHULQJ +DQGVRQ H[SHULPHQWV DUH RIWHQ XVHG DV DQ
LQVWUXPHQW ,Q WKLV SDSHU ZH SUHVHQW D PXOWLJUDGH FRQVLVWHQW
DQG JHQGHU QHXWUDO FXUULFXOXP VWDUWLQJ LQ SULPDU\ VFKRRO XQWLO
WKHHQGRIKLJKVFKRROLQWKHDUHDVURERWLFVFRPSXWHUVFLHQFHDQG
PHDVXUHPHQW DQG FRQWURO $GGLWLRQDOO\ ZH GHVFULEH WKH
LPSOHPHQWDWLRQRIDFHUWLILFDWHIRUPLGGOHVFKRRO
Keywords—Robotics in Education, Curriculum, STEM
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0DQ\ LQLWLDWLYHV KDYH FKRVHQ URERWLFV LQ HGXFDWLRQ WR
PRWLYDWH FKLOGUHQ IRU WHFKQRORJ\ DQG VFLHQFH 7KHUHIRUH
VHYHUDO URERW FRPSHWLWLRQV OLNH WKH )LUVW /HJR /HDJXH >@
%RW%DOO >@ 5REHUWD RU 5RER&XS-XQLRU KDYH EHHQ GHYHORSHG
DQG H[SDQGHG LQ WKH ODVW WZR GHFDGHV LQ RUGHU WR LQFUHDVH
FRQILGHQFHIRUSXSLOVLQXVLQJWHFKQRORJ\>@WRHQODUJHWKHLU
NQRZOHGJH LQ SK\VLFV SURJUDPPLQJ PHFKDQLFDO HQJLQHHULQJ
HOHFWURQLFV DQG VFLHQFH DQG WR HQKDQFH VNLOOV RI
FRPPXQLFDWLRQWHDPZRUNDQGSHUVRQDOGHYHORSPHQW>@

7KLV SURMHFW ZDV SURPRWHG E\ ³7KH $XVWULDQ 5HVHDUFK
3URPRWLRQ $JHQF\ ))* ´ DQG FRQGXFWHG E\ WKH ³$XVWULDQ
&RPSXWHU 6RFLHW\´ LQ FRRSHUDWLRQ ZLWK WKH 8QLYHUVLW\ RI
$SSOLHG6FLHQFHV7HFKQLNXP:LHQ
7KH UHPDLQGHU RI WKH SDSHU LV VWUXFWXUHG DV IROORZHG
&KDSWHU,,GHOLYHUVEDFNJURXQGLQIRUPDWLRQRIFXUULFXODLQWKH
ILHOG RI URERWLFV &KDSWHU ,,, H[SODLQV WKH GHYHORSPHQW RI WKH
FXUULFXOXP LQ RXU SURMHFW 5($'< IROORZHG E\ WKH
GHYHORSPHQW RI WKH FHUWLILFDWLRQ ³2&* &HUWLILHG -XQLRU
5RERWLFV (QJLQHHU´ IRU PLGGOH VFKRRO 0RUHRYHU WKH QH[W
FKDSWHUHYDOXDWLRQGHVFULEHVWKHLPSOHPHQWDWLRQRIWKHSURMHFW
&KDSWHU9,GLVFXVVHVIXWXUHZRUN

7KH GHSDUWPHQW RI &RPSXWHU 6FLHQFH DW WKH 8QLYHUVLW\ RI
$SSOLHG 6FLHQFHV 7HFKQLNXP :LHQ KRVWV D UHJLRQDO FHQWHU RI
WKHLQLWLDWLYH5RER&XS-XQLRULQ9LHQQDVLQFH%HLQJSDUW
RI WKH UHVHDUFK RULHQWHG 5RER&XS WKH FRPSHWLWLRQ
5RER&XS-XQLRU DLPV WR SURYLGH D IUDPHZRUN WKDW HQKDQFHV
\RXQJVWXGHQWVOHDUQLQJLQWKHILHOGRIURERWLFV5RER&XS-XQLRU
RIIHUVWKUHHGLVFLSOLQHVWRFRPSHWHLQUHVFXHVRFFHUDQGGDQFH
± WKH WDVNV DUH YHU\ VLPLODU HYHU\ \HDU LQ RUGHU WR VKRZ WKH
SURJUHVV RI WKH VROXWLRQV DQG WR HQODUJH WKH NQRZOHGJH
$GGLWLRQDOO\ WKH UHJLRQDO FHQWHU VXSSRUWV \RXQJ VWXGHQWV DQG
WKHLUPHQWRUVWRSDUWLFLSDWHDWWKHFRPSHWLWLRQZLWKURERWNLWV
LQWURGXFWRU\FRXUVHVDQGIXUWKHUHGXFDWLRQFRXUVHVIRUWHDFKHUV
RU DUHQDV IRU WKH VWXGHQWV WR WHVW WKHLU URERWV LQ D WRXUQDPHQW
HQYLURQPHQWWRQDPHDIHZ>@

,, %$&.*5281'
7KH SXEOLF HGXFDWLRQ V\VWHP DQG WKHLU FRQWHQWV UHPDLQHG
FRQVWDQWRYHUWKHODVW\HDUVHYHQWKRXJKWKHZRUOGLVFKDQJLQJ
UDSLGO\7KDW¶VZK\LWLVLPSRUWDQWWRWUDQVSRUWWKHLQQRYDWLRQDO
SURJUHVVHVLQWHFKQRORJ\DOVRWRWKHVFKRRO¶VFXUULFXODLQRUGHU
WRSUHSDUHWKHVWXGHQWVIRUWKHIXWXUH>@0DQ\PRYHPHQWVLQ
HGXFDWLRQ XVHURERWLFV WR LQWHJUDWH 67(0 OHDUQLQJ LQ SULPDU\
DQG VHFRQGDU\ HGXFDWLRQ LQ RUGHU WR LQFUHDVH WKH QXPEHU RI
VWXGHQWVSXUVXLQJFDUHHUVLQ6FLHQFH7HFKQRORJ\(QJLQHHULQJ
RU0DWKHPDWLFV>@>@


+RZHYHU WKRVH VXSSRUWLQJ DFWLRQV DOZD\V GHSHQG RQ
PRWLYDWHGWHDFKHUVZKRPRVWO\ZRUNZLWKWKHVWXGHQWVLQWKHLU
VSDUHWLPH7KHUHIRUHLWLVLPSRUWDQWWRLQVWDOODFXUULFXOXPLQ
VFKRROVZKLFKIRVWHUVWKHWHFKQLFDODVSHFWVLQHGXFDWLRQWR



KWWSVZZZIIJDWHQ

ZZZRFJDW



7KH &DUQHJLH 0HOORQ 8QLYHUVLW\ IRXQGHG D 5RERWLFV
$FDGHP\IRFXVLQJRQWDVNVIRUPLGGOHDQGKLJKVFKRRO7KHLU
PLVVLRQ LV WR XVH WKH PRWLYDWLRQDO HIIHFWV DERXW URERWLFV WR
HQFRXUDJH VWXGHQWV DERXW VFLHQFH DQG WHFKQRORJ\ 7KHUHIRUH
WKH\SURYLGHFXUULFXODIRUWHDFKHUVWRLQWHJUDWHURERWLFVLQWKHLU
FODVVHV >@ $FFRUGLQJ WR WKH ³3DUWQHUVKLS IRU VW &HQWXU\
6NLOOV´ WHDFKHUV QHHG WR LQFOXGH IRXU ³&V´ LQ WKH OHVVRQV
DGGLWLRQDOO\ WR WKH FRUH VXEMHFWV OLNH PDWKHPDWLFV RU VFLHQFH
&ULWLFDO 7KLQNLQJ &UHDWLYLW\ &RPPXQLFDWLRQV DQG
&ROODERUDWLRQ

B. Implementation
7KH ILQDO JRDO RI WKH SURMHFW ZDV WR FUHDWH WKUHH
FHUWLILFDWLRQVWREHFRPSOHWHGE\VWXGHQWVRYHUWKHFRXUVHRI
\HDUV,QRUGHUWREHDEOHWRFRQYH\WKHFRQWHQWPRVWHIIHFWLYHO\
 GLIIHUHQW FRXUVH FRQFHSWV ZHUH FUHDWHG 7KH ILUVW IRXU ZHUH
GHVLJQHGWREHKHOGDSSUR[LPDWHO\HYHU\\HDUV7KHWKFRXUVH
ZDV PHDQW WR EH KHOG DIWHU FRPSOHWLRQ RI DOO SUHUHTXLVLWH
FRXUVHV DQG FRQFOXGHV ZLWK D ILQDO FHUWLILFDWLRQ DW WKH HQG RI
KLJKVFKRRO
7KH EDVLF OD\RXW RI WKH FRXUVHV LV YHU\ VLPLODU (DFK RQH
KDVDGLIIHUHQWPRGXOHIRUWKHILYHGLIIHUHQWPDLQWRSLFVVXFKDV
,QWURGXFWLRQ 0HFKDQLFV(OHFWURQLFV &RPSXWHU 6FLHQFH
6HQVRUV$FWXDWRUVDQG*URXS3URMHFWV

$QRWKHU H[DPSOH IRU LQWHJUDWLYH FXUULFXOD LQ WKH ILHOG RI
URERWLFV LV ³:DWHU%RWLFV´ IRU PLGGOH DQG KLJK VFKRRO
GHYHORSHGE\WKH6WHYHQV&HQWHUIRU,QQRYDWLRQLQ(QJLQHHULQJ
DQG 6FLHQFH (GXFDWLRQ DW 6WHYHQV ,QVWLWXWH RI 7HFKQRORJ\
6WXGHQWVZRUNLQWHDPVRQWKHGHVLJQFRQVWUXFWLRQWHVWLQJDQG
UHWHVWLQJXQGHUZDWHUURERWVZLWK/(*20,1'6725061;7
NLWV 7KH\ UHSRUW D SRVLWLYH LPSDFW RI WKHLU FXUULFXOXP RQ
OHDUQLQJLQVFLHQFHFRQFHSWVDQGSURJUDPPLQJ>@>@

1) Introduction
7KH,QWURGXFWLRQPRGXOHVDUHGHVLJQHGWRJLYHVWXGHQWVDILUVW
LQVLJKWLQWRURERWLFV7KHILUVWWZRPRGXOHVIRFXVPRVWO\RQWKH
UHSUHVHQWDWLRQ RI URERWV LQ SRSXODU PHGLD DQG FRPSDUHV LW WR
DFWXDOPRGHOVLQWRGD\¶VRSHUDWLRQ7KLVKHOSVWRFUHDWHDPRUH
UHDOLVWLF LPDJH RI URERWV DQG WKHLU FDSDELOLWLHV /DWHU PRGXOHV
IRFXV PRUH RQ KRZ GLIIHUHQW W\SHV RI URERWV DUH FRPPRQO\
XVHG DQG KRZ WKRVH URERWV DUH FUHDWHG ZKLOH WKH ODVW FRXUVH
GLVFXVVHVWKHHWKLFVRIURERWVVSHFLILFDOO\WKHLUXVHLQZDUIDUH
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7KH JXLGLQJ LGHD RI GHYHORSLQJ WKH FXUULFXOXP RI RXU
SURMHFW ZDV WR FUHDWH D EURDG NQRZOHGJH RI WKH EDVLFV DQG
WKHRU\ EHKLQG URERWLFV IROORZHG E\ SUDFWLFDO DSSOLFDWLRQV WR
VROLGLI\ WKH XQGHUVWDQGLQJ )LJ  VKRZV WKH GHYHORSHG
FXUULFXOXP

$OO LQWURGXFWLRQ PRGXOHV DOVR LQFOXGH WKH KLVWRU\ RI
URERWLFVLQYDU\LQJGHWDLODVZHOODVDQRYHUYLHZRIFRPPRQO\
XVHG URERWV WRGD\ )XUWKHUPRUH WKH\ VKRZ WKH PRVW UHFHQW
H[SHULPHQWDOPRGHOVDQGSURYLGHDIXWXUHRXWORRN

A. Developing the main topics
'XHWRLWVLPSRUWDQFHLQURERWLFVPHDVXUHPHQWDQGFRQWURO
ZDV VHOHFWHG DV D PDMRU SLOODU LQ WKH ILUVW SKDVH RI WKH
GHYHORSPHQW &RQFHUQLQJ PHDVXUHPHQW WKH JRDO ZDV WR
IDPLOLDUL]H VWXGHQWV ZLWK DQ DUUD\ RI FRPPRQO\ XVHG VHQVRUV
,Q DFFRUGDQFH ZLWK WKH JXLGLQJ LGHD WKDW LQFOXGHV ERWK ZK\
DQGKRZH[DFWO\DVSHFLILFVHQVRUZRUNVDVZHOODVLWVSRWHQWLDO
XVHVDQGKRZWREHVWXWLOL]HWKHP

7KHJRDORIWKHVHPRGXOHVLVWRJLYHDYHU\EURDGRYHUYLHZ
RI GLIIHUHQW URERWV 7KH SXUSRVH KHUH VKRXOG QRW EH WR PDNH
VWXGHQWVOHDUQGDWHVRUQDPHVEXWWRDZDNHQWKHLULQWHUHVWDQG
PDNHWKHPWKLQNDERXWWKHLQIOXHQFHRIURERWLFVLQRXUOLYHV
2) Mechanics/Electronics
7KH 0HFKDQLFV(OHFWURQLFV PRGXOHV DUH PXFK PRUH
GLIIHUHQWLDWHG WKDQ WKH ,QWURGXFWLRQ PRGXOHV 7KH\ PRVWO\
FRYHU WKHRU\ VWDUWLQJ ZLWK D YHU\ VLPSOH RYHUYLHZ RI URERW
FRQVWUXFWLRQDQGWKHEDVLFIXQFWLRQRIDQHOHFWULFPRWRU

&RQWUROVKRXOGFRQWDLQWKHXVDJHRILQIRUPDWLRQJDLQHGE\
VHQVRUVWRDIIHFWWKHRSHUDWLRQVRIWKHURERWVSHFLILFDOO\KRZWR
UHDFWWRH[SHFWHGDVZHOODVXQH[SHFWHGPHDVXUHPHQWVDQGKRZ
WRGHWHFWDQGGHDOZLWKSRWHQWLDOHUURUV

/DWHU PRGXOHV LQWURGXFH PRUH DGYDQFHG FRQVWUXFWLRQ
PHWKRGV DQG KDYH DQ LQFUHDVLQJ IRFXV RQ WKH SK\VLFV EHKLQG
GLIIHUHQWVHQVRUVDQGRWKHUURERWSDUWV

7KHVHFRQGPDLQSLOODULQDFFRUGDQFHZLWKRXUJXLGLQJLGHD
ZDV SK\VLFV 7KLV WKHRUHWLF LQIRUPDWLRQ ZDV LPSRUWDQW WR
XQGHUVWDQGWKHIXQFWLRQRIWKHXVHGVHQVRUV7KHDUHDVVHOHFWHG
ILUVW ZHUH PHFKDQLFDO VFLHQFH NLQHPDWLFV HQHUJ\ HOHFWULFLW\
DQGZDYHV

,PSRUWDQWWRQRWHLVWKDWVLQFHWKRVHPRGXOHVFRQVLVWPRVWO\
RI WKHRUHWLF NQRZOHGJH LW LV UHFRPPHQGHG WKDW WKH\ DUH
LQWHUVSHUVHGZLWKWKHRXWHUPRGXOHV6SHFLILFDOO\WKHSK\VLFVRI
VHQVRUV DUH PRVW HIIHFWLYH ZKHQ WKH VWXGHQWV DUH DEOH WR VHH
KRZ WKH GLIIHUHQW VHQVRUV ZRUN DQG FDQ WU\ RXW GLIIHUHQW
DSSOLFDWLRQVIRUWKHVHQVRUVWKHPVHOYHV

/DVWO\ LQ RUGHU WR XWLOL]H WKH JDLQHG NQRZOHGJH WKH WZR
SLOODUV URERWLFV DQG FRPSXWHU VFLHQFH ZHUH DGGHG &RPSXWHU
VFLHQFH FRQWDLQHG PRVWO\ EDVLF LQWURGXFWLRQV WR WKH GLIIHUHQW
SURJUDPPLQJ ODQJXDJHV XVHG 7KLV DOVR LQFOXGHG DQ
LQWURGXFWLRQ WRFRPPRQO\ XVHG DOJRULWKPV DQG DGYDQFHG GDWD
VWUXFWXUHV

3) Computer Science
$VZLWKWKH0HFKDQLFV(OHFWURQLFVPRGXOHVWKH&RPSXWHU
6FLHQFH LV PRVW HIIHFWLYH ZKHQ XVHG LQ FRQMXQFWLRQ ZLWK
SUDFWLFDO H[HUFLVHV ZKHUH VWXGHQWV FDQ LPPHGLDWHO\ VHH WKH
HIIHFWVRIWKHLUSURJUDPV

,QURERWLFVWKHDLPZDVWRJLYHDEURDGRYHUYLHZRYHUWKH
ILHOG LQFOXGLQJ ERWK KLVWRU\ DQG FXUUHQW GHYHORSPHQWV
$GGLWLRQDOO\WKLVLQFOXGHGDGYDQFHGDOJRULWKPVHVSHFLDOO\ IRU
WKHXVHZLWKURERWV


7KH ILUVW PRGXOH LV GHVLJQHG WR EH DSSURSULDWH HYHQ IRU
VWXGHQWVZKRDUHQRW\HWSURILFLHQWLQZULWLQJPDWKRUJHQHUDO
XVH RI FRPSXWHUV 7KHUHIRUH D URERW WKDW GRHV QRW UHTXLUH D
VHSDUDWH LQSXW YLD D FRPSXWHU VKRXOG EH XVHG KHUH WR DOORZ D
IRFXV RQ WKH ORJLF EHKLQG D SURJUDP DQG PLQLPL]H WKH WLPH
VSHQWRQWHDFKLQJEDVLFVRXWVLGHRIWKHVFRSHRIWKLVFRXUVH



KWWSZZZHGXFDWLRQUHFULFPXHGXLQGH[KWP
KWWSZZZSRUJ

KWWSZDWHUERWLFVRUJ




7KHQGDQGUGPRGXOHFRQFHQWUDWHRQSURJUDPPLQJZLWKD
JUDSKLFDO XVHU LQWHUIDFH 6LPLODU WR WKH ILUVW PRGXOH WKLV LV
PHDQW WR HQVXUH DQ HDV\ LQWURGXFWLRQ LQWR SURJUDPPLQJ DQG
IRFXVHVRQWKHXVHRIGLIIHUHQWFRPPDQGV7KHUGPRGXOHDOVR
LQWURGXFHVGDWDVWRUDJHIORZFRQWUROVWUXFWXUHV

EDVLFIXQFWLRQVVRWKDWWKHVWXGHQWVFDQIRFXVRQH[WHQGLQJWKHLU
RWKHUIHDWXUHV
7KHUGPRGXOHXVHVWKHYHU\SRSXODU5HVFXH$GLVFLSOLQHDV
DWHPSODWH$VZLWKWKHSUHYLRXVPRGXOHVLWLVUHFRPPHQGHGWR
UHVWULFW RU H[WHQG WKH WDVN DV QHHGHG 7KH WDVN FDQ DOVR EH
PRGLILHG VR WKDW LW GRHV QRW QHHG WKH DUHQD VSHFLILHG LQ WKH
5HVFXH$UXOHV

7KH WK PRGXOH LQWURGXFHV WH[W EDVHG LPSHUDWLYH
SURJUDPPLQJ DQG FRQFHQWUDWHV PRVWO\ RQ HVWDEOLVKLQJ D VROLG
EDVLV IRU WKH ODVW FRXUVH ZKLFK DSSOLHV WKDW NQRZOHGJH LQ
SURJUDPPLQJDPLFURFRQWUROOHU

/DVWO\ WKH WK PRGXOH LV PRGHOOHG DIWHU WKH 5HVFXH%
GLVFLSOLQHZKLFKKDVDURERWQDYLJDWLQJDPD]HDQGILQGLQJKHDW
VRXUFHV RQ WKH ZDOO %H DGYLVHG WKDW WKLV WDVN UHTXLUHV D
VLJQLILFDQWHIIRUWERWKLQSURFXULQJDSSURSULDWHVHQVRUVIRUKHDW
GHWHFWLRQDVZHOODVFRQVWUXFWLQJDQDUHQDDQGRXWILWWLQJLWZLWK
KHDW VRXUFHV 6LQFH PLFURFRQWUROOHU SURJUDPPLQJ DOORZV IRU
HDVLO\ PRUH VHYHUH HUURUV WR RFFXU LW DOVR UHTXLUHV VLJQLILFDQW
RYHUVLJKWE\DWHDFKHULQRUGHUWRPLQLPL]HSRWHQWLDOGDPDJHWR
WKH URERWV $V ZLWK WKH SUHYLRXV PRGXOH D EDVLF VROXWLRQ IRU
VRPH SUREOHPV PD\ EH SURYLGHG LQ RUGHU WR VSHHG XS
GHYHORSPHQWRIRWKHUIHDWXUHV

0RUHWKDQDQ\RWKHUWRSLF&RPSXWHU6FLHQFHPRGXOHVDUH
YHU\ PXFK GHSHQGHQW RQ WKHLU SUHUHTXLVLWHV 7KH\ PD\ EH
DGDSWHG WR VXLW VWXGHQWV ZLWK OHVV SUHH[LVWLQJ NQRZOHGJH EXW
RQO\DWDVLJQLILFDQWWLPHFRVWVLQFHWKHPRGXOHVDUHGHVLJQHGWR
UHO\XSRQDVSHFLILFOHYHORINQRZOHGJH&RQYHUVHO\KRZHYHU
VWXGHQWVZLWKDPRUHDGYDQFHGNQRZOHGJHRIFRPSXWHUVFLHQFH
PD\QHHGDQDGDSWHGPRGXOHWRVXIILFLHQWO\FKDOOHQJHWKHPRU
PD\HYHQYLVLWDODWHUFRXUVH
4) Sensors/Actuators
7KHVHPRGXOHVIRFXVPRVWO\RQLQWURGXFLQJWKHVHQVRUVXVHGLQ
WKH UHVSHFWLYH FRXUVH DV ZHOO DV WKH FRPPDQGV XVHG LQ WKH
UHVSHFWLYH SURJUDPPLQJ ODQJXDJH )URP WKH UG PRGXOH
RQZDUGLWDOVRLQFOXGHVLQIRUPDWLRQKRZWRLQWHUSUHWGDWDIURP
PRUH DGYDQFHG VHQVRUV DV ZHOO DV KRZ WR GHWHFW LQFRUUHFW
UHVXOWVDQGKRZWRGHDOZLWKWKHP

$OO RI WKH *URXS 3URMHFW PRGXOHV DUH PHDQW WR JLYH WKH
VWXGHQWV D VSHFLILF JRDO WR DWWDLQ ZLWK WKH FRPSOHWLRQ RI D
FRXUVH WKDW KDV D PRUH SHUVRQDO PHDQLQJ WR WKHP WKDQ D
FHUWLILFDWLRQ7KHUHIRUHWKHSURMHFWVDUHVWUXFWXUHGWREHVROYHG
LQ JURXSV RI  WR  SHRSOH DQG WKH PRGXOH FRQFOXGHV ZLWK D
FRPSHWLWLRQ ZKHUH WKH WHDPV HLWKHU FRPSHWH GLUHFWO\ DJDLQVW
HDFK RWKHU RU DUH VFRUHG E\ D MXU\ )XUWKHUPRUH WKH VWXGHQWV
VKRXOG ZRUN PRVWO\ RQ WKHLU RZQ ZLWK RQO\ JXLGLQJ
LQWHUIHUHQFHE\DWHDFKHU2SWLPDOO\WKLVPRGXOHLVHYHQVWDUWHG
ZLWKDVKRUWLQWURGXFWLRQWRSRVVLEOHPHWKRGVRI ZRUNLQJLQD
JURXS

5) Group Project
7KH *URXS 3URMHFW PRGXOHV DUH LQVSLUHG E\ WKH WDVNV RI WKH
5RER&XS-XQLRU 7KH VW PRGXOH LV D FROODERUDWLRQ WDVN DQG
VKRXOG FRQWDLQ DW OHDVW  URERWV ZRUNLQJ WRJHWKHU RU DW OHDVW
VLPXOWDQHRXVO\LQWKHVDPHDUHD,WFDQDQGVKRXOGEHDGDSWHG
WR VXLW WKH VSHFLILF FDSDELOLWLHV RI WKH UHVSHFWLYH JURXS RI
VWXGHQWV LQ RUGHU WR VXIILFLHQWO\ FKDOOHQJH WKHP EXW DOVR EH
DFKLHYDEOH IRU ZHDNHU VWXGHQWV 7KH JRDO LQ WKH ILUVW FRXUVH
VKRXOG QRW WR EH PDNH D VWXGHQW LQWR D SURJUDPPHU EXW WR
FXOWLYDWHWKHLULQWHUHVWLQWRURERWLFVDQGFRPSXWHUVFLHQFH

/DVWO\ZKLOHWKHUHLVDQH[DPIRUWKHFHUWLILFDWLRQLQFHUWDLQ
FRXUVHV WKH DLP RI WKLV SDUWLFXODU PRGXOH LV QRW MXVW WR WHDFK
ZRUNLQJ DV D JURXS EXW DOVR OLNH WKH LQWURGXFWLRQ WR QXUWXUH
WKHVWXGHQWVLQWHUHVWLQURERWLFVDQGFRPSXWHUVFLHQFH$VVXFK
LWLVRIWKHXWPRVWLPSRUWDQFHWKDWDOOVWXGHQWVDUHFRQWLQXRXVO\
HQFRXUDJHGDQGPRWLYDWHGE\WKHWHDFKHU

7KHQGPRGXOHLVDGDSWHGIURPWKH'DQFHGLVFLSOLQHRIWKH
5RER&XS-XQLRU 6LPLODU WR WKH VW PRGXOH LW DOORZV DQ HDV\
DGDSWDWLRQ WR GLIIHUHQW JURXSV RI VWXGHQWV LQ RUGHU WR JLYH DQ
DSSURSULDWHO\ PRWLYDWLQJ FKDOOHQJH 7KH WDVN VKRXOG DOVR EH
IXUWKHU VSHFLILHG WR DQ LQWHUHVWLQJ DUHD WR WKH VWXGHQWV VR WKDW
WKH WLPH VSHQW ILQGLQJ DQG WU\LQJ RXW LGHDV LV PLQLPL]HG ,I
QHFHVVDU\DWHDFKHUFDQDOVRJLYHVRPHSUHGHILQHGRSWLRQVWR
FKRRVH IURP LQ RUGHU WR FRQFHQWUDWH RI KRQLQJ WKHLU
SURJUDPPLQJVNLOOVUDWKHUWKDQH[WHQGLQJWKHFUHDWLYHSURFHVV

$IWHU GHYHORSLQJ WKH FXUULFXOXP PDWUL[ FRXUVH GHVFULSWLRQ
RI HDFK PRGXOH ZHUH ZULWWHQ GRZQ WR HQVXUH WKH ULJKW
LPSOHPHQWDWLRQ RI WHDFKHUV 7KH\ GHVFULEH VFRSH GXUDWLRQ
SULRU NQRZOHGJH OLWHUDWXUH UHFRPPHQGDWLRQV QHFHVVDU\
PDWHULDO FRQWHQW RI WHDFKLQJ DQG IRUPV RI WHDFKLQJ DQG
OHDUQLQJ
,9 &(57,),&$7,21

WK

%DVHGRQWKHH[SHULHQFHRIWKH$XVWULDQ&RPSXWHU6RFLHW\
LQGHYHORSLQJFHUWLILFDWLRQVOLNHWKH³(XURSHDQ&RPSXWHU
'ULYLQJ/LFHQFH´RQHSDUWRIWKHSURMHFWZDVWRRIIHUVWXGHQWV
WKHSRVVLELOLW\WRWDNHDFHUWLILFDWLRQH[DPDIWHUSDUWLFLSDWLQJLQ
WKHFRXUVHV

7KH PRGXOHLVEDVHGRQWKH6RFFHUGLVFLSOLQH,WLVZRUWK
QRWLQJ WKDW DOWKRXJK LW PD\ EH SRVVLEOH WR PRGLI\ WKH WDVN VR
WKDW QR DUHQD LV QHHGHG PD\ EH YHU\ GLIILFXOW ZLWKRXW
VLJQLILFDQWO\ FKDQJLQJ WKH LQWHQGHG SXUSRVH RI WKH WDVN $OVR
RIDOOWKHWDVNVWKLVLVRQHRIWKHPRVWRSHQDQGFDQYHU\HDVLO\
OHDG WR VRPH JURXSV FRQFHQWUDWLQJ WRR PXFK RQ VSHFLILF
IHDWXUHV DQG DV D UHVXOW QRW EHLQJ DEOH WR FRPSOHWH WKH EDVLF
IXQFWLRQV OLNH ILQGLQJ WKH EDOO RU WKH JRDO 7KHUHIRUH FORVH
VXSHUYLVLRQ E\ WKH WHDFKHU LV UHTXLUHG LQ RUGHU WR JXLGH WKH
VWXGHQWV DQG HQVXUH HTXDO FRPSHWLWLRQ ,Q VRPH FDVHV LW PD\
HYHQ EH EHQHILFLDO WR SURYLGH D SUHPDGH VROXWLRQ IRU WKRVH


7KHSURMHFW¶VORQJWHUPREMHFWLYHZDVWRFUHDWHWKUHH
FHUWLILFDWLRQVWKURXJKRXWWKHFXUULFXOXP7KHILUVWRQHVKRXOG
EHDYDLODEOHDIWHUWKHILUVWWZRFRXUVHVDWWKHHQGRISULPDU\
VFKRRO7KHVHFRQGFHUWLILFDWLRQVKRXOGEHVHWWOHGDIWHU
ILQLVKLQJPLGGOHVFKRRODQGWKHODVWRQHDIWHUKLJKVFKRRO


7KHUXOHVIRUWKH5RER&XS-XQLRU'DQFH5HVFXH$5HVFXH%DQG
6RFFHUOHDJXHVFDQEHIRXQGDWKWWSURERFXSMXQLRURUJ






KWWSZZZRFJDWHQQRGH

)LJ 'HYHORSHG&XULFXOXP0DWUL[RIWKHSURMHFW5($'<

+RZHYHU DV D SLORW LQ WKLV SURMHFW RQO\ D FHUWLILFDWLRQ IRU
PLGGOH VFKRRO  WR  \HDUROGV  ZDV GHYHORSHG %DVHG RQ
WKHGHYHORSHGFXUULFXOXPIRUPLGGOHVFKRROHGXFDWLRQDOJRDOV
ZHUHIRUPXODWHG7KLVOHDUQLQJJRDORULHQWHGGLGDFWLFJLYHVWKH
SRVVLELOLW\WRIL[DWHWKHOHDUQLQJVXFFHVV7KHUHIRUHWKHOHVVRQV
DUH VWUXFWXUHG LQ RUGHU WR PHHW WKRVH OHDUQLQJ JRDOV 7KH
WUDQVSDUHQW VSHFLILFDWLRQ RI WKH SXUVXHG JRDOV DOORZV DQ
LPSURYHPHQWRIWKHWHDFKLQJDFWLYLWLHV

FDWHJRU\ DW OHDVW RQH TXHVWLRQ 0RGH RI H[DPLQDWLRQ ZDV WKH
VLQJOH FKRLFH SULQFLSOH RQH DQVZHU LV FRUUHFW RXW RI IRXU
SRVVLEOH 

,Q GHWDLO WKH SURFHVV RI GHILQLQJ WKH OHDUQLQJ JRDOV ZDV D
GHGXFWLRQSURFHVVIURPWKHPDLQWRSLFVDQGDUHDRINQRZOHGJH
)LJVKRZVDQH[WUDFWRIWKHOHDUQLQJJRDOFDWDORJXH

 ,Q WKLV SURMHFW RQH FODVV RI PLGGOH VFKRRO RI WKH SDUWQHU
VFKRROV JRW WKH RSSRUWXQLW\ WR PDNH WKH FHUWLILFDWLRQ 7KH
FHUWLILFDWLRQWRRNSODFHWZR ZHHNVDIWHUWKHODVWWHDFKLQJXQLW
VRWKDWWKHVWXGHQWVKDGWKHLQIRUPDWLRQIUHVKLQWKHLUPHPRU\
$GGLWLRQDOO\WKHVWXGHQWVJRWDVFULSWWRSUHSDUHIRUWKHH[DP
VRDVWRUHSHDWWKHFRQWHQWVWDXJKWLQFODVV

7KLV JLYHV WKH SRVVLELOLW\ WR HYDOXDWH WKH H[DPV IDVW HYHQ
WKRXJK WKH\ ZHUH FDUULHG RXW RQ SDSHU 1HYHUWKHOHVV RQ D
IXWXUH¶VSHUVSHFWLYHLWLVSODQQHGWRFUHDWHDGDWDEDVHZLWKPRUH
TXHVWLRQVDQGWRH[DPLQHWKHH[DPRQWKHFRPSXWHU

)LJ /HDUQLQJJRDOFDWDORJXHRISURMHFW5($'<

)LJ 3UHVHQWDWLRQRIWKHFHUWLILFDWLRQWKURXJKWKHKHDGPDVWHURIWKHVFKRRO
2&*

 %DVHGRQWKHOHDUQLQJJRDOFDWDORJXHWKHTXHVWLRQVIRUWKH
H[DP ZHUH GHILQHG 7KLV PHWKRG ZDV XVHG WR HQVXUH WKDW WKH
VWXGHQWV DUH DEOH WR SDVV WKHLU H[DPV 7KH DVVHPEO\ RI
TXHVWLRQVZDVFKRVHQIRUHYHU\VWXGHQWGLIIHUHQWO\DFFRUGLQJWR
WKHUDQGRPSULQFLSOHEDVHGRQWKHUXOHWRWDNHIURPHDFK

(LJKWHHQ RXW RI WZHQW\ VWXGHQWV SDVVHG WKH H[DP DQG
WKHUHIRUH JRW WKH ³2&* &HUWLILHG -XQLRU 5RERWLFV (QJLQHHU´
)LJ  VKRZV WKH SUHVHQWDWLRQ RI WKH FHUWLILFDWLRQ WKURXJK WKH



KHDGPDVWHU RI WKH VFKRRO $Q H[DPSOH RI WKH FHUWLILFDWH LV
VKRZQLQ)LJ

&RQVHTXHQWO\ LI D VFKRRO LV LQ SRVVHVVLRQ RI DQ\ RWKHU
DSSURSULDWHNLWLWFDQEHXVHGDVZHOO
0RUHRYHUWKHFXUULFXOXP ZDVGHYHORSHGLQWKHFRQWH[WRI
JHQGHUVWXGLHVLQRUGHUWRDGGUHVVJLUOVDQGER\VHTXDOO\EDVHG
RQ WKH H[SHULHQFH LQ GHYHORSLQJ ZRUNVKRS FRQWHQWV RI WKH
8QLYHUVLW\RI$SSOLHG6FLHQFHV7HFKQLNXP:LHQ6LQFHW\SLFDO
FODVVHV FRQVLVW RI PL[HG JHQGHU ZH VSHFLILFDOO\ ZDQWHG WR
DSSHDO WR DOO VWXGHQWVHTXDOO\ 6KRUWLQWURGXFWLRQV LQ WKH IRUP
RI YLGHRV SLFWXUHV VWRULHV ZHUH XVHG WR LQVSLUH FXULRVLW\ DQG
PRWLYDWLRQ :RUNLQJ ZLWK WKH URERWV IDFLOLWDWHV WKH
XQGHUVWDQGLQJRIWKHWRSLFVDQGOHDGVWRHQWKXVLDVPDPRQJWKH
VWXGHQWV
7KH WHDFKHUV ZKR ZHUH VWXGHQWV RI WKH 8QLYHUVLW\ RI
$SSOLHG 6FLHQFHV 7HFKQLNXP :LHQ KDYH EHHQ WUDLQHG
DFFRUGLQJ WR WKH FXUULFXOXP WKH PRGXOH GHVFULSWLRQV DQG WKH
OHDUQLQJJRDOV7KRVHVWXGHQWVDOUHDG\KDGDORWRIH[SHULHQFH
LQWHDFKLQJNLGVDQG\RXQJVWXGHQWV%XWWKHFRXUVHVDUHPHDQW
WREHWDXJKWE\DQ\RQHZLWKJHQHUDOHGXFDWLRQLQSURJUDPPLQJ
DQGVXIILFLHQWLQWHUHVWLQURERWLFV

)LJ ([DPSOH RI D FHUWLILFDWH ³2&* &(57,),(' -81,25 52%27,&6
(1*,1((5´

$GGLWLRQDOO\WRWKHFRXUVHVWZRFRPSDQLHVDOVRVXSHUYLVHG
WKRVH VHOHFWHG FODVVHV 7KRVH ³%XGG\V´ JDYH DQ DJHEDVHG
LQVLJKWLQWKHLUGDLO\EXVLQHVVZRUNDQGVKRZHGWKHLQQRYDWLYH
LPSOHPHQWDWLRQRIURERWLFVLQEXVLQHVVFRQWH[W

9 ,03/(0(17$7,21
7KH SURMHFW ZDV LPSOHPHQWHG LQ ILYH GLIIHUHQW VFKRROV
WKUHHSULPDU\VFKRROVRQHPLGGOHVFKRRODQGRQHKLJKVFKRRO
(DFK RI WKH ILYH GHYHORSHG FRXUVHV ZHUH LPSOHPHQWHG LQ DW
OHDVWWZRFODVVHV
7KHLPSOHPHQWDWLRQRIWKHFXUULFXOXPZDVZRUNVKRSEDVHG
DQG DGMXVWHG WR WKH WLPHWDEOHV RI WKH FODVVHV 7KHUHIRUH WKH
ZRUNVKRSV ZHUH RUJDQL]HG GLIIHUHQWO\ ,Q SULPDU\ VFKRRO WKH
ZRUNVKRSVWRRNSODFHRQWZRVHTXHQWLDOGD\VLQPLGGOHVFKRRO
WKHZRUNVKRSVZHUHKHOGZHHNO\RYHUDSHULRGRIWKUHHPRQWKV
jWKUHHKRXUV DQGLQKLJKVFKRRORQHZHHNEORFNFRXUVHVZHUH
GHILQHG7HDFKHUVRIGLIIHUHQWVXEMHFWV PDWKHPDWLFVFRPSXWHU
VFLHQFHKDQGLFUDIWVHWF PDGHWKHLUOHVVRQVDYDLODEOHLQRUGHU
WR KDYH WKH SRVVLELOLW\ WR LPSOHPHQW WKH FXUULFXOXP LQ WKH
VWXGHQW¶VWLPHWDEOH

)LJ :RUNVKRS LQ SULPDU\ VFKRRO XVLQJ /(*2 0,1'672506 1;7
2&*

5HJDUGLQJ WKH GHVLJQ RI D FRQVLVWHQW FXUULFXOXP LQ WKLV
SLORWWKHILUVWOHVVRQVZHUHXVHGWRWHDFKWKHQHFHVVDU\FRQWHQWV
IURPSUHYLRXVFRXUVHVLQRUGHUWRKDYHWKHUHTXLUHGEDVLVWREH
DEOHWRLPSOHPHQWWKHWRSLFVRIWKHFXUULFXOXP ,QWKHIXWXUHWKH
ZRUNVKRSVFDQEHLPSOHPHQWHGDFFRUGLQJWRWKHFXUULFXOXP
7KHZRUNVKRSVZHUHGHVLJQHG IRUWKHVWXGHQWV WRZRUNRQ
WKH WDVNV LQ WHDPV RI WZR XVLQJ KDQGVRQ URERWLFV WHFKQRORJ\
GXH WR LWV PRWLYDWLRQDO HIIHFW 7KHUHIRUH HDFK FODVV ZDV
HTXLSSHG ZLWK GLIIHUHQW URERW NLWV ,Q SULPDU\ VFKRRO DQG
PLGGOHVFKRRO/HJR0LQGVWRUPV1;7NLWVZHUHXVHGZKHUHDV
LQKLJKVFKRRODFUREURERWNLWVGHYHORSHGE\6ORYDN8QLYHUVLW\
RI7HFKQRORJ\LQ%UDWLVODYD>@ZHUHDSSOLHG7KRVHNLWVDUH
QRZ SURSHUW\ RI WKH VFKRRO VR WKDW VXVWDLQDELOLW\ FDQ EH
HQVXUHG ,W VKRXOG IXUWKHU EH QRWHG WKDW WKH FXUULFXOXP ZDV
GHYHORSHG LQGHSHQGHQWO\ RI DQ\ VSHFLILF URERW WHFKQRORJ\

)LJ :RUNVKRSLQPLGGOHVFKRRO
2&*



5()(5(1&(6
>@

' 2SSOLJHU ³8VLQJ ),567 /(*2 /HDJXH WR (QKDQFH (QJLQHHULQJ
(GXFDWLRQ DQG WR ,QFUHDVH WKH 3RRO RI )XWXUH (QJLQHHULQJ 6WXGHQWV
:RUN LQ 3URJUHVV  LQ QG $6((,((( )URQWLHUV LQ (GXFDWLRQ
&RQIHUHQFH
>@ * .RSSHQVWHLQHU 0 0HUGDQ ' 0LOOHU Ä7HDFKLQJ %27%$// DQG
UHVHDUFKLQJ',6%276³3URFHHGLQJVRIQGLQWHUQDWLRQDO&RQIHUHQFHRQ
5RERWLFVLQ(GXFDWLRQ
>@ $ (JXFKL ³/HDUQLQJ ([SHULHQFH 7KURXJK 5RER&XS-XQLRU 3URPRWLQJ
(QJLQHHULQJ DQG &RPSXWDWLRQDO 7KLQNLQJ 6NLOOV  WKURXJK 5RERWLFV
&RPSHWLWLRQ ³ VW $6(( $QQXDO &RQIHUHQFH  ([SRVLWLRQ 
,QGLDQDSROLVS
>@ ( 6NODU $ (JXFKL - -RKQVRQ ³6FLHQWLILF &KDOOHQJH $ZDUG $,
0DJD]LQHYROS
>@ $ +RIPDQQ * 6WHLQEDXHU ³7KH 5HJLRQDO &HQWHU &RQFHSW IRU
5RER&XS-XQLRU LQ $XVWULD´ LQ )LUVW ,QWHUQDWLRQDO &RQIHUHQFH RQ
5RERWLFVLQ(GXFDWLRQ%UDWLVODYDS
>@ .5RELQVRQ³&KDQJLQJHGXFDWLRQSDUDGLJPV´7('7DON
>@ $(JXFKL³5RERWLFVDVD/HDUQLQJ7RROIRU(GXFDWLRQ7UDQVIRUPDWLRQ´
LQWK,QWHUQDWLRQDO&RQIHUHQFH5RERWLFVLQ(GXFDWLRQ
>@ .6WXEEV+<DQNR³675($0$:RUNVKRSRQWKH8VHRI5RERWLFV
LQ . 67(0 (GXFDWLRQ´ LQ ,((( 5RERWLFV  $XWRPD]DWLRQ
0DJD]LQHS
>@ &DUQHJLH 0HOORQ 8QLYHUVLW\ 3URIHVVLRQDO 'HYHORSPHQW 5RERWLFV
$FDGHP\
&ODVVHV
DYDLODEOH

DW
KWWSZZZHGXFDWLRQUHFULFPXHGXFRQWHQWHGXFDWRUVSURIHVVLRQDOBGHY
LQGH[KWP
>@ ( 0F*UDWK 6 /RZHV 3 /LQ - 6D\UHV ³$QDO\VLV 2I 0LGGOH DQG
+LJK6FKRRO 6WXGHQW¶V /HDUQLQJ 2I 6FLHQFH PDWKHPDWLFV $QG
(QJLQHHULQJ &RQFHSWV 7KURXJK $ /HJR 8QGHUZDWHU 5RERWLFV 'HVLJQ
&KDOOHQJH LQ $PHULFDQ 6RFLHWV IRU (QJLQHHULQJ $GXFDWLRQ $QQXDO
&RQIHUHQFH
>@ 5 %DORJK ³$FURE DQ (GXFDWLRQDO 5RERWLF 3ODWIRUP´ $7 3 -RXUQDO
3/86S

)LJ :RUNVKRSLQKLJKVFKRROWHVWLQJLQWKH5HVFXH%$UHQD
2&*

9, )8785(:25.
5RERWLFV LV XVHG WR IRVWHU 67(0 HGXFDWLRQ LQ PDQ\
LQLWLDWLYHV +DQGVRQ H[SHULPHQWV KDYH VKRZQ WR EH DQ
DSSURSULDWH LQVWUXPHQW IRU WKH LPSOHPHQWDWLRQ RI WKRVH
SURMHFWV
,Q WKLV SDSHU ZH SUHVHQWHG D PXOWLJUDGH FRQVLVWHQW DQG
JHQGHUQHXWUDO FXUULFXOXPIRUNLGVDQGVWXGHQWVIURPSULPDU\
VFKRRO XQWLO WKH HQG RI KLJK VFKRRO LQ WKH ILHOG RI URERWLFV
FRPSXWHUVFLHQFHPHDVXUHPHQWDQGFRQWURO
7KHLPSOHPHQWDWLRQZDVDSLORWVFKHPH,QWKHIXWXUHZHZDQW
WR LQFOXGH WKH H[SHULHQFHV RI WKH ILUVW LPSOHPHQWDWLRQ WR
LPSURYHWKHFXUULFXOXP$GGLWLRQDOO\DVFLHQWLILFHYDOXDWLRQLV
LQWHQGHGLQRUGHUWRPHDVXUHWKHLPSDFWRIWKHSURJUDPPH:H
ZRXOG DOVR OLNH WR KROG IXUWKHU FRXUVHV LQ WKH SDUWLFLSDWLQJ
FODVVHVDIWHUWKHLQWHQGHGWLPHKDVSDVVHGLQRUGHUWRHYDOXDWH
NQRZOHGJH UHWHQWLRQ DQG DGDSW WKH FXUULFXOXP DV QHFHVVDU\
$IWHU RXU ILUVW HYDOXDWLRQ VWDJH LV FRPSOHWHG ZH DUH DOVR
SODQQLQJ WR SURYLGH VSHFLILFDOO\ WDLORUHG FXUULFXOD WR VXSSRUW
VFKRRO W\SHV ZLWK YDU\LQJ IRFXV RQ SURJUDPPLQJ DQG
WHFKQLFDOVNLOOVLQJHQHUDODQGWRDFKLHYHUHFRJQLWLRQE\RWKHU
XQLYHUVLWLHVDQGWHFKQLFDOFRPSDQLHV
%DVHG RQ WKH H[SHULHQFHV LQ GHYHORSLQJ WKH FXUULFXOXP IRU
WKH SURMHFW 5($'< WKH 8QLYHUVLW\ RI $SSOLHG 6FLHQFHV
7HFKQLNXP :LHQ LV FXUUHQWO\ ZRUNLQJ RQ D PRGXOH RI D
FXUULFXOXP IRU KLJKO\ JLIWHG VWXGHQWV RI RQ EHKDOI RI WKH
³7DOHQWHKDXV´ D VXEVLGLDU\ RI WKH ³/DQGHVDNDGHPLH
1LHGHU|VWHUUHLFK´ 7KHLU JRDO LV WR SURPRWH KLJKO\ JLIWHG
VWXGHQWV DGGLWLRQDOO\ WR WKHLU UHJXODU VFKRRO HGXFDWLRQ LQ WKH
67(0 ILHOG 7KHUHIRUH WKH\ LQWURGXFHG D URERWLF FXUULFXOXP
ZKLFKFRQVLVWVRIWZRPRGXOHVURERWSURJUDPPLQJDQGURERW
FRQVWUXFWLRQ :KHUHDV WKH ILUVW PRGXOH LV DOUHDG\ GHYHORSHG
DQGLPSOHPHQWHGWKHGHYHORSPHQWRIWKHVHFRQGPRGXOHMXVW
VWDUWHG



KWWSZZZWDOHQWHKDXVDWWDOHQWHKDXV



,QWURGXFLQJ(GXFDWLRQDO5RERWLFVWKURXJKDVKRUWODE
LQWKHWUDLQLQJRIIXWXUHVXSSRUWWHDFKHUV
6LOYLD'L%DWWLVWD

0LFKHOH0RUR

'LSDUWLPHQWRGL6FLHQ]H3VLFRORJLFKH
GHOOD6DOXWHHGHO7HUULWRULR
8QLYHUVLW\³*G¶$QQXQ]LR´RI&KLHWL3HVFDUD
&KLHWL,WDO\
VGLEDWWLVWD#XQLFKLW

'LSDUWLPHQWRGL,QJHJQHULDGHOO¶,QIRUPD]LRQH
8QLYHUVLW\RI3DGRYD
3DGRYD,WDO\
PLFKHOHPRUR#XQLSGLW

0RQLFD3LYHWWL

(PDQXHOH0HQHJDWWL

'LSDUWLPHQWRGL6FLHQ]H3VLFRORJLFKH
GHOOD6DOXWHHGHO7HUULWRULR
8QLYHUVLW\³*G¶$QQXQ]LR´RI&KLHWL3HVFDUD
&KLHWL,WDO\
PSLYHWWL#XQLFKLW

'LSDUWLPHQWRGL,QJHJQHULDGHOO¶,QIRUPD]LRQH
8QLYHUVLW\RI3DGRYD
3DGRYD,WDO\
HPDQXHOHPHQHJDWWL#XQLSGLW
Abstract²7KLV SDSHU GLVFXVVHV WKH GHVLJQ DQG HYDOXDWLRQ RI
DQ LQWURGXFWRU\ ODERUDWRU\ LQ (GXFDWLRQDO 5RERWLFV GXULQJ D
VSHFLDOL]DWLRQ FRXUVH LQ VXSSRUW WHDFKLQJ IRU VSHFLDO QHHGV 7KH
WUDLQHHV ZHUH PRVWO\ LQVHUYLFH WHDFKHUV :H SURYLGHG YDULRXV
SUDFWLFDO H[DPSOHV ZLWK GLIIHUHQW URERWLF SODWIRUPV HVVHQWLDOO\
0LQGVWRUPV (9 DQG %HHERW  RQ WKH EDVLV RI WKH OHYHO 7KH
HYDOXDWLRQZDVEDVHGRQDTXHVWLRQQDLUHWKHWUDLQHHVILOOHGDWWKH
HQGRIDQ\VHVVLRQWKHSDSHUFRQWDLQVVRPHVXPPDUL]LQJUHVXOWV
RIWKHDQDO\VLVRIWKHTXHVWLRQQDLUHV

7KLV \HDU LQ WKH IUDPHZRUN RI WKH VR FDOOHG 7,&
7HFQRORJLH ,QIRUPDWLFKH H GHOOD &RPXQLFD]LRQH ± ,&7  ODEV
WKH DXWKRUV KDYH EHHQ DVNHG WR VWDUW D QHZ H[SHULPHQWDWLRQ
FRQVLVWLQJ LQ DQ LQWURGXFWLRQ WR HGXFDWLRQDO URERWLFV LH WKH
XVH RI URERWV LQ WKH FODVV DV LQFOXVLYH WHDFKLQJOHDUQLQJ WRROV
7KHLGHDZDVWRRIIHUDPRUHXSWRGDWHHOHPHQWRIHGXFDWLRQDO
WHFKQRORJ\GXULQJWKLVSUDFWLFDOSDUWRIWKHFRXUVHWREHXVHGLQ
FODVVSRVVLEO\DVDFRRUGLQDWHGDFWLRQRIWKHJHQHUDOFXUULFXODU
WHDFKHUVDQGWKH/67

Keywords—Educational robotics; Learning Support Teachers;
Teacher training; Course evaluation

,Q VSLWH RI WKH QXPHURXV H[SHULHQFHV RI WKH DXWKRUV LQ
WHDFKHUWUDLQLQJWKLVZDVWKHILUVWFDVHZKHUHZHKDGWRDGDSW
WKH XVXDO LQWURGXFWRU\ DUJXPHQWV ZH SUHVHQW LQ PRUH JHQHUDO
IUDPHZRUNV WR WKLV VSHFLILF SXUSRVH 7KH SDSHU GHVFULEHV WKH
SUHSDUDWRU\DFWLYLWLHVDQGKRZWKHH[SHFWHGLVVXHVUHODWHGWRWKH
VSHFLILFLW\ RI WKH FRXUVH VKRXOG KDYH EHHQ IDFHG 6HFWLRQ ,,
VKRZVVRPHPRWLYDWLRQVRIWKHGHVFULEHGDFWLYLW\VHFWLRQ,,,LV
D GHWDLOHG GHVFULSWLRQ RI WKH ODE VHFWLRQ ,9 GHDOV ZLWK LWV
HYDOXDWLRQDQGILQDOO\VHFWLRQ9FRQWDLQVVRPHFRQFOXVLRQV

, ,1752'8&7,21
7KHLQFOXVLRQRIVSHFLDOQHHGVVWXGHQWVLQD QRUPDO FODVVLV
PRUHDQGPRUHDFRPPRQFDVH,QRXUFRQWH[WZHFRQVLGHULQ
WKLVFDWHJRU\RIVWXGHQWVQRWRQO\WKRVHZLWKVHYHUHGLVDELOLWLHV
EXW DOVR ZLWK PLOG IRUPV RI GLVOH[LD G\VJUDSKLD G\VFDOFXOLD
DQG $'+' 7KH UHVSRQVLEOH VFKRRO V\VWHP DGRSWV DOO WKH
VSHFLILF LQWHUYHQWLRQV WR DOORZ D VLJQLILFDQW LQWHOOHFWXDO DQG
SUDFWLFDO GHYHORSPHQW RI WKHVH VWXGHQWV ZKLOH D JRRG DQG
FRRUGLQDWHG IRUPXODWLRQ RI WKH GLGDFWLFDO ZRUN RI DOO WKH
LQYROYHG WHDFKHUV PD\ WDNH DGYDQWDJH DQG QRW VXIIHU
OLPLWDWLRQVRIWKLVDSSDUHQWLQKRPRJHQHLW\>@>@

,, 52%27,&6,1$&/$665220:,7+63(&,$/1(('6
A. Motivations and challenges
(GXFDWLRQDO URERWLFV (5  WKRXJK QRW ZLGHO\ NQRZQ DQG
DGRSWHGLQWKH,WDOLDQVFKRROV\VWHPLVQRPRUHDVRUWRIH[RWLF
WHFKQRORJ\([SHULHQFHVLQOLWHUDWXUHDQGJRRGSUDFWLFHVVKRZ
LWV UHOHYDQFH DV D YDOXDEOH PXOWLGLVFLSOLQDU\ WRRO IRU DQ\ DJH
DQG DQ\ NLQG RI VFKRRO IURP NLQGHUJDUWHQ WR XQLYHUVLW\ DQG
EH\RQG >@ ,W VWURQJO\ PRWLYDWHV SURMHFWEDVHG OHDUQLQJ DQG
WHDP ZRUNLQJ LQ RSHQ WHDFKLQJOHDUQLQJ VFHQDULRV ZKDWHYHU
VSHFLILF DFWLYLWLHV DUH GHVLJQHG IURP VLPSOH ODERUDWRU\
H[SHULHQFHVWRVWUXFWXUHGURERWLFFRPSHWLWLRQV>@>@>@

6RPH RI WKHVH LQWHUYHQWLRQV QHHG WKH VSHFLDOL]HG DQG
GHGLFDWHG KHOS RI D Learning Support Teacher /67  ZKR
FROODERUDWHV ZLWK WKH RWKHU WHDFKHUV WR IXOO\ UHVSRQG WR WKH
DERYHPHQWLRQHG QHHGV 7KLV NLQG RI WHDFKHUV QHHG WR EH
VSHFLILFDOO\ WUDLQHG LQ RUGHU WR EH DEOH WR HIIHFWLYHO\ DSSO\
VSHFLDO DSSURDFKHV DQG VSHFLILF WHFKQRORJLHV >@ >@ 7KH
6FKRRO RI +XPDQ DQG 6RFLDO 6FLHQFHV RI WKH 8QLYHUVLW\ RI
3DGRYDLVLQFKDUJHRISURYLGLQJVXFKWUDLQLQJWR\RXQJWHDFKHU
VWXGHQWV RU LQVHUYLFH WHDFKHUV HDJHU WR UHFHLYH WKLV VSHFLILF
FRPSHWHQFH 7KH RQH \HDU FRXUVH LV RUJDQL]HG LQ GLIIHUHQW
GLVFLSOLQHV VHPLQDUV DQG ODERUDWRU\ DFWLYLWLHV SUHVHQWLQJ D
ZLGHVSHFWUXPRIPHWKRGRORJLHVDQGWRROVRULHQWHGWRVSHFLDO
QHHGV>@

$SSDUHQWO\(5VHHPVSUHFOXGHGRUVHHPVWRRIIHUWRRKDUG
WDVNVWRGLVDEOHGVWXGHQWVRUDWOHDVWWREHGLVFULPLQDWLQJZKHQ
GLIIHUHQW FRJQLWLYH SRWHQWLDOLWLHV DUH SUHVHQW LQ WKH FODVV
$FWXDOO\ OLWHUDWXUH PHQWLRQV VHYHUDO FRXQWHUH[DPSOHV ZKLFK
VKRZ WKDW QRW RQO\ WKHVH SUREOHPDWLFV DUH HVVHQWLDOO\



XQPRWLYDWHG VFUXSOHV RI WKH WHDFKHU EXW RQ WKH FRQWUDU\ (5
SURYLGHV QHZ DQG LQWHUHVWLQJ RFFDVLRQV IRU EHWWHU IRUPV RI
LQFOXVLRQ>@>@>@

QHHGV 7KH ILUVW FULWHULRQ RI FKRLFH PXVW EH WKH DJH RI \RXU
VWXGHQWV ZKLFK FRUUHVSRQGV WR D FHUWDLQ OHYHO RI FRPSOH[LW\
ERWKIRUWKHFRQVWUXFWLRQDQGWKHSURJUDPPLQJSRLQWRIYLHZ
,QRXUSUHVHQWDWLRQZHVKRZWKHGLIIHUHQWHGXFDWLRQDOSODWIRUPV
WKHPDUNHWRIIHUVHPSKDVL]LQJWKDWVRPHURERWVGRQRWUHTXLUH
DFRPSXWHUWREHSURJUDPPHG OLNH%HHERWDQG5RDPHU>@ 
VRPH RI WKHP DUH EXQGOHG ZLWK DQ LFRQEDVHG SURJUDPPLQJ
HQYLURQPHQW RWKHUV DUH SURJUDPPDEOH LQ D ZLGH YDULHW\ RI
ODQJXDJHV 6R WKH WHDFKHU LV LQYLWHG WR PDNH FKRLFHV LQ
KDUPRQ\ZLWKKHUREMHFWLYHVDQGWKHIDPLOLDULW\RIWKHVWXGHQWV
ZLWKWKHSURSRVHGWHFKQRORJLFDOOHYHO

&RQVHTXHQWO\ D FODLP RI VSHFLILF WHDFKHU WUDLQLQJ DULVHV LQ
RUGHUWRRYHUFRPHWKHLQLWLDOPLVWUXVWDWHDFKHUFDQIHHODQGWR
SURYLGHVXLWDEOHFXHVWRPDNHERWKWKH QRUPDO DQGWKHIXWXUH
/67VDZDUHRIWKHUHDOSRVVLELOLWLHVWKH\FDQH[SORLW
B. Keypoints
2QHRIWKHILUVWFRQTXHVWVDWUDLQHUVKRXOGDLPWRLVWRPDNH
WKH WUDLQHH DZDUH RI WKH QDWXUDO DWWUDFWLYHQHVV RI D URERW ZLWK
UHVSHFW WR DQ\ NLQG RI REVHUYHU RU SUDFWLWLRQHU >@ 7KH EHVW
ZD\ WR UHDFK WKLV REMHFWLYH LV WR VWDUW ZLWK D YHU\ VLPSOH
SUREOHP ZKLFK UHTXLUHV D YHU\ OLWWOH WHFKQLFDO NQRZOHGJH WR
UHDOL]H WKH VROXWLRQ ERWK IRU WKH FRQVWUXFWLRQ DQG WKH
SURJUDPPLQJRIWKHURERW%HFDXVHWKHSUDFWLFDOUHVXOWFDQEH
WHVWHG YHU\ VRRQ WKH XVXDO UHDFWLRQ RI D QRW SUHYLRXVO\
H[SHULHQFHGWUDLQHHLVVXFKDQHQWKXVLDVPWKDWWKLVLVWKHEHVW
SURRI RI ZKDW VKH FDQ H[SHFW IURP KHU VWXGHQWV DV D JRRG
SUHPLVH RI IXWXUH VDWLVIDFWLRQ DQG LQWHUHVWLQJ H[SHULHQFHV
2EYLRXVO\ WKLV LV MXVW D ILUVW VWHS DQG VRPH RWKHU DQG PRUH
GHPDQGLQJH[DPSOHVPXVWEHSUHVHQWHGWRLPSURYHVXIILFLHQWO\
KHU WHFKQLFDO IDPLOLDULW\ DQGDERYHDOO IRU KDYLQJSUHWH[WV WR
LQWURGXFH W\SLFDO SUREOHPVVROXWLRQV WKDW KDYH OHDUQLQJ
PHDQLQJIXOQHVV

,,, '(6,*1$1'5($/,=$7,212)7+(/$%
7KHYDULHW\RIWUDLQHHVVXJJHVWHGWRGLYLGHWKHZKROHJURXS
RI DERXW  SHRSOH LQ VPDOOHU JURXSV RI DERXW WKLUW\ SHRSOH
KRPRJHQHRXV ZLWK WKH VFKRRO OHYHO NLQGHUJDUWHQ SULPDU\
MXQLRU DQG VHQLRU VHFRQGDU\ &RQVHTXHQWO\ ZH GHVLJQHG D
JHQHUDO VWUXFWXUH ZLWK VRPH VSHFLILF REMHFWLYHV EXW WRJHWKHU
ZLWK VRPH DGDSWDWLRQV UHODWHG WR WKH VSHFLILF JURXS 7KH
FRPPRQSDUWLQFOXGHVDQLQWURGXFWLRQZLWKJHQHUDOPRWLYDWLRQV
ZKLFK H[SODLQV ZK\ LQ WKLV FRQWH[W ZH DUH PRUH LQWHUHVWHG LQ
URERWVDVWRROVLQVWHDGRIDVREMHFWLYHVRIVWXG\DQGZKDWLVWKH
FRPPRQ PHWKRGRORJ\ DFFODLPHG DV EDVLV RI HGXFDWLRQDO
URERWLFVWKDWLVWKH3DSHUWLDQFRQVWUXFWLRQLVP>@
$VDOUHDG\PHQWLRQHGWKHILUVWSDUWRIWKHSUDFWLFDOODEKDV
WKH VSHFLILF DLP WR FRQYLQFH WKH WUDLQHHV WKDW WKH URERW LV
ZRUWK\WREHH[DPLQHGDVDQHGXFDWLRQDOWRROEHFDXVHVLPSOHWR
OHDUQDQGH[FLWLQJDQGFRQFXUUHQWO\WRRYHUFRPHWKHLULQLWLDO
VNHSWLFLVP :H IRXQG WKDW WKH H[DPSOH RI D VLPSOH line
follower LV FRPSOHWHO\ VXLWDEOH IRU WKLV SXUSRVH LPPHGLDWHO\
XQGHUVWDQGDEOH ERWK LQ WKH SUREOHP DQG LQ WKH VROXWLRQ
SURJUDPPHG ZLWK D IHZ EXW YHU\ VLJQLILFDQW FRPPDQGV
PRWLRQ FRQWURO LIWKHHOVH ORRS  )LJ   7KH SURJUDPPHG
VROXWLRQLVH[WUHPHO\SRZHUIXOLQVSLWHRILWVVLPSOLFLW\HYHU\
VPDOOJURXS SHRSOH SURYLGHGRID/HJR0LQGVWRUPV(9
URERWDQGLWVLFRQLFSURJUDPPLQJHQYLURQPHQW (9* YHU\
VRRQUHDOL]HVWKHLQIOXHQFHRIWKHWZRSDUDPHWHUV VWHHULQJDQG
SRZHUVSHHG RQWKHSUDFWLFDOTXDOLW\RIWKHVROXWLRQ0RUHRYHU
WKLVH[DPSOHPDNHVLWDOVRSRVVLEOHWRVPRRWKO\LQWURGXFHWKH
FRQFHSWRIIORZJUDSKDQGZK\FKRLFHVDUHRIWHQQHFHVVDU\LQ
WKH FRQWURO SURJUDP WR PDNH WKH URERW FRUUHFWO\ UHDFW WR
H[WHUQDOVROLFLWDWLRQV

,Q WKH IUDPH RI FODVVHV ZLWK VSHFLDOQHHGV VWXGHQWV WKH
VSHFLILF WUDLQLQJ UHJDUGV WKH DWWLWXGH RI WKH /67 DQG WKH
NQRZOHGJH RI VSHFLILF OLPLWDWLRQV DQG RSSRUWXQLWLHV (5 PD\
LPSO\ -XVW WR SURYLGH DQ H[DPSOH ZKHQ SXSLOV ZLWK DXWLVWLF
VSHFWUXPGLVRUGHUV $6' DUHUHTXHVWHGWRLQWHUDFWZLWKURERWV
WKH\ RIWHQ UHYHDO LPSURYHPHQWV RI WKHLU GHJUHH RI
FRQFHQWUDWLRQ WKHLU FRPPXQLFDWLYH ULFKQHVV DQG WKHLU VRFLDO
VNLOOV>@>@>@$QRWKHUH[DPSOHFRPLQJIURPRQHRIRXU
GLUHFW H[SHULHQFH LV WKDW YHU\ \RXQJ SXSLO ZLWK DQ DSSDUHQW
FRJQLWLYH GLVHDVH RU VRPH VRFLDO LQWHUDFWLRQ GLIILFXOWLHV PD\
UHYHDO DQ XQH[SHFWHG FDSDFLW\ LQ WHUP RI SUREOHP VROYLQJ
SHUVRQDOLQLWLDWLYHDQGPDQLSXODWLRQDELOLWLHVZKHQUHTXHVWHGWR
FRQVWUXFW D URERW ZLWK D IXUWKHU LPSURYHPHQW RI KHU VRFLDO
FDSDELOLWLHV
,Q WKH FDVH RI D SXSLO ZLWK PRUH RU OHVV VHYHUH SK\VLFDO
GLVDELOLWLHVWKLVPXVWQRWSUHYHQWKHUWRSDUWLFLSDWHDFWLYHO\WRD
JURXS LQ D SURMHFWEDVHG OHDUQLQJ DFWLYLWLHV 7KH FROODERUDWLRQ
EHWZHHQ WKH /67 DQG WKH JURXS RI WHDFKHUV RI WKH GLIIHUHQW
GLVFLSOLQHV RU DW OHDVW ZLWK WKDW RU WKRVH ZKR DUH DFWXDOO\
LQYROYHGLQ(5 PXVWILQGDJRRGEDODQFHEHWZHHQWKHUROHRI
WKHGLVDEOHGSXSLODQGWKHRWKHUVRIKHUJURXS>@7KHDLPLV
WRREWDLQRQWKHRQHKDQGDIUXLWIXOFRQWULEXWLRQRIWKHGLVDEOHG
DQGRQWKHRWKHUKDQGDJRRGV\QHUJ\ZKLFKPDNHVLWSRVVLEOH
WR SURPRWH VSRQWDQHRXV KHOS LQ IDYRU RI WKH GLVDEOHG ZKLFK
GRHVQRWOLPLWWKHHIIHFWLYHQHVVRIWKHH[SHULHQFHIRUWKHHQWLUH
JURXS $JDLQ WKH H[SHULHQFH RI WKH DXWKRUV VKRZV WKDW WKLV LV
QRWRQO\IHDVLEOHEXWLWFDQOHDGWRXQH[SHFWHGLPSURYHPHQWVLQ
WHUPRIVRFLDOVNLOOIRUWKHZKROHFODVV>@

)LJ $VLPSOHOLQHIROORZHUSURJUDPLQ(9*

$QRWKHU NH\SRLQW LV WKH FKRLFH RI D VXLWDEOH URERWLF
SODWIRUP ,JQRULQJ HFRQRPLF RU RWKHU QRW FRQWUROODEOH
FRQVWUDLQWV WKH FKRRVH RI WKH URERW DYDLODEOH RQ WKH PDUNHW
VKRXOG EH VWULFWO\ LQVSLUHG E\ HGXFDWLRQDO DQG PHWKRGRORJLFDO
LVVXHVSRVVLEO\ZLWKDH\HRIDWWHQWLRQIRUWKHVSHFLILFVSHFLDO

$W WKLV SRLQW WKH TXHVWLRQ ZH DVN WKH WUDLQHHV LV GLG \RX
HQMR\ WKH H[SHULHQFH" ,W LV D SOHRQDVWLF TXHVWLRQ EHFDXVH ZH
KDYH HYHU\ WLPH DOUHDG\ REVHUYHG DQ LQFUHDVLQJ HQWKXVLDVP
GXULQJ WKH UHDOL]DWLRQ RI WKLV ILUVW VLPSOH H[DPSOH EXW WKH



TXHVWLRQ LV XVHIXO WR PDNH WKHP FRQVFLRXV RI ZKDW UHDFWLRQ
WKH\FDQH[SHFWIURPWKHEHJLQQLQJIURPWKHLUVWXGHQWV

VHW IRU WKH PRWRU URWDWLRQ LQ RUGHU WR PDNH WKH URERW PRYH
SUHFLVHO\DORQJRQHWUDFN$IWHUWKLVVWHSWKHWHDFKHULVLQYLWHG
WR LQWURGXFH D VLPSOH JHRPHWULFDO PRGHO RI WUDQVIRUPDWLRQ
IURPDFLUFXODUPRWLRQWRDVWUDLJKWOLQHPRWLRQUHQGHULQJWKH
VWXGHQWV DZDUH RI WKH LPSRUWDQFH RI DSSO\LQJ VXFK PRGHOV WR
REWDLQPRUHSUHFLVHVHWWLQJV LQWKLVFDVHWKHPRGHODOORZVWR
GHULYH WKH VHWWLQJ RI WKH DQJOH RI URWDWLRQ RI WKH ZKHHOV IURP
WKH WUDFN OHQJWK ZKLFK HQWDLOV D PRUH SUHFLVH VSHHG DQG
EDWWHU\ FKDUJH LQGHSHQGHQW VROXWLRQ  $W WKLV SRLQW WKH
DGDSWDWLRQ WR D GLIIHUHQW WUDFN OHQJWK LV RQO\ D PDWWHU RI
SURSRUWLRQDOLW\

7KH IROORZLQJ H[DPSOH LQWURGXFHV WKH FRQFHSW RI motion
profile ZKLFK VKRZV D GHVLJQLQJ DSSURDFK WKDW FRQVLGHUV WKH
URERW DFWLRQ DV D VHTXHQFH RI EHKDYLRUV 7KH WUDQVLWLRQ IURP
RQH EHKDYLRU DQG WKH VXFFHVVLYH LV WULJJHUHG E\ FRQGLWLRQV
VLJQDOHG E\ VRPH VHQVRU V  7KH VHTXHQFH DQG WKH WULJJHULQJ
FRQGLWLRQVFDQEHVWUDLJKWIRUZDUGO\UHSUHVHQWHGWKURXJKDVWDWH
JUDSKZKLFKFDQEHLQWURGXFHGDWWKLVSRLQWLQDFRQVWUXFWLYLVW
ZD\ ,Q WKH H[DPSOH RI )LJ  WKH SURILOH LQ PDGH E\ WKH
IROORZLQJ EHKDYLRUVDSSURDFKLQJ IDVW WR WKHREVWDFOH ZKHQ D
FHUWDLQ GLVWDQFH ' IURP WKHREVWDFOH LV UHDFKHGDSSURDFKLQJ
VORZO\ ZKHQ D VHFRQG GLVWDQFH '' LV UHDFKHG WKH URERW
PXVWVWRSIRUDWOHDVWVDQGWKHQUHVWDUWVZKHQWKHREVWDFOHLV
UHPRYHG RU PRYHG IDUHU 7KH GLVWDQFHV DUH PHDVXUHG E\ DQ
XOWUDVRQLFVHQVRU7KHVWDWHGLDJUDPFDQKHOSWKHGHVLJQRIWKH
SURJUDP PRUH HIIHFWLYHO\ WKDQ D VLPSOHU IORZ JUDSK D
WUDQVLWLRQ EHWZHHQ WZR VWDWHV LV ODEHOHG E\ WKH WULJJHULQJ
FRQGLWLRQ )LJ 
0RYH)DVW
6WDUW

,QDVLPLODUVFHQDULREXWZLWKVWDWLRQVDWGLIIHUHQWGLVWDQFH
HDFK RWKHU ZH VXJJHVW WR LGHQWLI\ WKH SRVLWLRQ RI WKH VWDWLRQV
ZLWK PDUNHUV SXW RQ WKH SDWK ZKLFK FDQ EH UHFRJQL]HG E\ D
OLJKW RU FRORU VHQVRU 1RW UHTXLULQJ D VSHFLILF JHRPHWULFDO
PRGHOWKLVH[DPSOHLVVXLWDEOHDOVRIRU\RXQJHUVWXGHQWV
)RUWUDLQHHVZRUNLQJLQNLQGHUJDUWHQVRUZLWKSXSLOVRIWKH
ILUVW SULPDU\ F\FOH D URERW OLNH 0LQGVWRUPV FRXOG EH WRR
FRPSOH[ )RU WKHP ZH ILUVW HPSKDVL]H WKH QHFHVVLW\ WR
FRQWH[WXDOL]H DQ\ H[SHULHQFH XVLQJ VWRU\ WHOOLQJ DQG
GUDPDWL]DWLRQ7KLVLVYHU\LPSRUWDQWWRPRWLYDWHWKHLQFOXVLRQ
RI D URERW LQ D SURMHFW GHDOLQJ ZLWK GLIIHUHQW FXOWXUDO DVSHFWV
OLNHJHRJUDSK\KLVWRU\WRJHWKHUZLWKPDWKDQGJHRPHWU\>@
:H DOVR SUHVHQW YDULRXV SODWIRUPV ZKLFK FDQ EH XVHG DW WKLV
OHYHO %HHERW  3URERW E\ 776 *URXS 5RDPHU E\ 9DOLDQW
7HFK:H'RE\/(*2DUHWKHPRVWIDPRXV :HPHQWLRQDOVR
$UGXLQR DV D SRVVLEOH ORZFRVW KDUGZDUH WR EH FRQVLGHUHG E\
WKH PRVW WHFKQRORJLFDORULHQWHG RI WKH JURXS RI WUDLQHHV >@
SUHVHQWVVRPHRWKHUDYDLODEOHRSWLRQV 

GLVW'0RYH6ORZ
$SSURDFK)

$SSURDFK6

GLVW!'0RYH)DVW

7R5HVWDUW

:DLWLQJ

GLVW'6WRS

$IWHUV

)LJ $SSURDFKLQJVWDWHGLDJUDP

7KRXJK LJQRUHG VR IDU WKH HFRQRPLFDO IHDVLELOLW\ RI
URERWLFHQKDQFHGSURMHFWVFDQEHKDUGSDUWLFXODUO\IRUSULPDU\
VFKRROV WKHUHIRUH ZH EULHIO\ SUHVHQW WKH SRVVLELOLW\ WR KDYH
URERWLFOLNH H[SHULHQFHV DOVR ZLWK VRPH IUHH DXWKRULQJ
VRIWZDUHDPRQJZKLFK6FUDWFK>@DQG%<2%6QDS>@DUH
WKH PRVW NQRZQ (IIHFWLYHO\ WKHVH HQYLURQPHQWV DUH HQULFKHG
ZLWK WKHHTXLYDOHQWRI VHQVRUVDQGPRWLRQFRQWUROFRPPDQGV
ZKLFK PDNH SURMHFWV UHDOL]HG LQ WKHVH HQYLURQPHQWV D VRUW RI
VLPXODWLRQRIURERWLFDSSOLFDWLRQV>@>@)RUH[DPSOHZLWK
6FUDWFK LV HDV\ WR VLPXODWH D %HH ERW )LJ   6RPH PL[HG
VROXWLRQV FDQ EH IXUWKHU DGRSWHG OLNH $UGXLQR DQG :H'R
H[WHUQDO KDUGZDUH  ZLWK 6FUDWFK WKH SURJUDPPLQJ
HQYLURQPHQW  )ROORZLQJ WKHVH UHDVRQV ZH SUHVHQW VRPH
H[DPSOHV LQ 6FUDWFK DQG %<2% VKRZLQJ WKH UHODWLYHO\
HDVLQHVVWRKDYHURERWLFVH[SHULHQFHVXVLQJWKHVHHQYLURQPHQWV
)LJ %HFDXVHWKHLUSURJUDPPLQJVW\OHLVDJDLQLFRQLFWKHLU
DGRSWLRQ DQWLFLSDWHV WKH IDPLOLDULW\ ZLWK RWKHU HQYLURQPHQWV
ZDLWLQJ IRU D VXFFHVVLYH DYDLODELOLW\ RI UHDO URERWV WR EH
SURJUDPPHG

)LJ 0RWLRQSURILOHSURJUDP (9* 

7KLV H[DPSOH OHDGV WKH WUDLQHHV DQG HYHQWXDOO\ WKHLU
VWXGHQWVWRWKLQNLQWHUPVRIVWDWHHYROXWLRQ7KHGLDJUDPFDQ
EHGUDZQRQDEODFNZKLWHERDUGDQGLWKHOSVILQGLQJWKHFRUUHFW
FRQWURO VROXWLRQ 'HSHQGLQJ RQ WKHLU DJH DIWHU WKH H[SHULHQFH
WKH VWXGHQWV FRXOG EH DVNHG WR UHSURGXFH RQ D FDUWHVLDQ
VSDFHWLPHSODQHWKHPRWLRQWRUHIOHFWRQWKHDOUHDG\REVHUYHG
URERWEHKDYLRUV
$WWKLVSRLQWWKHODEDFWLYLWLHVGLIIHUHQWLDWHRQWKHEDVLVRI
WKHFODVV:LWKVHFRQGDU\VFKRROWHDFKHUVZHJRRQZLWKRWKHU
PRUHFRPSOH[H[DPSOHVXVXDOO\WKH\DUHORRNLQJIRUH[DPSOHV
ZKLFK FDQ FRQYH\ VRPH PDWK RU JHRPHWU\ FRQFHSW RU VRPH
GLVFLSOLQDU\ FRPSHWHQFH IRU WKHLU VWXGHQWV SDUWLFXODUO\ LQ WKH
FDVH WKHVH FRQFHSWV DUH GLIILFXOW WR XQGHUVWDQG RU IHOW QRW
SDUWLFXODUO\ LQWHUHVWLQJ RU XVHIXO )RU H[DPSOH DW WKH MXQLRU
VHFRQGDU\ OHYHO LPSRUWDQW FRQFHSWV DUH SURSRUWLRQDOLW\ DQJOH
DQG LWV PHDVXUH VSDFH DQG VSHHG $OO WKHVH FRQFHSWV DUH
SOHDVDQWO\LQWURGXFHGZLWKDQH[DPSOHFDOOHGthe metro DW\SH
RIVWUDLJKWOLQHURERWVHH>@ 7KHURERWUHSUHVHQWVDWUDFWRU
RIDVXEZD\PRYLQJRQDVWUDLJKWOLQHLWVWDUWVIURPDWHUPLQDO
VWDWLRQ DQG PXVW VWRS IRU D ZKLOH RQ HDFK IROORZLQJ VWDWLRQ
XQWLO LW UHDFKHV WKH RSSRVLWH WHUPLQDO VWDWLRQ 7KH WUDFN LQ
EHWZHHQ HDFK FRXSOH RI VWDWLRQV KDV D FRPPRQ DQG NQRZQ
OHQJWK 3XSLOV RIWHQ DSSO\ D WULDODQGHUURU DSSURDFK WU\LQJ WR
GLVFRYHUWKURXJKVXFFHVVLYHDSSUR[LPDWLRQVWKHH[DFWWLPHWR

7R WUDLQHHV JRLQJ WR WHDFK WR WKH VHFRQG F\FOH RI SULPDU\
VFKRROV ZH VXJJHVW DQ RSHUDWLYH FRPSURPLVH WKH WHDFKHU
SUHSDUHV VRPH VXEEORFNV XVLQJ WKH P\EORFN IHDWXUH LQ WKH
FDVH RI (9*  ZKLFK UHSUHVHQW PDFURFRPPDQGV WRR
FRPSOH[ WR EH LPSOHPHQWHG E\ WKH VWXGHQWV EXW VLPSO\
XQGHUVWDQGDEOH IRU XVLQJ WKHP LQ D KLJKHU OHYHO SURJUDPPLQJ
VW\OH OLNH OLEUDU\ FRPSRQHQWV )RU H[DPSOH WKHVH PDFUR
FRPPDQGV FRXOG EH WKH IRXU EDVLF FRPPDQGV RI D /RJROLNH
WXUWOHSOXVDSDXVHDQGSRVVLEO\VRPHJUDVSLQJSULPLWLYHVLIWKH
URERWLVSURYLGHGRIDJUDVSLQJDUP7KLVDOORZVWRPDLQWDLQWKH



OHYHO RI FRPSOH[LW\ DOUHDG\ H[SHULHQFHG ZLWK VLPSOHU URERWV
OLNH%HHERWEXWZLWKWKHSURVSHFWWRVNLSWRPRUHFKDOOHQJLQJ
H[DPSOHV ZLWKRXW FKDQJLQJ WKH SODWIRUP LQ D VPRRWK
SURJUHVVLRQ )RU H[DPSOH ZH KHOSHG WKH GHYHORSHG RI DQ
H[SHULHQFHRIDFRXSOHRIWHDFKHUVZLWKWZRUGJUDGHFODVVHV
LQDFRQWH[WRIJHRJUDSK\VWUHHWVDIHW\TXDUWHUOLIH>@

:KLOHLQSULPDU\DQGMXQLRUVHFRQGDU\VFKRROLWLVFRPPRQ
WKDW D /67 LV DVNHG WR KHOS WKH VSHFLDO QHHGHG VWXGHQW IRU DOO
KHU JHQHUDO OHDUQLQJ OLPLWDWLRQV DW WKH VHQLRU VHFRQGDU\ OHYHO
WKLV PD\ EH PRUH FKDOOHQJLQJ GXH WR WKH KLJKHU VSHFLILFLW\ RI
WKH WDXJKW GLVFLSOLQHV )RU WKLV UHDVRQ IRU WKH PRPHQW ZH
IRFXVHGRXUDWWHQWLRQWRWKHORZHUOHYHOVZKHUHDVZHWULHGWR
VKRZSUHYLRXVO\DQDFWLYHFROODERUDWLRQDPRQJDOOWKHWHDFKHUV
LQYROYHG FDQ H[SORLW DOO WKH SRWHQWLDOLW\ HGXFDWLRQDO URERWLFV
PD\H[SUHVV
,9 (9$/8$7,212)7+(/$%
A. Instruments and procedures
$ VKRUW TXHVWLRQQDLUH ZDV DGPLQLVWHUHG WR SDUWLFLSDQWV DW
WKHHQGRIWKHFODVVHV7KHTXHVWLRQQDLUHFRPSULVHGVHFWLRQV
  D VHPDQWLF GLIIHUHQWLDO LQFOXGLQJ  ELSRODU SDLUV RI
DGMHFWLYHV WR PHDVXUH WKH SDUWLFLSDQWV  SHUFHSWLRQ RI URERWLFV
WKHUHVSRQGHQWZDVDVNHGWRFKRRVHZKHUHKHUSRVLWLRQOLHVRQ
DSRLQWVFDOHEHWZHHQWZRELSRODUDGMHFWLYHV HJEDGJRRG
GLIILFXOWHDV\ SDVVLYHDFWLYH FROGZDUP  >@   DWWLWXGHV
WRZDUGURERWLFVLQHGXFDWLRQZDVUDWHGRQDSRLQW/LNHUWVFDOH
 LWHPV HJ , WKLQN WKDW URERWLFV FDQ EH D YDOLG GLGDFWLFDO
WRRO , WKLQN WKDW URERWLFV FDQ IRVWHU DXWRQRP\ LQ OHDUQLQJ
SURFHVV VHH >@ >@ >@ >@    WKH SRVLWLYH DQG FULWLFDO
LVVXHVRIWKHFRXUVHZHUHJUDVSHGYLDRSHQHQGHGTXHVWLRQV
HJ,Q\RXURSLQLRQZKDWDUHWKHPRVWLQWHUHVWLQJDVSHFWVRI
WKH FRXUVH HJ WKH FRQWHQWV WKH DSSURDFK WKH OHDUQLQJ
HQYLURQPHQW HWF    6RFLRGHPRJUDSKLF LWHPV VXFK DV
JHQGHUDJHJURXSVFKRROOHYHOZKHUHSDUWLFLSDQWVDUHFXUUHQWO\
WHDFKLQJ HJSULPDU\MXQLRUVHFRQGDU\ \HDUVLQWKHSRVLWLRQ
UROH 7KXV WKH TXHVWLRQQDLUHV ZHUH VXEVWDQWLDOO\ DQRQ\PRXV
DQGLQVXFKDZD\PLJKWEHSHUFHLYHGE\WKHUHVSRQGHQW

)LJ 6LPXODWLRQLQ6FUDWFKRIDW\SLFDOVFHQDULRZLWK%HHERW QRWLFHWKDW
REVWDFOHVDQGWKH%HHERWSURJUDPDUHVWRUHGLQ6FUDWFKDUUD\V 

B. Participants
7KH VWXG\ LQYROYHG  SDUWLFLSDQWV  PDOHV DQG 
IHPDOHV IHPDOHV   PLVVLQJ    WKH QRW VXUSULVLQJ
GLIIHUHQFHLVGXHWRWKHXVXDOSUHGRPLQDQFHRIIHPDOHWHDFKHUV
SDUWLFXODUO\ DW NLQGHUJDUWHQ DQG SULPDU\ VFKRRO LQ ,WDOLDQ
HGXFDWLRQDOV\VWHP$OPRVWLVOHVVWKDQ\HDUVROG
LV IURP  XS WR  DQG DURXQG  LV PRUH WKDQ  
SDUWLFLSDQWV   WHDFK DW NLQGHUJDUWHQ     LQ D
SULPDU\ VFKRRO  LQ DMXQLRU VHFRQGDU\ VFKRRODQG
   LQ D VHFRQGDU\ RQH PLVVLQJ    RI WKHP DUH
/67V   DQG  RI WKHP   DUH WHDFKHUV ZLWK RWKHU
VSHFLDOL]DWLRQV HJ PXVLF PDWKHPDWLFV IRUHLJQ ODQJXDJHV
OLWHUDWXUH DQG RWKHUV PLVVLQJ    $OPRVW  RI WKHP LV
WHDFKLQJ VLQFH PRUH WKDQ  \HDUV UDQJLQJ IURP  XS WR 
\HDUVM Mdn SD PLVVLQJ   )LJ 

)LJ 6LPXODWLRQRIDURERWZLWKEXPSHUVLQ%<2%

)RU ROGHU VWXGHQWV WKH YDULHW\ RI SRVVLELOLWLHV LV JUHDW DQG
WKH 0LQGVWRUPV SODWIRUP RIIHUV D ZLGH IOH[LELOLW\ DSDUW WKH
LQILQLWH FRPELQDWLRQV RI DVVHPEOLQJ (9* LQFOXGHV D
FRPSOHWHVHWRIFRPPDQGVIRUHODERUDWLQJDQGVWRUHGDWDDQGD
WRRO IRU GDWD ORJJLQJ XVHIXO IRU PRUH GHHSO\ H[DPLQLQJ WKH
SK\VLFDO SKHQRPHQD :H VXJJHVW IRU H[DPSOH WR H[SORLW WKH
FRORUFRGLQJZKLFKLVDQDWLYHIXQFWLRQRIWKHFRORUVHQVRUWR
VLPXODWH D UXQWLPH ZD\ WR VHQG FRPPDQGV WR WKH URERW
SUHVHQWLQJGLIIHUHQWFRORUHGSODVWLFSLHFHVRUFDUGERDUGV

C. Data analysis
$FFRUGLQJ WR WKH VHPDQWLF GLIIHUHQWLDO ELQRPLDO WHVW
UHYHDOHGWKDWWKHPDMRULW\RISDUWLFLSDQWVFRQVLGHUHGURERWLFVLV
JRRG  Binomial p    GHVLUDEOH 
Binomial p    DQG SOHDVDQW  Binomial p 
 7KHPDMRULW\RISDUWLFLSDQWVDIILUPHGURERWLFLVGLIILFXOW
 Binomial p    )LJ   >@ $FFRUGLQJ WR WKH
DWWLWXGHWRZDUGURERWLFVWKHPDMRULW\RISDUWLFLSDQWVDQVZHUHG
WKDW URERWLFV LV D YDOLG GLGDFWLF WRRO IRVWHULQJ VWXGHQWV 
DXWRQRP\ PRWLYDWLRQ WHFKQLFDO FRPSHWHQFH DQG VRFLDO

,QWHFKQLFDOYRFDWLRQDOVFKRROVRIFRXUVHWKHH[DPSOHVFDQ
EHPXFKPRUHHODERUDWHGDQGWKHSURJUDPPLQJFRPSOH[LW\LV
DIIRUGHG H[SOLFLWO\ H[SORLWLQJ WKH GHVLJQ RI FDOODEOH
VXEFRPPDQGV )RU H[DPSOH D VLPSOH OLQH IROORZHU FDQ EH
LPSURYHGLPSOHPHQWLQJDVLPSOLILHG3,'FRQWUROOHUDQGPXOWL
DFWXDWHG FRQVWUXFWLRQV FDQ EH FRQWUROOHG E\ PXOWLWDVNLQJ
VROXWLRQV



FRPSHWHQFH UHVSHFWLYHO\    
Binomial p's  7KHPDMRULW\RISDUWLFLSDQWVGR
QRW WKLQN URERWLFV LV GLIILFXOW IRU WKHLU VWXGHQWV 
%LQRPLDOS  IXUWKHUPRUHWKH\FRQVLGHUURERWLFVFRXOG
KHOS VWXGHQWV WR DXWRQRPRXVO\ FROOHFW GLGDFWLF LQIRUPDWLRQ
%LQRPLDOS   )LJ 

DQLGHDRQKRZWRLQWHJUDWHURERWLFVLQFODVV>@6SHFLILFDOO\
WKH\ UHFRJQL]HG WKDW VFLHQWLILF GLVFLSOLQHV VXFK DV PDWKV
SK\VLFV JHRJUDSK\ DQG RULHQWLQJ DUH WKH PRVW VXLWDEOH RQHV
0XOWLGLVFLSOLQDU\ DFWLYLWLHV DUH DOVR PHQWLRQHG HJ WRJHWKHU
PDWKVDQGSK\VLFV 
“It would be useful to teach some aspects of scientific,
technical or geographical disciplines using robotics in a group
context” (participant n. 67, women, between 36 and 45 years
old, music teacher in junior secondary school, 7-years
experienced).
3DUWLFLSDQWV GHFODUHG WKDW URERWLFV FRXOG LQYROYH WKH DOO
FODVV DV GLYLGHG LQ VPDOO JURXSV LQFOXGLQJ VSHFLDOQHHGV
FKLOGUHQ WRR $V IRU GLVDELOLWLHV SDUWLFLSDQWV QDPHG $XWLVP
6SHFWUXP 'LVRUGHUV $6'  DWWHQWLRQ GHILFLW GLVRUGHUV
$'+' PLOGPHQWDOUHWDUGDWLRQDPRQJRWKHUVDVQHHGVWREH
SURSHUO\DGGUHVVHGZLWKURERWLFVLQFODVV
“In maths, sciences, in particular with children with ASD
and ADHD diagnosis” (participant n. 38, women, under 35
years old, German and LST in junior and senior secondary
school, 8-years experienced).

)LJ 3HUFHQWDJHVRISDUWLFLSDQWVGLVWULEXWHGIRUVFKRROUROHDQG\HDUVLQWKH
SRVLWLRQ

3DUWLFLSDQWV XQGHUOLQHG WKH LPSRUWDQFH RI URERWLFV WR
LQFUHDVHVRPHLPSRUWDQWOHDUQLQJDVSHFWV
“To strengthen logic, activity planning and problem
solving, maths. With children with attention difficulties, to
improve motivation and attention” (participant n. 69, women,
between 46 to 55 years old, LST in junior secondary school, 10
years experience)
D. Evaluation summary
,Q VXPPDU\ DIWHU IRXUKRXU FODVVHV SDUWLFLSDQWV UHYHDOHG
WR FRQVLGHUHG URERWLFV DV D GHVLUDEOH QLFH DQG YDOLG WRRO IRU
OHDUQLQJ SURFHVV IRVWHULQJ VWXGHQW  DXWRQRP\ LQ VFKRRO WKHLU
PRWLYDWLRQ LQ OHDUQLQJ WHFKQLFDO FRPSHWHQFH DQG HYHQ VRFLDO
FRPSHWHQFH 7KH\ FRQVLGHU URERWLFV FRXOG KHOS VWXGHQWV WR
DXWRQRPRXVO\FROOHFWGLGDFWLFLQIRUPDWLRQ3DUWLFLSDQWVGRQRW
WKLQN URERWLFV LV GLIILFXOW IRU WKHLU VWXGHQWV KRZHYHU
SDUWLFLSDQWVDQVZHUHGWKDWWHDFKLQJURERWLFVLVPRUHDGLIILFXOW
WKDQDQHDV\GLGDFWLFWRRO7KHPDMRULW\RISDUWLFLSDQWVGHFODUHG
WKH\KDGDQLGHDRQKRZWRLQWHJUDWHURERWLFVLQFODVVLQFOXGLQJ
VSHFLDOQHHGV FKLOGUHQ ZLWK $XWLVP 6SHFWUXP 'LVRUGHUV
$6'  DWWHQWLRQ GHILFLW GLVRUGHUV $'+'  PLOG PHQWDO
UHWDUGDWLRQ3DUWLFLSDQWV XQGHUOLQHG WKH LPSRUWDQFH RIURERWLFV
WRLQFUHDVHLQGLYLGXDOVNLOOVVXFKDVSUREOHPVROYLQJDWWHQWLRQ
IRFXVLQJ PRWLYDWLRQ WR OHDUQ DQG VRFLDO VNLOOV VXFK DV
FRRSHUDWLRQ LQ JURXSV 7KH\ DUH VDWLVILHG ZLWK WKH FRXUVH DQG
ZRXOGDGYLVHWKHLUFROOHDJXHVWRWDNHWKLVFRXUVHLQWKHIXWXUH

)LJ 3HUFHQWDJHVRIUHVSRQVHVWRWKHVHPDQWLFGLIIHUHQWLDOLWHPV

)LJ 3HUFHQWDJHVRIUHVSRQVHVWRWKHDWWLWXGHLWHPV

9 &21&/86,216

$YDLODEOHGDWD N  VKRZVWKDWSDUWLFLSDQWVDUHVDWLVILHG
ZLWK WKH FRXUVH DQG ZRXOG DGYLVH WKHLU FROOHDJXHV WR WDNH WKH
VDPHFRXUVHLQWKHIXWXUH M Mdn  

7KHGHVLJQDQGWKHHYDOXDWLRQRIDQLQWURGXFWRU\FRXUVHLQ
(GXFDWLRQDO 5RERWLFV LI WKH IUDPHZRUN RI VSHFLDOQHHGV
WUDLQLQJKDVEHHQSUHVHQWHG:HVKRZHGWKDWLWLVLPSRUWDQWWR
FKRRVHZHOOFDOLEUDWHGH[DPSOHVWRFRQYH\DWOHDVWVRPHEDVLF
JHQHUDOSULQFLSOHVDERXWKRZ WRLPSOHPHQWURERWLFVDWVFKRRO
DQGWKHWUDLQLQJKDVEHHQFDUHIXOO\DGDSWHGWRWKHVFKRROOHYHO
/LWHUDWXUHSURYHVWKDW(5LVHIIHFWLYHDOVRIRUDQGZLWKVSHFLDO

2QH RSHQHQGHG TXHVWLRQ DVNHG SDUWLFLSDQWV ZKHWKHU WKH\
KDGDOUHDG\DQLGHDDERXWKRZWRXVHURERWLFVLQFODVVLQZKLFK
VXEMHFW IRU ZKLFK SXSLOV DQG WR UHDFK ZKLFK DLPV
$SSUR[LPDWHO\  RI SDUWLFLSDQWV GHFODUHG WKH\ KDG DOUHDG\



QHHGV VWXGHQWV SURYLGHG D JRRG FROODERUDWLRQ LV HVWDEOLVKHG
EHWZHHQ WKH VXSSRUW DQG WKH FXUULFXODU WHDFKHU WR SURPRWH
SURMHFWEDVHGDFWLYLWLHVLQYROYLQJWKHHQWLUHFODVV7KHRXWFRPH
RIWKHTXHVWLRQQDLUHVKRZVWKDWWKHUHLVDFRPPRQDZDUHQHVVRI
WKHSRZHURI(5DVDQLQFOXVLYHOHDUQLQJWRRO
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7(6FUXJJV0$0DVWURSLHULDQG.$0F'XIILH³&RWHDFKLQJLQ
LQFOXVLYH FODVVURRPV $ PHWDV\QWKHVLV RI TXDOLWDWLYH UHVHDUFK´
([FHSWLRQDO&KLOGUHQYROQSS
0 6ROLV 6 9DXJKQ ( 6ZDQVRQ DQG / 0FFXOOH\ ³&ROODERUDWLYH
PRGHOV RI LQVWUXFWLRQ 7KH HPSLULFDO IRXQGDWLRQV RI LQFOXVLRQ DQG
FR̺WHDFKLQJ´3V\FKRORJ\LQWKH6FKRROVYROQSS

( $YUDPLGLV 3 %D\OLVV DQG 5 %XUGHQ ³$ VXUYH\ LQWR PDLQVWUHDP
WHDFKHUV  DWWLWXGHV WRZDUGV WKH LQFOXVLRQ RI FKLOGUHQ ZLWK VSHFLDO
HGXFDWLRQDO QHHGV LQ WKH RUGLQDU\ VFKRRO LQ RQH ORFDO HGXFDWLRQ
DXWKRULW\´(GXFDWLRQDOSV\FKRORJ\YROQ
07%URZQHOO''5RVV(S&RORQDQG&/0F&DOOXP³&ULWLFDO
)HDWXUHVRI6SHFLDO(GXFDWLRQ7HDFKHU3UHSDUDWLRQ$&RPSDULVRQ:LWK
*HQHUDO7HDFKHU(GXFDWLRQ´7KH-RXUQDORI6SHFLDO(GXFDWLRQYRO
Q
KWWSZZZXQLSGLWFRUVLIRUPD]LRQHLQL]LDOHLQVHJQDQWLFRUVL
VSHFLDOL]]D]LRQHVRVWHJQRGLGDWWLFRDOXQQLGLVDELOLWD
LQ
,WDOLDQ 
UHWULHYHGRQ)HEUXDU\
$ (JXFKL ³5RERWLFV DV D /HDUQLQJ 7RRO IRU (GXFDWLRQDO
7UDQVIRUPDWLRQ´ 3URF RI WK ,QW :RUNVKRS 7HDFKLQJ 5RERWLFV
7HDFKLQJZLWK5RERWLFV WK,QW&RQI5RERWLFVLQ(GXFDWLRQ3DGRYD
,WDO\-XO\SS
*%'HPR00RUR$3LQDDQG-$UOHJXL³,QDQGRXWRIWKHVFKRRO
DFWLYLWLHV LPSOHPHQWLQJ ,%6( DQG FRQVWUXFWLRQLVW OHDUQLQJ
PHWKRGRORJLHVE\PHDQVRIURERWLFV´5RERWVLQ.HGXFDWLRQ$QHZ
WHFKQRORJ\IRUOHDUQLQJ%6%DUNHU*1XJHQW1*UDQGJHQHWW(GV
,*,*OREDOSS
- $UOHJXL $ 3LQDDQG 0 0RUR ³$ 3%/ DSSURDFK XVLQJ YLUWXDO DQG
UHDO URERWV ZLWK %<2% DQG /(*2 1;7  WR WHDFKLQJ OHDUQLQJ NH\
FRPSHWHQFHVDQGVWDQGDUGFXUULFXODLQSULPDU\OHYHO´3URFRIWKH)LUVW
,QW &RQI RQ 7HFKQRORJLFDO (FRV\VWHP IRU (QKDQFLQJ 0XOWLFXOWXUDOLW\
$&0SS
* 1XJHQW % %DUNHU $ :KLWH DQG 1 *UDQGJHQHWW ³7KH ,PSDFW RI
5RERWLFV &RPSHWLWLRQV RQ <RXWK 67(0 /HDUQLQJ $WWLWXGHV DQG VW
&HQWXU\6NLOOV´3URFRIWK,QW:RUNVKRS7HDFKLQJ5RERWLFV7HDFKLQJ
ZLWK 5RERWLFV  WK ,QW &RQI 5RERWLFV LQ (GXFDWLRQ 3DGRYD ,WDO\
-XO\SS
7 8UVFKLW] DQG 0 0RUR ³/RZ WKUHVKROG KRZ LQFOXVLYH LV
&RQVWUXFWLRQLVP"´ 3URF RI WKH ,QW &RQI &RQVWUXFWLRQLVP  *
)XWVFKHN&.\QLJRV(GV:LHQ$XJSS
0 9LUQHV ( 6XWLQHQ DQG ( .lUQl/LQ ³+RZ FKLOGUHQ V LQGLYLGXDO
QHHGVFKDOOHQJHWKHGHVLJQRIHGXFDWLRQDOURERWLFV´3URFRIWKHWKL,QW
&RQIRQ,QWHUDFWLRQGHVLJQDQGFKLOGUHQ$&0SS
( .DUQD/LQ . 3LKODLQHQ%HGQDULN ( 6XWLQHQDQG0 9LUQHV ³&DQ
URERWV WHDFK" 3UHOLPLQDU\ UHVXOWV RQ HGXFDWLRQDO URERWLFV LQ VSHFLDO
HGXFDWLRQ´ $GYDQFHG /HDUQLQJ 7HFKQRORJLHV 6L[WK ,QWHUQDWLRQDO
&RQIHUHQFHRQ,(((SS
' $OLPLVLV ³5RERWLFV LQ HGXFDWLRQ  HGXFDWLRQ LQ URERWLFV 6KLIWLQJ
IRFXV IURP WHFKQRORJ\ WR SHGDJRJ\´ 3URF RI WKH UG ,QW &RQI RQ
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5RERWLFV LQ (GXFDWLRQ ' 2EGU]iOHN (G 3UDJXH &]HFK 5HSXEOLF
6HSWHPEHU±SS
66LOYD)6RDUHV6&RVWD$3HUHLUDDQG)0RUHLUD'HYHORSPHQW
RI VNLOOV LQ FKLOGUHQ ZLWK $6' XVLQJ D URERWLF SODWIRUP ,((( QG
3RUWXJXHVH0HHWLQJLQ%LRHQJLQHHULQJ (1%(1* SS
- $OER&DQDOV 0 +HHULQN0 'LD] 9 3DGLOOR 00DULVWDQ\ HW DO
³&RPSDULQJ WZR /(*2 5RERWLFVEDVHG LQWHUYHQWLRQV IRU VRFLDO VNLOOV
WUDLQLQJ ZLWK FKLOGUHQ ZLWK $6'´ 3URF RI WKH QG ,((( ,QW
6\PSRVLXP RQ 5RERW DQG +XPDQ ,QWHUDFWLYH &RPPXQLFDWLRQ 52
0$1*\HRQJMXSS
66LOYD)6RDUHV6&RVWD$3HUHLUDDQG)0RUHLUD³5RERWLFWRROWR
LPSURYHVNLOOVLQFKLOGUHQZLWK$6'DSUHOLPLQDU\VWXG\´,QWHUQDWLRQDO
-RXUQDO RI /LIH 6FLHQFH DQG 0HGLFDO 5HVHDUFK YRO  Q   SS

% *URRP ³%XLOGLQJ UHODWLRQVKLSV IRU OHDUQLQJ WKH GHYHORSLQJ UROH RI
WKH WHDFKLQJ DVVLVWDQW´ 6XSSRUW IRU /HDUQLQJ YRO  Q   SS

. +LJKILHOG ³5RERWLF 7R\V DV D &DWDO\VW IRU 0DWKHPDWLFDO 3UREOHP
6ROYLQJ´ $XVWUDOLDQ 3ULPDU\ 0DWKHPDWLFV &ODVVURRP YRO  Q 
SS
7 $ 0LNURSRXORV 7DVVRV $ DQG , %HOORX (GXFDWLRQDO URERWLFV DV
PLQGWRROV7KHPHVLQ6FLHQFHDQG7HFKQRORJ\(GXFDWLRQYROQ
SS
$XWKRUV 9 ³7HDFKHU (GXFDWLRQ RQ 5RERWLFV(QKDQFHG &RQVWUXFWLYLVW
3HGDJRJLFDO 0HWKRGV´ ' $OLPLVLV (G &KDSWHU  
KWWSZZZWHUHFRSHXGRZQORDGV FKDSWHUBSGI UHWULHYHG RQ 
)HEUXDU\
/&DFFRDQG00RUR:KHQD%HHPHHWVD6XQIORZHU3URFRIWK
,QW :RUNVKRS 7HDFKLQJ 5RERWLFV 7HDFKLQJ ZLWK 5RERWLFV  WK ,QW
&RQI5RERWLFVLQ(GXFDWLRQ3DGRYD,WDO\-XO\SS
&9DQGHYHOGH-6DOGLHQ&&LRFFLDQG%9DQGHUERUJKW³2YHUYLHZ
RI WHFKQRORJLHV IRU EXLOGLQJ URERWV LQ WKH FODVVURRP´ 3URF RI WKH WK
,QW&RQIRQ5RERWLFVLQ(GXFDWLRQ/RG]3RODQGSS
6FUDWFKKWWSVFUDWFKPLWHGXUHWULHYHGRQ)HEUXDU\
%<2%6QDSKWWSVQDSEHUNHOH\HGXUHWULHYHGRQ)HEUXDU\
- $UOHJXL 0 0RUR DQG $ 3LQD ³+RZ WR HQKDQFH WKH URERWLF
H[SHULHQFHZLWK6FUDWFK´3URF2IWKH,QW&RQI&RQVWUXFWLRQLVP
7KHRU\3UDFWLFHDQG,PSDFW$WKHQV*5SS
- $UOHJXL 0 0RUR DQG $ 3LQD 6LPXODWLRQ RI 5RERWLF 6HQVRUV LQ
%<2% 3URF RI WKH ,QW &RQI 5RERWLFV LQ (GXFDWLRQ ' 2EGU]iOHN
(G3UDJXH6HSWHPEHUSS
3 /R 6DYLR 9 6FDOGDIHUUR $ %DOGDQ ( 0HQHJDWWL DQG 0 0RUR
³([SHULPHQWLQJ DQG YDOLGDWLQJ GLGDFWLFDO DFWLYLWLHV LQ WKH WKLUG \HDU RI
SULPDU\ VFKRRO HQKDQFHG E\ URERWLFV WHFKQRORJ\´ 3URF RI WK ,QW
:RUNVKRS7HDFKLQJ5RERWLFV7HDFKLQJZLWK5RERWLFV WK ,QW&RQI
5RERWLFVLQ(GXFDWLRQ3DGRYD,WDO\-XO\SS VKRUW
SDSHUSRVWHU 
&( 2VJRRG * 6XFL DQG 3 7DQQHQEDXP 7KH PHDVXUHPHQW RI
PHDQLQJ8UEDQD,/8QLYHUVLW\RI,OOLQRLV3UHVV
) % 9 %HQLWWL ³([SORULQJ WKH HGXFDWLRQDO SRWHQWLDO RI URERWLFV LQ
VFKRROV $ V\VWHPDWLF UHYLHZ´ &RPSXWHUV  (GXFDWLRQ YRO  Q 
SS
-+/.RKDQG&6&KDL³7HDFKHUFOXVWHUVDQGWKHLUSHUFHSWLRQVRI
WHFKQRORJLFDO SHGDJRJLFDO FRQWHQW NQRZOHGJH 73$&.  GHYHORSPHQW
WKURXJK,&7OHVVRQGHVLJQ´&RPSXWHUV (GXFDWLRQYROSS

00DPDDQG6+HQQHVV\³'HYHORSLQJDW\SRORJ\RIWHDFKHUEHOLHIV
DQG SUDFWLFHV FRQFHUQLQJ FODVVURRP XVH RI ,&7´ &RPSXWHUV 
(GXFDWLRQYROSS
6 0LFKLHOHWWR 6 *KLGRQL ( 3DJHOOR 0 0RUR DQG ( 0HQHJDWWL
³:K\ WHDFK URERWLFV XVLQJ 526"´ -RXUQDO RI $XWRPDWLRQ 0RELOH
5RERWLFVDQG,QWHOOLJHQW6\VWHPVSS
$)LHOG'LVFRYHULQJVWDWLVWLFVXVLQJ,%06366VWDWLVWLFVUGHG6DJH
3XEOLFDWLRQV
0 3LYHWWL / 0RQWDOL DQG * 6LPRQHWWL ³7KH GLVFRXUVH DURXQG
XVHIXOQHVV PRUDOLW\ ULVN DQG WUXVW D IRFXV JURXS VWXG\ RQ SUHQDWDO
JHQHWLF WHVWLQJ´ 3UHQDWDO 'LDJQRVLV YRO  Q   SS ±
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robotics challenges. The first study examined students as they
competed a short in-class design competition. Compared to
previous examinations of students and experts completing
open-ended design challenges [6-8], this study found students
spent a significant part of their discourse communicating their
project progress and discussing their ideas. Comparing this
work to other studies, the authors concluded design practices
are contextually dependent. This work also suggested it might
benefit students to tackle problems that vary in “style, scope,
and size” and focus on building different design skills. Two
studies [2-3] examining a week-long design challenge found
students were prone to idea fixation, a common fault of
beginning designers [9]. These students spent a significant
portion of their time on design ideas they did not have the
“skills, resources or tools to efficiently implement.”
Previous studies of students working on robotics problems
have reported students of all ages gain numerous skills in
electronics, computer science, teamwork, as well as developing
excitement about the discipline of engineering [10-11].
Previous studies of undergraduate robotics courses provide a
significant amount of detail about the laboratory exercises and
course objectives, but little about what the students learned. In
some instances robotics is used during the freshman year to
retain students [11], while other schools build degree and
certificate programs through integration of multiple disciplines’
courses [1]. One study examining the design and
implementation of a LEGO Mindstorms NXT course [12]
reports after eight laboratory exercises students improved in
their ability to understand basic problems in mobile robotics,
use LabVIEW, integrate sensors, and construct mechanisms
with LEGO. Kirchner & Geihs [13] present an iterative course
design for an interdisciplinary robotics laboratory. Their results
report the students’ evaluation of how the course was run. The
students found the lessons suitable, the final project motivating,
and the basic exercise a manageable level. In a freshman
introductory course Mataric, Fasola, and Feil-Seifer [11]
developed robotic laboratory exercises based in robotics to
excite freshman students about engineering. In course reviews,
students reported wanting to spend more time on robotics and
preferred using the physical robots over the simulated ones.
Previous studies demonstrate the excitement robotics brings to

Abstract— With the increase of automated technologies,
artificial intelligence, and advancement of low cost
microprocessors, many university programs have added courses,
certificates, and degree programs in robotics. While many papers
detail the development of these programs, they provide little
information about the students’ learning and experience. This
paper presents a summary of ten interviews conducted with
senior level undergraduate students after a semester long
robotics course. Results indicate students built on their previous
technical knowledge and learned a significant amount of problem
solving skills.
Index Terms—Robotics, engineering education, undergraduate
course, LEGO Mindstorms EV3, LabVIEW.

I. INTRODUCTION
With the increase of automated technologies, artificial
intelligence, and advancement of low cost microprocessors
robotics, the number of courses in undergraduate and primary
school have grown significantly in the last twenty years.
Workforce demands [1] have made it necessary to offer at least
one robotics course in the undergraduate curriculum. Robotics
has also emerged as an opportunity to involve students in
multidisciplinary projects [2] where students gain experience
working in teams [1].
Faculty and graduate students at the Center for Engineering
Education and Outreach (CEEO) observed that ill-defined,
open-ended robotics projects were highly motivating for
students. The students dedicate extra hours to completing their
projects going above and beyond the assignment by adding
extra features to their robots. While these students spent an
exceptional amount of time on these projects, we had very little
insight into what they learned during these many dedicated
hours. Our investigation began by studying freshman
completing various types of robotics projects [3-5]. This study
continues by examining fourth year (senior) mechanical
engineering students after completing a twelve-week course in
robotics. Interviews were conducted with ten students to
investigate the students’ ideas about the field of robotics, their
learning in the course, and their thoughts on the learning style.
II. REVIEW OF LITERATURE
Previous studies conducted by the CEEO [1-3] examined
freshman students as they completed open-ended, ill-defined
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included all the cars lined up like a parade and observing the
reactions of each robot.

the classroom as well as the technical and teamwork skills
students learn while participating in these projects.
III. COURSE DESCRIPTION
Introduction to Robotics is a junior and senior level elective
course offered by the Mechanical Engineering department at
Tufts University. The goal of the course was to teach students
to design and build their own robots, with the goal at the end of
the semester to have their robots cook a meal and serve it to a
high ranking administrator in the university. The major topics
outlined on the syllabus were actuators and sensors, building
your own sensors, image processing, programming, and
electronics. Both LEGO Mindstorms EV3 and National
Instruments myRio hardware paired with LavVIEW software
were used during the course. There were a total of 29 students
in the course, ten females and nineteen males. The students in
the course were all fourth year students, with the exception of
one third year student and two graduate students. The author –
as a graduate student - served as a participant researcher in the
course.
The course was comprised of two 75 minute lectures each
week for thirteen weeks. Lectures included the introduction of
new topics, small group hands on activities, demonstration of
homework projects, and guest speakers from local robotics
companies. Homework consisted of one project per week that
was presented to the class on the day it was due or participated
in the in-class competition. Each project had an intended to
teach a piece of the major topics outlined on the syllabus. One
midterm was given on LabVIEW programming and robotic
system design in the middle of the course.

Fig. 1 Distance following car

The second assignment was to make a self-balancing robot
like a Segway and implement a proportional-integral-derivative
(PID) control system. Students presented their robots in class.
If the robots were able to balance on the desk themselves,
students wiggled and kicked the desk to attempt to get the robot
to fall and demonstrate the durability of their control system.

TABLE I. Course Projects

Project
Distance
following car
Segway
balancing robot
Game
3D video game
with haptic
feedback
Racing a car
using image
processing
Battle Bots
Final Project:
Robotic food
maker

Hardware
EV3

Technical Topic
PID control

EV3

PID control

EV3
EV3

Brick interfaces
Haptic feedback,
virtual
environments
Image processing

myRio, EV3,
USB camera
myRio, EV3

Accelerometers

myRio,
servos

Actuators and
sensors,
electronics

The course began with two simple projects intended to
teach implantation of control systems and basic knowledge of
motors and sensors. First, students were asked to make a car
that followed another car at a specific distance, an
implementation of proportional control. The in-class test of this

Fig. 2 Game robot

The Game assignment tasked students with making a game
using the sensors and actuators in the kit and the small display
screen on the brick. Many of the students made variations of
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the game Bop It (as show in the photo above) or the video
game Pong.
The 3D video game assignment tasked students both with
creating a virtual world and creating haptic feedback for the
user as they were navigating or playing a game in the virtual
world. Students used a toolkit designed by the professor and
students were very creative with graphics. Common game
themes included balancing balls, dodging items, shooting
games, and navigating through a maze.
The next two assignments introduced the use of the
National Instruments myRio. Students build cars using the EV3
Mindstorms kit and drove them in a battle bot style competition
using the accelerometer in the myRio.

students to over-dream their projects, resulting in an unfinished
product.
Each project was demonstrated in front of the whole class
on the day of the deadline. Depending on the robot product,
this took the form of a competition, a gallery walk or a design
critique. For each of the game projects, students walked around
the room playing each others’ games and were asked to vote
for the one they liked the best. For the final project, students
presented for a number of design critiques, presenting their
problems and receiving feedback from their classmates. These
presentations were a chance for the teaching assistant and
professor to evaluate students’ projects but also created a social
pressure for well-performing and designed robots. The teaching
assistant and professor graded each robot but it was really up to
a student how much they learned on each project. Projects that
demonstrated a clear effort were given good marks.
IV. METHODS
Ten interviews were conducted with student volunteers.
Interview length was dictated by the students’ answers. No
interview went over an hour; the average length was 39
minutes. The interview questions were created in a
collaborative effort by the researcher, professor of the course,
and a visiting professor who observed pieces of the course and
was highly interested in the “active learning”, open-ended,
project-based teaching method. The questions aimed to have
the students reflect on several aspects of the course, including:
their participation and learning in the course, the content they
learned, and their ideas about the robotics field. Each interview
was videotaped and partially or fully transcribed for analysis.
V. DATA

Fig. 3 Lining up cars for the race

The last week-long assignment tasked students to drive a
car using an image from a USB camera. It was the professor’s
intention the driving would be done by using hands or a dance
like motion. In reality, students created wands or used the light
from their cell phone to direct the car. The tables in the
classroom were turned on their side to design a horseshoe
shaped course in which students raced their robots.
The final month of the course was dedicated to the final
project, building a team robots that cooked and fed a senior
administrator in the university lunch. Students were allowed to
order any items they wished for construction. Many of the
teams used Tetrix, OpenBeam, wood, laser cut acrylic, and 3D
printed ABS parts. Each team used a myRio and choose their
own actuators and sensors depending the requirements of their
creation. Teams of two or three created many different food
preparing robots such as a deep fat fryer, a salad maker, a
grilled cheese sandwich maker, and a taco maker. Other robots
were created to add sauce and salt and pepper to the food,
deliver the food, and a menu to order the food. Lastly, there a
was robot that lit a candle and played music to provide a
pleasant atmosphere. Students were given little constraint and
guidance in the creation of this project. Students chose their
robot tasks and constraints themselves. This freedom led many

Students were asked a total of 27 questions with additional
follow-up questions when necessary. The data set is too lengthy
to be included in its entirety here. For the purposes of
presentation, the answers presented are abbreviated or the
results are summarized to attempt to provide an overview of
what was discussed. Questions were asked in three major
categories presented here: ideas on robotics, project-based
learning, and technical content.
A. Student Ideas on Robotics
Students’ definition of robotics centered on the intersection
of mechanical, electrical, and computer controlled systems or
automation. Some definitions specified the system was built to
complete a certain task. Others specified without human
intervention or the ability to make decisions on its own while
others acknowledge humans can control parts of the system.
While students’ definitions of robotics centered on the
technical aspects, students believe a roboticist should not only
have technical skills such as the ability to program, build
circuits, and construct robust mechanical systems, but also the
ability to plan, iterate, and deal with failure. The compilation of
each student’s list is listed in Table I. If multiple students
reported the same skill the number of times is noted in the
parenthesis following the skill.

74

he would get so engrossed in making his robot function, he
would finish his robot at eleven o’clock on Sunday night and
realize he had forgotten about his other homework. Many
students also cited enjoying learning in this way because “it’s
more like the real world” and they are able to recall and retain
the information once the course is over. A number of the
students discussed wanting more guidance for some projects,
especially the coordination of the final group project.

TABLE II. Important Skills of a Roboticist

Technical Skills
Programming (x3)
Electrical engineering (x2)
Knowledge of hardware
Knowledge of software
Understanding of mechanics
Robust mechanical building
Program a lot of different robots
Systems integration
Know what you want your robot to do and have an
idea of how to make it do that
Good understanding of the environment
Create a robot that’s easy to understand
The largest surprise of the interviews was the diversity of
the list of the “biggest thing” students learned. It also was very
surprising that most of these are not technically based but
centered on problem solving and project management. The
complete list is in Table II.
TABLE III. The “Biggest Thing” students learned in the course

The “Biggest Thing” Learned
LabVIEW
Project/time management (x3)
Whatever can go wrong will
The simplest way is probably the best
The first time is never going to work
Finding out where to find help
Don’t be afraid to try a different solution
How to design a mechanism
Do things before because it will all break
The ability to look at a problem and not be intimidated
by it (regardless of “head banging” that goes on after a
while)
Prior planning is understanding what you’re capable of
To be a little bit more independent in projects
Going out on a limb and hope it works

C. Technical Content
Throughout each interview students discussed the many
LabVIEW skills they learned over the duration of the course.
Students saw a lot of connections between their work and the
field of controls systems, listing a number of different controls
systems they built for this course including the Segway and
different things they made for their final project. When asked
specifically about building their own sensors, many students
were confused but either cited the haptic feedback or image
processing assignments. Many students expressed they did not
feel like they learned much about image processing (except that
the environment is key) and would have liked to spend more time
on that topic. Students also felt like they needed more concrete
electrical engineering background to aid in the construction of
circuits for the final project. While the students were given a
lecture to aid in understanding how to choose actuators and
sensors for their final project, about half the students just used
what they found at the CEEO. Students who needed more
specialized pieces consulted specifications and ordered various
pieces. Many times these pieces ended up being the wrong size
or were not strong enough but students learned through these
errors. Many students also found that most lectures that focused
on technical content went too quickly, and they were not able to
pick up most of the information. One student suggested the inclass activities should require students to turn something in at the
end of the class to ensure everyone learned from the activity.
VI. DISCUSSION
While the title of the course is ‘Introduction to Robotics’ it
is evident from the students’ discussion of the course that the
largest takeaway for most of the students was a collection of
problem solving skills. In their discussion of the course,
students identified the problem-solving skills as essential to
robotics engineering, and cited this as the most important
lesson. For many students the greatest learning in the course
came from the continual frustration and learning how to move
onto another solution. For almost all the students, this course
was taken in parallel with their senior design capstone course.
Before these courses, students had little experience with large
building projects. Therefore, project management and other
problem solving skills may have been in the forefront of their
mind as these two courses took up a majority of their time at
the end of the semester.
Compared to other studies [4,5,11,12], the technical content
learned in this course was greater and more sophisticated.
While freshman are still learning the basics of computation,
senior students can build on these skills and make connections
between other subjects they’ve learned such as controls or

B. Project Based Learning
As expected, students enjoyed the project driven format of
the course. On average, students reported spending more time
on this course than other courses. Students did not mind
spending this extra time because they really enjoyed and
engaged in the work they did and believed the time was well
spent for the learning outcomes. A number of students
expressed they were not always sure what they were supposed
to be learning from each project, but they felt they learned a
lot anyway. Most students thought this course was more
difficult than other courses since students were given a very
few requirements for each project and most of the project
definition was up to them. Yet, many talked about the different
skills they learned (see Table II above) from solving such
open-ended problems every week. One student described how
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mechatronics. Students were able to discuss concepts from
electrical engineering, mechanical engineering, and computer
science fluently and describe how they were integrated together
in systems, especially in their final project.
Limitations to this study included the small population of
students and need for a stronger methodology to analyze the
data. Despite the small population, a significant amount of data
was collected from each student about their experience. This
amount of data required time intensive analysis that did not
fully uncover all the richness of students’ responses.
Refinements to this study should include more questions about
how students approach and solve problems as well as video
data of students working on projects.
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VII. CONCLUSION
This study contributed to our ongoing investigations of
open-ended, ill-defined robotics design challenges. Compared
to freshman, seniors demonstrated an understanding of the need
to set realistic constraints, methodically solve problems, try
multiple solutions quickly, and design projects based on their
skills and capabilities. Their greater technical abilities allowed
them to find more diverse solutions and employ a greater
amount of resources to aid them in their problem solving.
While seniors did not entirely avoid problem fixation,
experience had taught them to move to other solutions quickly
and to design based on the knowledge they already possessed.
More research is needed to validate these findings and to more
fully understand student learning during open-ended, illdefined robotics problem solving.
VIII. Implications
Based on the results of this study, a few suggestions were
made to the professor to modify the course for the next year.
First, the students wanted more structure to the lecture
sessions. While not all wanted in-class assignments, many felt
the time was not utilized well and at the end of many of the
sessions they felt confused and behind. Second, many of the
students wanted to know more about image processing. While
there wouldn’t be enough time to cover all the material, an
increase in the number of lectures or projects using the topic
would give students a little more time to learn the subject.
While there are many learning benefits to letting students
define their own project goals and constraints, the final project
could have benefitted from more structure of leadership.
Having the class elect a number of leaders to coordinate the
different aspects of the project and ensure all bases of the
operation are covered before having everyone decide their
own projects. It’s clear the open-ended design of many of the
projects allowed for a wide range and depth of student
learning, a little more structure would benefit the overall
course design.
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storytelling. Furthermore, constructionism underlines the
hands-on aspect and essentially states that by being
externalized or given form, children’s ideas become tangible
and shareable, which in turn helps them to be formed and
transformed [8]. Following these principles, Resnick [9]
suggests that children need four things to flourish: To work on
a project that is related to their life, work and share with peers,
develop a passion that makes them more persistent in case of
failure, and play as a means of enjoying. Resnick and
Silverman [10] also draw attention to the importance of
supporting different styles of playing, designing, and thinking.
Finally, Garzotto [11] argues that developing technology in an
educational context creates a more holistic view (product
focus) underlining a number of benefits: collaboration and
discussion skills, project/goal oriented attitudes, and capability
of reflection and critical thinking (as well as reflecting on
technology) for children.

Abstract—Robotics is an excellent tool for teaching science
and technology, so current approaches in educational robotics
mostly focus on these domains. However, besides engineering we
also need social sciences, design and business approaches in
robotics. Crazy Robots is a top-down approach to educational
robotics from the product developer’s perspective. Curiosity,
creativity, persistence, and teamwork are in focus. In three
consecutive workshops at five high schools, children aged 11-13
work through three incisive phases of product development:
“ideation”, “prototyping”, and “evaluation”. The approach
follows the educational goals of empowering children, providing
a structure for creative processes, and teaching the product
perspective (top-down). Feedback from teachers and students
reflects the positive achievements of the concept.
Keywords— robotics
constructionism

in

school,

project-based

learning,

I. INTRODUCTION

We developed Crazy Robots to address children with
various interests and talents, and introduce them to robotics
from the product developer’s perspective. In the following
sections, we will explain the approach in detail, present our
case study with five middle school classes, and share our
findings and lessons learned.

Robotics is an excellent tool for teaching science and
technology [1, 2], so current approaches in educational robotics
mostly focus on these domains [3]. Yet, robotics is also
excellent to teach any other concept because children easily
connect robots to their personal interests [4]. When educational
robotics activities focus on STEM (science, technology,
engineering and mathematics) or robotics itself, they naturally
attract more children who are already interested in these
subjects; e.g., robotics conferences such as GCER who offer a
research perspective to robotics directly address children
interested in STEM. Competitions (e.g. Botball, FIRST or
Robocup Junior) offer a structure for problem solving in group
settings by encouraging focused hands-on problem solving,
team work, and innovation [5]; however, not all children are
interested in STEM or motivated by competition or tasks that
require a specific kind of thinking. Alimisis [6] argues that
benefits of educational robotics are important for all children:
robotics projects and courses should include the whole class
and not only children talented in science and technology. So,
what happens when we introduce robotics in the classroom to
students with various interests?

II. CRAZY ROBOTS
Crazy Robots is a top-down approach to educational
robotics from the product developer’s perspective, i.e. first
comes context and relationships, then details. Curiosity,
creativity, persistence and teamwork are in focus. In three
consecutive workshops children work through three incisive
phases of product development: “ideation”, “prototyping”, and
“evaluation”. The approach follows the goal to introduce
children with various talents to robotics from different
perspectives and gives them the possibility to focus on an area
of interest while solving real-life problems in collaboration
with others.
There are three educational targets to achieve this goal:
1.

Rusk and colleagues [7] offer four strategies as entry points
into robotics: exhibitions rather than competitions, themes
instead of challenges, art in combination with engineering, and
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Empowering children to address problems that
influence their lives by helping them become robot
experts who solve real-life problems based on their
interests and talents;

2.
3.

In the main phase, children are explained that real robots
are highly complex, autonomously acting, programmable
machines which are designed by a team of experts from
different disciplines (designers, human-robot-interaction
experts, programmers, engineers, etc.), and built after months
(even years) of work. The researchers briefly introduce three
incisive stages which are common in many different design
processes:

providing a structure for this open creative process;
teaching the product perspective which starts from the
top with context and relationships, and then moves
downward into details; the product perspective
includes all aspects of robotics, so that children focus
on what interests them most, e.g., appearance design
or sensors, or defining the tasks of the robot, its
behavior or customer segment and sales strategy.

We have developed two concepts around these targets: (1)
the 5-step plan [12] and (2) the project assignment with our
educational robotics platform named Mattie robot.
Furthermore, we have built these concepts into three
consecutive workshops: In the first workshop “ideation”, each
student designs her or his own robot with the help of the 5-step
plan and builds a non-tech model out of modelling clay. In the
second workshop “prototype”, students receive a project
assignment to build a robot for children. They work in five
teams on different parts or concepts of the Mattie robot to
realize their idea (by also using the 5-step plan as a helping
structure for their ideas). Finally, students assess their robot
from technical and user perspectives in the third and last
workshop “evaluation” and present the robot concept as well as
their evaluation results.

1.

Ideation: Gathering ideas, drawing sketches and
storyboards, building models to share and discuss ideas

2.

Prototyping: Building one or two best ideas into
prototypes, choosing one idea, ameliorating the
prototype

3.

Evaluation: Function testing of the prototype and
evaluation in user studies and surveys

The 5-step plan is offered as a tool in the “ideation” phase
to design a robot from scratch as well as in the following stages
of “prototyping” and “evaluation” to refine the idea. Children
are guided step by step through five important topics they need
to cover if they are to design a robot. Each step is explained in
detail to the children with examples. In the last step, robot
parts, pictures of mechanic and electronic parts are shown. At
the end of each step there is a short discussion where children
contribute their ideas and ask questions. The five steps are
following:

A. 5-Step Plan
The 5-step plan (Fig. 1) is designed for children in primary
and secondary school; it is based on design methods that
empower children [13] by giving them a child-appropriate
structure for their creative process. The plan can be integrated
into different teaching or research contexts, and adapted to
different age groups or even to adults who are not familiar with
robotics.

x

Step 1 – Robot Task (“assignment”)

x

Step 2 – Robot Interaction

x

Step 3 – Robot Morphology (“looks and materials”)

x

Step 4 – Robot Behavior

x

Step 5 – Robot Parts

After this brief theory children immediately start building a
non-tech prototype with modelling clay which they can take
home to show family and peers. In the post-phase, once
through all five steps, we use iterations as common in usercentered design. More details can be found in [12].
B. Project Assignment with the Mattie Robot

Fig. 1. The 5-step plan - an overview for teachers and researchers

The 5-step plan starts with a pre-phase where the
researchers introduce themselves as robot experts and ask the
children for their help. As a starting point, children are
introduced to technology as “human-made objects, tools,
artefacts that help us”. The definition of robots draws on the
definition of technology. Autonomy distinguishes robots from
other technology and results recurrently in unexpected or
“strange” behavior. Children are shown pictures of different
robotic applications from industrial to service robotics,
including personal robots, exoskeletons and prostheses, primed
to the notion that robots are “something that we build to make
our lives easier” and guided towards the concept of
autonomous behavior.

Fig. 2. The Mattie Robot: Left our simple design suggestion for demonstration
purposes. Right the design of a 2nd grade school class

The project assignment incorporates all three previously
mentioned phases of product development with more emphasis
on “prototyping” and “evaluation”. The whole class receives
the assignment to build a robot for children. The class decides
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for which children the robot is and what it should do. Because
of time constraints, we offer the Mattie robot (Fig. 2), a
platform where common robot functionalities like navigation
or interaction are pre-defined. The limitation of the robot’s
abilities forces children to think out of the box, improvise and
be creative. And at the end, there is a finished prototype, an
important “quick-win” for motivation.

workshops were held in the classroom or handicrafts room
(two class hours, approx. 100 minutes in total), while as for the
second workshop the students visited the Vision for Robotics
Group at the Vienna University of Technology to see real
experts at work with real robots and attend a workshop (two
hours) in a lecture or seminar room (depending on group size).
Each workshop had a theory session which preceded the
practical work. In the first workshop, the classes were
introduced to the 5-step plan and worked on non-tech models
of their own. In the second workshop, the class split into four
or five groups and worked on a common goal from different
perspectives (engineering, research & development, humanrobot interaction, design and optionally sales & marketing). In
the third and last workshop, the class integrated the robot parts,
demonstrated the robot and its functions, evaluated the robot
from technical and user perspectives and presented the results.
Students, teachers and other stakeholders had also the
possibility to visit the project homepage in German
(http://schraegeroboter.wordpress.com) for information about
the project, details about workshop materials, comments and
questions.

The Mattie robot is built of simple everyday materials that
children (or their parents) have access to: a round wooden
platform as chassis and an almost cylindrical shaped plastic
hull (bucket cut on both ends) which is closed on the top by a
carton lid (Fig. 2). It is designed for classroom workshops in
middle schools for children aged 11 to 13 to introduce them
(and their teachers) to robotics and allow them to focus on
aspects they find most interesting: engineering, research,
design, human-robot interaction or marketing. Besides the topdown perspective, the Mattie robot has the characteristic of a
“white-box” robot showing the inner workings to demonstrate
that “real” technology is accessible, an important aspect in
educational technology as pointed out by various researchers,
e.g. [14]. The chassis has two motors with wheels controlled by
an Arduino board and a motor driver, as well as a ball caster.
There is an infrared receiver for remote control and two light
sensors for the robot to follow light. In a second version, the
robot has also one ultrasound sensor in the front to stop when
approaching an obstacle and a Bluetooth receiver for remote
control with an Android mobile phone. Besides locomotion,
user interaction is possible via buttons that can be painted on
the robot using conductive paint or be attached with tin foil. A
capacitive touch sensor registers if a button is touched, and an
MP3-Player on a second Arduino plays the previously recorded
sound files. The design of locomotion and interaction is kept
very simple to allow children the replication at home. More
details on the Mattie robot can be found in [15].

A. 1st Workshop – Ideation
We started our theory session with the 5-step plan,
including definitions of technology and robots as well as the
description of the three distinctive product development
phases of “ideation”, “prototyping” and “evaluation”
(PowerPoint presentation with discussion), and then
distributed a two-page 5-step plan template (Fig. 3) before the
break. The transition from filling the template to building the
non-tech prototype went smoothly. The materials provided
were modelling clay in two colors for each child and a
selection of decoration materials (stones, feathers, plush wire
and foam craft shapes) for all to choose from.

For the project assignment students are split into five
groups of three to five students. Each group works either on a
specific part of the robot or other tasks related, described in
more detail in section III. B. Then, all of the parts are combined
to a functioning simple robot which can be remote controlled,
follows light and reacts to touching via audio. In the evaluation
phase, different teams work on different perspectives (technical
or user), described in more detail in section III. C. Finally, the
students present their sales idea or robot concept, the robot and
its functions and the evaluation results.
In the next section we will introduce our case study with
five middle school classes, describe how we incorporated the
concepts “5-step plan” and “project assignment” into three
consecutive workshops and provide more details on each.
III. CASE STUDY
Five middle school classes (age range 11 to 14) in Vienna
and surroundings have participated in our case study,
successfully completing three workshops: three 2nd classes and
one 3rd class with their handicrafts teachers (groups of 12 to
15), and one 3rd class with two physics teachers (25 students)
and two tutors (8th graders from the same school to assist and
learn). In total, 70 students participated in the project. Two
researchers conducted the workshops. The first and third

Fig. 3. Two page template for 5-step plan from 11-year-old girl describing her
robot rat Spike (notice the change from dog to rat which was easier to build)

At the end of the workshop, we did not have time for a postphase with presentations; we coded age and gender of the child
on every template page and photographed it. The children were
given a voluntary assignment to send in pictures of their
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models along with a 5-step description of their robot for an
exhibition on the home page. Teachers had the possibility to let
students present their prototypes and discuss the five steps with
them in the following classes. Fig. 4 shows some non-tech
prototype examples.

robot interaction groups the best way of interaction with the
target group. They learn about the 4 Ps of marketing (product,
price, place, promotion) and think of a strategy for their
product.
Engineering: This is a typical task for children interested in
STEM and robotics. The students connect the electronic parts
using jumper wires, a breadboard and step-by-step instructions.
They need to figure out how the motors need to turn for the
robot to drive straight or turn left or right. We programmed the
microcontroller beforehand because of time constraints; in an
expanded workshop, students can also code. This is a classic
technical assignment with a predetermined goal that has to be
achieved.
Human-Robot Interaction (HRI): The children in this group
need to define the types of sound files the robot will play and
design an interface for the interaction. They need to coordinate
with the sales & marketing and design groups so that their
sound files and buttons match the overall concept and design of
the robot. When all agree, this group records the sound files
and assists the design team which creates the buttons.

Fig. 4. Non-tech prototypes from two different classes

B. 2nd Workshop – Prototyping
Before we started the second workshop, the class visited the
Vision for Robotics Lab at the Vienna University of
Technology and were shown a demonstration of the Romeo
robot from the company Aldebaran (http://projetromeo.com/)
where we introduced them to the robot’s different capabilities
and sensors including 3D cameras and computer vision. In the
workshop after the demonstration, we started the theory session
by repeating definitions from the first workshop: what is
technology; what is a robot; how do robot experts translate
their ideas into a product (i.e. the three incisive stages
“ideation”, “prototyping”, and evaluation). We also repeated
the five steps and underlined that our next focus was on
prototyping and getting deeper into different robot parts.

Research & Development: This group is like the research &
development department of a company or researchers at a
research institution who develop new sensors. For this task we
let students get acquainted with real sensors and teach them
what to do with sensor readings – a number which represents a
voltage. In a wooden box six sensors are connected to a display
which shows the current sensor readings. First, students have to
identify the different sensors by stressing them. Then, they help
the engineering team choose the right sensors for the Mattie
robot to follow light. They discuss how to use the other sensors
on the robot and what additional sensors can be developed. For
groups who finish quickly there is an optional task: the students
connect a tilt sensor with an LED and test it as a possible antitheft solution.

It was also an important topic of this workshop to introduce
children to robot experts: “What kind of people are they? What
do they know?” We explained children important areas in
robotics such as mechatronics and coding but also sociology,
psychology, design, or ethics. We told them about three
different personality traits to consider when collaborating:
thinking and feeling types [16], generalist and specialist
thinkers [17], and extrovert and introvert types [16]. We also
introduced them to different intelligences [18] underlining that
each of them was unique with their interests and talents, and
could contribute different aspects to a team. We also talked
about what robotics experts all had to have in common:
curiosity, creativity, persistence and the ability to collaborate.

Design: The task of this group is the design of the robot,
especially the body or hull – the transparent bucket, cut on top
and bottom – with decoration materials. Before the group can
start crafting, they need to decide with the other groups what
the robot is for and for whom. The design needs to fit the robot
concept and the customer (user) group. The designers also help
the HRI group to finalize their buttons on the robot with
conductive paint or tin foil.
C. 3rd Workshop – Evaluation
In the third workshop, all of the five classes first had tasks
to complete from the second workshop, e.g. finishing buttons
or design. Therefore, the theory part was kept very short, again
repeating definitions and shortly explaining what evaluation is.
Then, some students were given the unfinished tasks from the
second workshop. The rest of the class was divided into two
teams: technical evaluation and product (or user) evaluation.

Finally, the “CEO of Crazy Robots Company” (one
researcher) charged the “Mattie robot project manager” (the
other researcher) with the project assignment to build a robot
for children with a budget of 300 Euros. The project manager
explained the concept of the Mattie robot, and then divided the
students in groups. Each group had different tasks which are
described in the following:
Sales & Marketing: In this task, students define a target
customer group (e.g., children at a specific age or with special
needs as users and their parents, grandparents or other relatives
as buyers) and the tasks of the robot along with its design and
behavior. They have to coordinate their ideas with all other
groups. They discuss with the design group which materials are
available, with the engineering and research groups the
capabilities of the existing technology and with the human-

The technical group evaluated the chassis, e.g. average
speed of robot, maximum distance of infrared receiver,
reliability of the ultrasound sensor for detecting objects, or
average deviation on a straight line. The user group was again
divided into user study experts and marketing experts. While
the user study experts designed the study and prepared
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questionnaires and interview guidelines, the marketing experts
designed a product poster. When design and buttons were
finished, the whole robot was put together and the user study
conducted either with class mates or students recruited from
other classes. Then, the presentations followed: Product
presentation, robot demonstration and presentation of
evaluation results. Fig. 5 shows the garbage robot hull of one
class and their marketing poster of the final product. Finally,
we concluded the workshops with a feedback round.

parents with babies to transporter or cooking robots. Many
robots (75%) referred to actual problems out of the children’s
lives, e.g. being alone at home after school and needing help
with cooking or homework, having entertainment or a playing
partner, waking up, or transporting from A to B.
Although the first workshop was very structured, the
second and third workshops had many elements in parallel
depending on the interests of the students, and thus were
chaotic. This was demanding on the adults present but very
much appreciated by the students (“it was great to do what we
want and have to talk to the other teams”). For some children,
the differences between the Mattie robot and the Romeo robot
were unacceptable (although we explained to them that all the
talk and movement of the robot was pre-programmed); they
rather thought that they could work on Romeo or build more
advanced robots. Next time, we will try to make clearer how
much robot experts have studied and worked on robotics before
building Romeo and do the demonstration after the workshop
to limit disappointments.

Fig. 5. Garbage robot of 3rd graders, e.g. stating garbage facts when touched
(left) and marketing poster with 4 Ps (right), either for the classroom or for
older people at home

B. Structure for creative processes
We provided three distinctive structures for the children:
(1) the product development stages “ideation”, “prototyping”,
and “evaluation”; (2) the 5-step plan to build a robot from
scratch; and (3) different teams working on a common goal.
Teachers were very positive about all three structures and
expressed their wish to continue the project on an annual basis.
They underlined the importance of teamwork and their
amazement about the capabilities of their students. The
students did not have much experience or no experience at all
in teamwork. They were not always happy about all team
members, but very proud of their achievements in the end.
Repetitions were also successful. At the beginning of the third
workshop, the class was able to answer what technology was
and define the difference between a robot and other machines.
The students also remembered the product development stages
“ideation” and “prototyping”, and the different steps to
consider when conceptualizing a robot.

D. Analysis
We used five instruments for analysis: (1) documentation
(templates and questionnaires); (2) feedback from teachers; (3)
feedback from students; (4) physical artefacts; and (5)
observations. There was static filming for audio purposes,
photography of all documents and some prototypes, also group
feedback and individual email feedback from teachers.
Feedback from students was collected in a questionnaire after
the second workshop and in the final feedback round. In our
analysis, we looked into each robot idea, either from each
student collected on the 5-step plan templates, or from each
class as demonstration and product presentation and also
observed the repetition of definitions and concepts in every
subsequent workshop to see if students had learned these. We
compared these findings to our participant-observations as well
as student and teacher feedbacks. In our qualitative analysis we
examined three educational targets:
1.

Empowering children to address problems that
influence their lives

2.

Providing a structure for this open creative process

3.

Teaching the product perspective

C. Product Perspective
The different groups gave the students the possibility to see
different aspects of robotics. Sometimes, they changed teams in
the third workshop to see other aspects. Sometimes, they
deepened their knowledge in the one field that interested them
most, e.g. marketing or engineering. We had positive
experiences in the classes that had a Sales & Marketing team.
This team was able to coordinate the other teams to reach a
common goal, i.e. robot concept, more quickly. In future, we
will organize the three workshops a little bit differently, so that
the class arrives at a common concept more easily and quickly.
It was also not easy for the students to first plan (agree with the
other teams), then start working on their tasks. The limitations
of the technology and materials also frustrated from time to
time. The top-down approach at the beginning of the second
workshop (conceptualizing the robot) was frustrating to all
classes, yet, in the end all could accomplish this task to their
satisfaction, which then empowered them. One comment of a
girl in this respect was: “Finally, we managed to do something
almost on our own, without the teacher helping us that much.”

IV. FINDINGS AND LESSONS LEARNED
Crazy Robots and the 5-step plan follow the goal to
introduce children with various interests to robotics from
different perspectives. In this paper, we present our findings
and lessons learned from an educational robotics perspective.
A. Empowering children
We wanted to understand if children with different interests
(not only the ones interested in robotics or STEM fields) were
empowered by the 5-step plan as product designers to think
about real robots for real-world problems. Our findings suggest
that they were. Each student and each class had one robot idea
to solve a problem from their lives, ranging from robots for
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Also, in each class there were one or two disappointed children
because the workshop content did not match their expectations,
especially children who expected a more STEM-focused
workshop. This can be addressed by better briefing teachers
beforehand. Nevertheless, the majority of the children thrived
on the open concept to work on something that was meaningful
to them and their lives, and also expressed this in their
feedback. The children who intuitively preferred the top-down
approach were more interested in robot design or behavior than
in building or programming details.

the FWF Science Communication Project WKP12, “Schräge
Roboter” (“crazy robots”).
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Today, another phase of evolution is entered as the
possibility opens for humans to design and create artificial
cognitive systems (ACS).

Abstract—International competitions in robotics provide an
excellent framework for technical education and for facilitating
the exchange of students across universities. Considering the
evolution of technical content in school training, and the
development of ICT and the internet, robotics appears to feature
exceptional properties here. Smart robots are capable of
cognition, the faculty to generate pertinent information; and
cognitics is the field where automated cognition is explored.
Moreover, cognitive aspects gain also to be clarified in academic
and educational issues, as MCS theory of cognition critically
contributes to support, as well in scientific, technical, as didactic
terms. Considering the evolution of school education in general,
as well as professional training, international robotics
competitions provide a good arena for practicing numerous
concepts of growing importance, such as teamwork, hands-on,
peer tutoring, or connection between conceptual and real worlds
for example. The paper concludes with a case study relating to
our good experience about the topic in title, gained in the context
of Robocup@Home international initiative. Results can be
transfered.

But what are these ACS? In order to answer the question,
and furthermore to create such artificial cognitive systems with
some degree of success, it is obviously appropriate to clarify
what is cognition, as well as to quantitatively assess the
essential cognitive properties of the field. This goal is
addressed with some success in [2].
Now a nice twist is that what had been attempted in order to
develop novel technical systems in automated cognition turns
out to give precious insights onto what is cognition for humans
as well, including on learning processes and education.
Thus it appears that there is a convergence between
respective evolutions, in recent best teaching practices and in
automated cognition.
The paper will develop the ideas just briefly sketched in
this introduction. It is organized in 4 main sections. Section II
presents the interest of classical robotics as a field for exploring
technology. Section III focusses on core aspects of cognition,
both for natural context, typically in humans, and also for
automated implementation. Some of the best practices in
student education are summarized in Section IV. And finally
Section V presents a case study, relative to contributions made
in terms of student education, especially in the context of
Robocup@Home robotic competitions.

Keywords—robotics; education; cognition; cognitics; student
exchanges; competitions; robocup@home.

I. INTRODUCTION
Humans have surely gained their privileged ecological
niche in the living world thanks to their faculty of cognition,
and in particular, because of their unmatched ability to learn.
Reflecting on education has therefore a particular interest
here. This paper considers education from a broad perspective,
with a glance on a panorama of age ranging from youth to
academic stages.

II. INTEREST OF ROBOTICS AS A FIELD FOR EXPLORING
TECHNOLOGY

Referring both to technical education, as announced in the
general title of the paper, Section 2 and 4 may seem to overlap
a little; in fact here in Section 2 we address issues relating more
to technology, while in Section 4, attention will be given in
priority to aspects relating to general education .

When robotics appeared, in the 20th century, it was first an
artist’s concept [1]; then it became a technical discipline. What
was mostly considered at the time, was the possibility of
somehow replicating human kinematic and dynamic abilities,
motions, with machine-based, mechanical power .

The Section is organized in three parts, considering first,
the evolution of technical coontent in school training; then the
advent of computers and internet; and last the exceptional
properties of robotics.

This context, along with some degree of automation, has
allowed for the design of robots and automated systems, or the
reconfiguration of flexible structures, which are still nowadays
appropriate application fields for giving kids and students the
opportunity to create new technical structures and to acquire
hands-on experience.
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A. Evolution of technical content in school training
The situation is of course very different depending on the
age of learners. In early times, everyone is concerned, with
basic competences, while in later years, specialization allows
for research level activities.

C. Exceptional properties of robotics
Robotics brings exceptional advantages, as a test-bed for
introducing smart machine-based systems, and for
conveniently increasing awareness of technology in
youngsters.

For the young years, some school curricula, such as Rudolf
Steiner’s ones have considered practical, concretization
activities in a broad variety, including the implementation of a
garden and visits to industrial facilities. But this remains an
exception.

This is in particular due to three kinds of peculiarities,
which deserve mention here.
The first kind relates to the richness of techniques and
notions that contribute: motion in space, trajectories, sensors,
closed-loop control, real-world, real-time constraints,
cognition, mechanical structures, communication, energy
management, etc.

Without being as developed in this regard, classical
schools, at least in the Western world (unfortunately I do not
know much about others), have nevertheless also proposed to
pupils some practical, creative, concretization activities drawing, wood and metal processing, textile activities.

The second property is the natural teamwork usually made
necessary to satisfy the corresponding numerous and diverse
requirements: in practice many humans must join in a coherent
group, sharing some common culture (in MCS sense), in order
to yield the depth and breadth of expertise globally required.

For more elaborate technical activities, it is only in some
relatively rare cases that after-school activities have allowed
pupils to acquire competences, sometimes in close synergy
with the conventional school system, thanks to some
enthusiastic and volunteering teaching staff members, as well
as visionary managers supporting long term public interest (e.g.
[3]).

And the third one relates to the capability of robots to
ground cognition in the real, physical world, by perception, and
similarly to concretely enforce their decisions (an outcome of
cognition) onto the real word, i.e. to act and thus immediately
ensure the pertinent physical changes (re. Fig. 1).

In old times, radio ham and meccano activities, electronics
and some chemical engineering have been seen.
Currently, robots, 3D printers, maker resources, Arduino
printed boards and integrated circuits are gaining momentum
(e.g. [4]).
At college level, laboratory experiments and concrete
projects have always been considered, in technical disciplines.
Currently the trend is towards more complex systems, often
involving multi-disciplinary approaches, and the coaching of
self organizing teams. International initiatives gain momentum
(e.g. in Europe Leonardo and Erasmus programs) and mixed
levels education initiatives, such as, much more than in the
past, kids in university contexts.

Fig. 1 Robots include cognitive capabilities. In the case of robots,

B. Advent of computers and of the internet
Within a few years, the necessary infrastructure for
computing and communication has become pervasive, as
smartphones make it evident.

the latter are directly connected to real world; with thus required
abstractions, concretizations, and energy transfers, in full autonomy.

These properties can be considered already in basic modes,
appropriate for the education of very young kids, less than 10
year old, and can also stretch out to most challenging levels,
where research is the only chance for progress.

There are very contrasting aspects though. On one hand, as
Steve Jobs in particular had been fighting for, the user interface
has evolved towards an extreme simplicity: on the other hand,
the necessary resources involved, for the designers and
engineers who develop new hardware and applications, have
become more complex than ever.

Education can be understood here in the classical sense,
with regular courses, labs or projects as part of a curriculum,
but much has been done, and is still expanding in various afterschool contexts, in particular competitions. For example some
of the most prominent activities of this type in Switzerland
include the participation to international competitions (FIRST
Lego League, Eurobot, Robocup-at-Home, etc,).

A gap is therefore getting broader between these two
communities, and even in more advanced countries, the need
has appeared to actively bring to the attention of youngsters the
particulars of this techniques, their interest and to provide
pathways for them to finally contribute.

The origins of such systems can be traced back to the 50’s ,
with the invention of “analog” turtles (e.g. [5]). The advantages
of such systems have just grown, as evolution has brought
more complexity and power, in particular in material,
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programming, and cognitive terms. The current trend is even
towards emotional aspects of human-robot communication [6].

messages lose all information content upon reception),
subjectivity (the same message may convey different quantities
of information to different receivers), and critical dependence
on the necessary, underlying, specific, associated model
(“domain”, “context”).

III. COGNITION AND COGNITICS
Reference has been done above to cognition and artificial
cognition systems (ACS). Let us give here an overview of how
cognition is defined in MCS ontology [2]. This constitutes a
critical scientific basis for the technical and methodological
deployment of cognition, and is particularly central both in
robotics and in human education (including didactics), which
needs to be disseminated broadly.

B. Cognition for automated implementations, cognitics
For applications where ACS are considered, rather than
humans, the general ontology as briefly introduced above can
be used in exactly the same terms.
Nevertheless when cooperation is envisioned, between
humans and ACS, the major difficulty comes from the
difference of respective experiences, humans having typically a
life sharing very little with the operational scope of ACS.

A. Cognition in general and in natural context, typical of
humans
Cognition is essentially the faculty, ensured by specific
internal structures and operation flows, to process information
with high performance levels, for example, in terms of
complexity, abstraction, learning, or expertise (cf. Fig.2 and 3);
to deliver pertinent information, i.e. to take the right decisions.

IV. STUDENT EDUCATION
As already announced above, Sections 2 and 4 may seem
somehow to overlap. But in fact, while above the technical
aspects were at the forefront, attention is given here in priority
to aspects relating to education in general.
The Section consists in three paragraphs, addressing first
the evolution of general education; then professional training
and dual system approach; and finally seven concepts of
growing significance will be reviewed.
A. Evolution of education in general
Education has been quite different through ages.
For a long time, few people were really learning in a sense
somewhat similar to today, and they were to a large extent
curious and autodidact.
Education was typically done in families, and for
professional training, there were family traditions.

Fig.2 In MCS ontology, cognition is the faculty to deliver
pertinent information; typically, generated in real time (a); cognitive
properties can be quantitatively estimated by reference to the classical
notions of information and time (b).

The public school system, in Western countries, can be
traced back to the 17th century.
As already mentioned from the technical perspective,
where this has started earlier, it is also true from a general
education perspective that the trend is towards more open,
interdisciplinary initiatives (e.g. festival of robotics for the
public, open-door days, visit of parent’s workplace, etc. ).
Here also international student exchanges and international
competitions bring their high-valued contributions: increased
awareness of cultural differences and complementarities,
corresponding benefits; similar effects at team level; with
apparently the strong intensifier (“boosting”) effect of
competition-related stress and emotions.

Fig.3, Metric system for cognitive properties in MCS theory of
cognition [2]. The first equation is essentially Shannon’s one, for
assessing information quantity in a message of p probability..

B. Professional training and dual system
For technical domains, apprenticeship was typically the
good solution in terms of professional training, for ages.

Among positive aspects, notice the very simple hinges
joining classical notions and MCS model.

Yet in recent times, the school approaches have become so
prevalent that many people feel today that this move has been
excessive when it has become exclusive.

On the negative side, beware that the unusual and
sometimes disturbing properties of information are inherited by
most cognitive properties: time-dependence (“volatility”,

There are some countries though, where evolution has not
been so strong. A dual system is in effect, whereby the week is
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schematically broken in two parts, one spent in school
environment, and the other one in practical, professional
context.

been engaged, in a multinational team including Swiss students
as well as foreign interns joining our exchange program.
The study is organized in six parts., the first one presenting
the Robocup@Home (R@H) initiative, the second
international aspects, the third one refers to a key component
that was developed as an R&D contribution. Internships and
student exchange considerations appear in part 4,; part 5
illustrates the validation of concepts that the competitions
allow, and finally part 6 presents extensions that could be made
as a by-product of this participation to R@H initiative.

C. Concepts of growing importance
In recent years some concepts have gained in momentum
for best practices in education. Seven of them are listed below,
not to mention project management, goal orientation, the
management of uncertainties, or also serious games. All of
them are very present in the context of international robotics
competitions and international exchange programs, from the
point of view of general education and even more so, from the
one of technical education.

1) Robocup@Home
RoboCup is an international initiative devoted to advancing
the state of the art in artificial intelligence and robotics. The
aims of the project and potential research directions are
numerous. The ultimate, long-range goal is to build a team of
robot soccer players that can beat a human World Cup
champion team [9].

1) Teamwork.
Importance is more recognized nowadays, in education, in
the acquisition of “soft skills”, the ability for students to
cooperate in teams.
2) Hands-on.
Conceptual approaches are inherently limited by the
minute power of models to truly represent reality. By contrast,
hands on approaches bring the student directly in front of the
real world.
3) Emotions.
Increased attention is given to the possibility of robots to
live with humans (e.g. [6] - Pepper). The communication of
status and intentions in a group is ensured by emotions in
humans, according to classical views.
4) Peer tutoring.
Peer tutoring is an interesting ingredient in the education
system (e.g. [7, 8]). Typically, it brings two types of
advantages. On one hand when given a teaching role, learners
often are able to view the learning difficulties of their peers
with more empathy and insight . On the other hand it allows
them to deepen the knowledge they may initially have of the
domain they teach.
5) Social abilities.
As already stated, the acquisition of “soft skills”, and in
particular social abilities, is increasingly perceived as an
important part of what education should provide, even when
technical subjects are in primary focus.
6) Individual initiatives and customization.
Standardization seems less necessary than in the past,
smart systems allowing to adapt offers more easily to
individual variations in customer demand.
7) Connection between conceptual and real worlds.
As evidenced by MCS theory of cognition, models are
drastically simpler than corresponding reality, and therefore it
is important to validate them in concrete, experimental setups.

For the Robocup competition in Bremen, Germany, it was
proposed to introduce a new league, aiming at fostering
research in domestic robotics, i.e. for a goal of more social
orientation than soccer [10], especially in a trend where human
populations tend to age, thereby requiring more help as time
goes.
Particulars of this competition include the goal for robots to
cooperate in “natural” manner with humans, in practical
context of realistic complexity. In addition to being socially of
most relevant nature, it is at the same time scientifically and
technically very challenging.
We have joined this initiative from the beginning, and for
the first 5 yearly editions (re e.g. Fig 4).

Fig. 4 Our RH-Y robot presents itself during R@H competition in
Graz, Austria (picture taken from an HESSO.HEIG-VD video done
during official competition); a referee can also be seen on the picture.
2) International aspects
R@H is obviously international by several tokens. Statistics
on participation show up to 45 countries, from the 5 continents,
participating to the event [11].

V. CASE STUDY : CONTRIBUTIONS TO ROBOCUP@HOME
INITIATIVE

Our Lab for Robotics and Automation (LaRA) has been
directly involved in at least 10 robotics competitions, since
1998, most of them occurring at the international level. We
focus in this case study on Robocup@Home, a competition
organized at world level, in which some of our students have

During our participation, we have visited Germany, the
USA, China, Austria and Singapore.
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Gathering teams coming from such a large geographic basis
allows for involving top level experts. It also brings visibility
of team activities to partners at world level.

In Robocup framework, the initial idea of the initiators was
to let robotics and AI join. From our point of view, in the same
way as robots typically include batteries and wheels, cameras
and microphones, arms and grippers, techniques for kinematics
and real-time control, robots also include AI; in this sense,
there is nothing to join. In fact our lab had already shown for
many years an interest in AI, and made contributions, though
AI was not central at the education level of that time.

3) Piaget as an original environment for development,
programming, and actual control, in the real-world.
Piaget is an original environment for development,
programming, and actual control, in the real-world, of systems,
typically autonomous and cooperating robots, at various scale,
from sub-system elements (e.g. ACS), to possibly integrated,
robot groups (e.g. [12] and Fig. 5).
It is the place here, less for a scientific and technical
description of Piaget, but more for giving the rationale and
modus operandi that led to its creation, in coherence with the
topic of the paper, as summarized in title.
At the beginning of our participation in international
robotics competitions, back in 1998, the traditional curriculum
for micro-technology allowed for an adequate number of hours
for teaching courses, lab experiments and individual projects;
in the case of th lab, half of the time could be devoted to the
necessary variety of basic experiments, and the other half,
could be allocated to a novel education approach, involving a
team-based, longer term micro-project, with collaborative
coaching (e.g.[13]). Students had the choice for engaging in an
international competition either for a small satellite, or for an
autonomous robot. The latter topic was chosen, and our teams
started participating to international robotics competition at
European level (Eurobot [14]).

Fig. 5 Our RH-Y robot presents itself during R@H competition in
Graz, Austria (picture taken from an HESSO.HEIG-VD video done
during official competition); a referee can also be seen on the picture.

After numerous years of reasonably successful activities, in
classical teaching, R&D, as well as technical transfer, relating
to robotics, the participation in international competitions was
perceived with confidence. The latter appeared as a convenient
mean for complementary education, as well as for
benchmarking our training capabilities and for possibly
learning from others some best practices we might have
ignored yet.
Indeed as somewhat a surprise, the participation to
international robotics competitions forced us to move beyond
classical education framework, towards, additional, novel
contributions in research and innovation.
In addition to the expected components our team could
classically acquire, build and integrate, with the goal of
fulfilling rulebook requirements and thereby gaining points in
competitions, it appeared that a major piece was to be
designed: an effective and efficient environment for
development, programming, and actual control, in the realworld, of robots and smart systems. We progressively made it,
and gave it the name of Piaget, the well-known scientist of
child psychology and constructivism.

Fig. 6 Our Piaget environment allows for developing and
controlling applications in real-world, not only for a single robot but
also for complex systems, notably including a group de robots, and
even mixed groups including humans. At and across multiple levels
(sub-systems, individuals, group), there are similar subtle coordination
balances to manage; stable, robust, effective and efficient cooperation.

Later on, in phase with the Bologna agreement about
university curriculum re-organization in Europe, our missions
also evolved. Lab time was reduced, and our university moved
Eurobot-type of robotic competition activities to after-school,
hobby frameworks; and our lab moved to Robocup@Home
participation, better in line with the new requirements: applied
R&D and international relations.

Any way, the attention brought to AI was interesting, and in
the new environment, further research in this direction was
optimal. In fact, long ago, and repeatedly, at the moment of
addressing the state of the art for AI, in robots or on itself, our
surprise had been again and again to realize that the field was
still quite terra incognita. How could we progress without a
capability to identify? To quantify? To compare? Our approach
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The experience gained in international competitions has
brought many benefits, in particular also according to the
desirable aspects of technical and general education listed
above (re. §IV.c).

had been to define terms properly, and to propose a metric
system (e.g. [2] - Cognitics).
The R@H league appeared as an excellent area where our
proposals and solutions could be benchmarked, and we might
learn form peers.

In scientific and technical terms, the general conclusion is
that our approach is good according to the scales established in
R@H rulebooks, in principle reflecting the best relevance in
domestic tasks and the target reached in terms of progress
expected, year after year (refering to the general, final scores,
our team has always been ranked in the first half, with our best
result being the 4th place ; anyway, the ranking relative to
other teams has never been a critical criterion for us, even
though psychologically it may well be more comfortable to
report being ranked in the first place rather than the last one !).

Two figures illustrate some aspects of Piaget. Fig. 5
presents the cockpit-like, main window and some ancillary
displays of Piaget. They relate to numerous resources in terms
of sensors, platforms, arms, I/O access, vision techniques,
communication, strategies, agents, applications, etc. ; as well
as configuration, programming, and real-time control
capabilities.
Fig. 6 illustrates the fact that Piaget can help develop,
program, and control in real-time and in integrated way not
only subsystems in a single robot, but also robots of various
kinds, as well as groups integrating them; and even humans,
with the supported communication means in cooperating
frameworks.

We could in particular confirm that the proposed metric
system for cognition is significant and useful ; and that our
Piaget environment can deliver as expected. In one test in
official R@H competition in Singapore, for example, our
humanoid (a NAO robot re programmed with integration with
Piaget) could interact with a human, « Daniel », in the living
room, as a mediator, then communicate with OP-Y, our
omnidirectional platform for requiring a reliable locomotion at
home, in particular toward the kitchen, where RH-Y, another of
our robots (both of them are supervised, i.e. controlled at the
strategic level, in Piaget ) could be called in order to,
autonomously as well, bring and deliver a can of beer and
snacks to Daniel, back in the living room (e.g. Fig. 8).

4) Internships and student exchanges
The context of international robotic competitions has
allowed the fruitful teamwork of numerous students in our lab
(re. Table 1 and Fig. 7).
•
•
•
•
•
•
•

Canada (Mc Gill Univ. Montréal)
Korea (Konkuk University, Seoul)
France (ESME - Sudria, and Supélec, Paris; Univ. of
Strasbourg)
India (Ind. Inst. Techn, Kanpur, Kharagpur, Mumbai &
New Dehli ; National Inst. Of Techn., Karnataka)
Lebanon (Lebanese University, Tripoli)
Japan (Chuo Univ. Tokyo)
Thailand (Assumption Univ., Bangkok)

Even though the benchmarks may be affected by various
« noise » factors (e.g. speed of changes between tests, number
of tests registered, referee’s preparation and subjectivity,
behavior and performance of other teams, etc. ; as well as
countless random factors, as always, for complex real-world
systems, robots and infrastructure), our conclusion is that
international student teams such as ours can very quickly catch
up to our previous solutions and very well contribute to further
progress.

Table 1. More than thirty international internships have been
made at LaRA, at bachelor, master and Ph. D levels, with students
coming from 12 academic institutions, located in 7 foreign countries,
most of them with involvement in activities relating to robot
competitions

Fig. 8, Our group of robots, RG-Y, including here RH-Y, in
background, and OP-Y in foreground, the latter ensuring robust
navigation for a humanoid (re. Nao, of Aldebaran Robotics), also
integrated, as a mediator, between human and machines, in our
applications (re. text) (picture from an HEIG-VD video made during
official, international Robocup@Home competition)

Fig.7 LaRA’s team in summer 2014, including, from left to right,
interns form India, Lebanon, Thailand, as well as 3 bachelor students
of HEIG-VD ; the second one is now in Japon (Tokyo) in a partner
lab of robotics

After five years of full participation to R@H competitions,
including contributing to support and technical committees,
and considering the international nature of our own team, the

5) Validation of concepts in competition
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incremental benefits of being physically in the official
competition fields seemed to level off. And the idea to carry
over to industrial contexts our solutions, and in particular
Piaget, has made its way.

intelligence index. These properties are not shown in the figure
but displayed in the right part of the (full) form.

Nevertheless, it remains interesting for us, especially for
technical education and student exchanges, to do research and
to progress according to the most recent rulebooks of R@H (re.
Fig. 7 and 9). Reading and publishing papers, presentations and
videos, in Conferences and on the internet, allow for much of
the full potential benefits ; for additional ones, the cost in terms
of necessary logistics and administration procedures for
participation on the official competition grounds might not be
fully justified.
Fig.10 Part of “CogniMeasure”, an interactive form provided in
Piaget environment. The left area displays a cognitive agent, with
current input and output information quantities; the rest of the Fig.
features a serious game (re. text) .
VI. CONCLUSION
International competitions in robotics provide an excellent
framework for technical education and for facilitating the
exchange of students across universities.
Considering the evolution of technical content in school
training, and the development of ICT and the internet, robotics
appears to feature exceptional properties here.

Fig.9 Our RH-Y robot, with its
partner Nao. Together, they aim
to fulfill the requirements for a
R@H 2014 test: to receive
clients in a “ restaurant “, to
guide them to a table, to take
orders, and to bring them drinks
and food accordingly (picture
HEIG-VD, in LaRA lab, C38, in
July 2014).

Smart robots are capable of cognition, the faculty to
generate pertinent information; and cognitics is the field where
automated cognition is explored. Moreover, cognitive aspects
gain also to be clarified in academic and educational issues, as
MCS theory of cognition critically contributes to support.
Considering the evolution of school education in general, as
well as professional training, international robotics
competitions provide a good arena for practicing numerous
concepts of growing importance, such as teamwork, hands-on,
peer tutoring, or connection between conceptual and real
worlds for example.

6) Integrated tutorials for cognitive metrics and more
Initially designed for international competitions in robotics,
our Piaget environment has had a lot of success. Thousands of
incremental developments and updates have been made, in
great parts contributed by students and interns, on our
collaborative “subversion” server.

The paper concludes with a case study relating to our good
experience about the topic in title, gained in the context of
Robocup@Home international initiative.
Results can be transferred in various modes, including
education, training, publications, code and possible market
based agreements.

Therefore the evolution of Piaget has also been driven in
three additional directions, beside competition applications:
tutorials, support for “regular” lab experiments, and research
issues.
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Abstract—The paper presents a series of steps in educational
process of mastering mechatronics. The material is meant to be
used during relevant workshops and forms basic systematization
of educational methods and tools the authors use in their everyday
practice. Proposed approaches proved to be working and bring
good educational results in a long-term time span. The paper
is aimed at popularization of technical education, sharing best
practices in the ﬁeld and forms a platform for dialogue with the
rest of the community.
Keywords—Mechatronics, robotics, education, practical training, mobile robot competition.

I.

I NTRODUCTION

Technical knowledge is one of the main considerations for
humanity. Quality of engineering staff deﬁnes quality of our
life today and tomorrow.
Nowadays we see dramatic changes in educational systems
around the world. These changes are accompanied by a distinct falling interest for engineering professions as they are
neglected by many prospective students in favor of humanities.
Pioneers try to reform educational systems of their countries. Less active try to put selection barriers to get the best
students out there. Authors see motivation to become an
engineer to be a very important impact factor for young people
deciding their future and try to propose one of the working
methods for its rational cultivation.
This paper is the result of work towards popularization
of technical and exact sciences. The authors try to attract
attention of the young ones and motivate them to expand their
knowledge and abilities through practice of technical creativity.
The following description of the workshop gives an opportunity to touch the vast engineering world with the help
of robotics. A robot is seen as a universal educational tool
to make ﬁrst steps in any known technical ﬁeld. The authors
tried to pack their everyday practical teaching knowledge into a
form of a time-limited masterclass. Of course such form leads
to known simpliﬁcation of the teaching process and content
and should be considered as an introduction to a long-term
mechatronics and robotics course.
II.

T HE W ORKSHOP

Building robots is fun! This section gives brief description
of the workshop’s content. It could be used during the work-
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Fig. 1.

Electronics construction kit “Leader”

shop itself as a compact manual or one could even use it to
organize another similar popularization activity for the beneﬁt
of the younger generation.
The workshop is connected to the long-term robotics
education course organized and developed by the authors. This
course stands upon educational and fabrication environment both together are often called the Lab. The fabrication part of
it is addressed in the following text as the digital fabrication
laboratory.
The main participants expected for the described workshop
are schoolchildren but the nature of the object (which is a
robot) gives a lot of potential to deepen knowledge even for
much older participants. Moreover in the Lab the authors try
to stimulate different age groups to work on similar tasks at
the same time. This “mixing” stimulates self-education and
motivation.
A. Step 1: learn about electronics
1) Theoretical part: Since his ﬁrst activities in the Lab a
child must solve a practical task - implement, create something
and get the bottom line. Otherwise he would not be interested
to continue and he will not come again. In order to inspire
the child from the very ﬁrst class, there are many different
construction kits out there.
The electronics construction kit named “Znatok” [1] was
designed in Russia 18 years ago, which allows one to seamlessly implement a lot of interesting devices. It is popular

Fig. 2.

Various forms of a conductor

Fig. 4.

Understanding the radio control in the “Leader” kit
TABLE I.

Fig. 3.

Multimeter tool

in family education. Often a child is engaged with it by
himself. He is gradually gaining understanding of electrical
and electronic circuits, power supplies, active device’s control,
etc.
A child implementing devices in a “Znatok” kit through
experiment and prearranged schemes masters the basic electronic components. It has an excellent manual and learning
help book, which most of the individual users neglect in their
experiments. In rare cases, parents would introduce the book to
their children and comment on the course of action. Teachers
in supplementary technical education could beneﬁt from this
tool with extensive methodological information for the initial
stage of any electronics training.
Basic electronic components of “Znatok” can be extended
with a robotic kit “Leader” (see Fig.1). This is a step from
building circuits to building electro-mechanical machines and
devices. In addition to already known electronic components it
introduces a number of more sophisticated devices like: mobile
robot chassis, motor driver and radio control.
Great potential of both construction kits can be revealed
within a practical robotics training course. The ﬁrst training
step at the lab is fully based on such kits. Some parts of the
“Znatok” and “Leader” prove to be useful even on later and
much more advanced steps.
2) Practical part: The main concern for the ﬁrst step are
conductors and the source of electric current.
One of the practical difﬁculties for children learning about
conductors is pictured in Fig.2. It shows two main forms of
conductors in an electronics construction kit used: 1 - is metal
conductor incorporated in plastic casing, 2 - is a piece of
ﬂexible conductor wire. Although the conductors are taken
from the same box children initially do not understand that
they are interchangeable.
While building electronic circuits (like in Fig.1 from a book
students do not realize that the hard wire can be replaced by
a ﬂexible one.
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Transmitter joystick direction
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?

?

?
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The difference between a conductor and a battery is easily
explained to a child using a multimeter (like in Fig.3). Though
this approach leads to a persistent wish to measure voltage
in a circuit breaker, a button, a resistance and other passive
components.
The solution was then found by children themselves, when
they were asked to come up with tools to distinguish a wire
from a source. It was quickly realized that a conductor is
needed for testing a power supply, and students came up with
examples of circuits with light bulbs and electric motors.
In this step it is also important to form the idea of digital
calculation/computing [2]. “0” and “1”. The ﬁrst explanation
can be based on some very basic circuits with a battery, a
lamp or a switch. In electronics these math abstracts become
“physical”: logic “0” - voltage is less than two volts, logic “1”
- voltage is greater than four volts.
Now it is time to pass on to the robot constructor kit
“Leader” (see Fig.4). It has a radio control with 2 joysticks
acting in 4 possible directions: A, B, C and D. Radio control
has a receiver on board of a robot.
For better understanding of radio control and to consolidate
all the previous learning actions a student is asked to ﬁllin “?” in the Table I. The main components of interest: a
radio transmitter and a receiver. While using joysticks on the
transmitter it is needed to ﬁnd a corresponding signal on the
receiver pin and put it in the table.
3) Step results: The workshop’s participant knows how to
use a voltmeter, has basic knowledge in digital calculation,
built a circuit to control the “Leader” robot and undertands
what happens on the low level with the radio control transmitter and receiver while they operate.
B. Step 2: learn about digital fabrication
This section refers to building a mechanical construction
kit in “do-it-yourself” style with the help of a laser cutter
machine.

Fig. 5.

Laser cutter software controls

1) Theoretical part: Digitally fabricated objects are created
with a variety of computer-aided design (CAD) software tools,
using both 2D vector drawing, and 3D modeling. That is why
digital fabrication is a type of a manufacturing process where a
machine being used is controlled by a computer. As described
by Neil Gershenfeld [3] we are today at the dawn of a new
era, which could bring personal fabrication in every home on
the planet as easy and silently as personal computing emerged
not so long ago. He calls it “the third digital revolution” [4].

Fig. 6.

A robot chasis variation of the DF construction kit

Fig. 7.

The self-made robot chasis details

Today’s serious engineer’s skills include digital fabrication
experience and thus such expertise should be considered during
any technical training. There are ﬁve main machines forming
a typical digital fabrication lab (in order of usage popularity):
a laser cutter, a big milling machine, a desktop precise milling
machine, a 3D printer and a vinyl cutter. For the purpose of
teaching and hands-on experience some additional equipment
is presented in the Lab: a “string” heater, a soldering iron, a
drill, and small tools.
A laser cutter is the most important part of the Lab. It
is heavily used while teaching how to build better robots and
beneﬁt from computer-aided design techniques. Practice shows
that students’ interest to this tool remains to be high even after
the formal training is over. It is used to make mechanical parts
for robotic and mechatronic projects.
2) Practical part: To introduce participants to digital fabrication they are presented with a set of previously prepared
ﬁles (Fig.5) to be “printed” on a laser cutter machine. Material
used is acrylic glass. In this case the ﬁles represent parts of
a self-made mechanical digitally fabricated (DF) construction
kit. The result of this cutting step are kit parts and raw parts
which require further hand bending on a heater “string”.
Correct actions and compliance with the manufacturing
technology are achieved by supplying the ﬁles with technological route charts. Participants using them reproduce the process
of manufacturing, yielding a set of components for further
assembly (Fig.6 and 7).

parts, bended some of the raw parts on a heater “string”,
assembled a robot chassis and knows how to use technological
route charts.
C. Step 3: learn about combination and creativity
1) Theoretical part: Technical products in our time can be
simple and complex. Simple products are originating in small
businesses where activity of an individual engineer is distinct
in the result. Complex products are the result of collaboration
and hard work of many people and usually for a long time.

When familiar with digital fabrication equipment like a
laser cutter children usually show interest to how it operates,
perceive it as an aid in their work, while using it in their
projects they feel themselves older and even as grown-ups.

A lot of gadgets used by many people every day are
complex systems and can’t be reproduced from scratch by an
individual inventor in a reasonable time. Cell phones, operating
systems and even space rockets to name a few such product
types which are complex in their nature. Development of such
a product is interactive and is based on using and relying on
previously developed parts. These parts could even be 3rdparty. This way parts can be improved separately.

3) Step results: The workshop’s participant knows how to
use a laser cutter, made a set of digitally fabricated acrylic

Programming ﬁeld could be taken for a very natural
example of code reuse. Speaking of code complexity for
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Fig. 10.

Fig. 8.

Mobile robot with wire connected control box

to better mechatronic and robotic devices made by students
themselves.

A robot chasis with control parts of different origin

First example of such an approach to robot development
is shown in Fig.8. A custom mobile robot chassis is combined with a radio control receiver from the “Leader” robot
kit (number 1). Motors are controlled with a custom driver
(number 2). Driver is controlled by an Arduino board [6],
freely available on the market. All together these parts form
a unique mobile robot, able to be operated via the standard
radio control but extending original actions with much more
versatile robot behavior and power.
Workshop’s participants are asked to combine “Leader”
robot kit parts with the DF kit chassis to form a customized
self-made version of a mobile robot (Fig.9).
Fig. 9.

A hybrid chassis (electronics kit and mechanical DF kit combined)

today’s desktop software applications Alan Kay [5] estimates
the biggest live and managed code base to be 350.000.000
lines of code. Showing this achievement Dr. Kay also speaks
of drawbacks for such an approach giving an example of a
longtime justiﬁed-text bug in one of the most famous text
processors of our time - now more than 25 years old and still
there because of inability of the company’s engineers to ﬁnd
the bug in the enormously big code base.
Concluding this idea - to be competitive it is important
to use previous experience, when building new apparatus or
product a wise choice of already existent parts and technologies is important for the product to be competitive on
the market. Complementing those parts with new parts and
structure potentially brings better solutions in lesser time.
Thus it is very important to communicate this reuse
principle to students. Practicing it in their projects they will
understand better its positive and negative sides.
2) Practical part: Forming understanding of the reuse
principle and creativity starts with using parts of the previously
mastered kits. Combining parts leads to new options and ﬁnally
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3) Step results: The workshop’s participant knows the
reuse development principle and has built a complex mobile
robot as a combination of self-fabricated mechanics (from
provided DF construction kit ﬁles) and electronics from the
“Leader” robot kit.
D. Step 4: learn about manual control
1) Theoretical part: Creating robot mechanics with basic,
teacher prepared parts sooner or later move into a new phase
- the creation of a self-made device. A transitional, simple yet
deﬁnite step is needed for a student to succeed and become
conﬁdent in his abilities to create new devices based on his
own ideas. If the step is too difﬁcult and the result of it is a
failure motivation of the student is negatively affected likely
leading to further end of robotic and technical practice.
In mobile robotics ﬁeld it is natural to test mechanics with
a special remote control box. Some robotic competitions [7]
even exploit this possibility and propose special rules’ editions
for schoolchildren. According to these rules young engineers
have to build a wire controlled mobile robot, such as in Fig.10.
In this case successfully implemented robot mechanics
gives all the chances to win a competition. Later, when
knowledge is enough same rules are proposed but asking the
robot to be fully autonomous. This brings a new level of

Fig. 11.

Template design for a self-made manual control box

Fig. 13.

Customized self-made mobile robot for competitions

3) Step results: The workshop’s participant developed a
control circuit for bi-directional motor rotation, designed a
control panel and assembled the remote control box with parts
cut on laser cutter machine.

Fig. 12.

Fig.13 shows a robot customized by one of the students
from the template DF mechanics kit. It shows how versatile
the idea of a kit can get in a digital fabrication environment
compared to usual mechanical kits on the market. Having the
source ﬁle of the kit design a student can start his own edition
of the kit (fork it), rather than try to cope with restrictions of
already manufactured mechanical parts.

Basic button for motor control

knowledge systematization for a student and interest to go on
with the proposed practical course.
2) Practical part: Building a custom wire remote control.
The remote is a box composed of laser cut parts that are
glued to each other (Fig.11). The body of the box is nothing
special or new but the control panel can be designed by the
young engineer himself. Two control buttons (Fig.12) are used
as a starting point for the development process - one for each
of the two motors on a mobile robot’s chassis. Besides drawing
the panel design the developer has to make an electrical circuit
drawing to correctly connect the power source to the motors,
being able to switch each motor’s rotation direction.
Development begins with building of the control circuitry.
The basic principles of such control can be tested using the
previously mastered “Znatok” electronics kit. General task for
the circuit design is formulated as to be able to start a single
motor bi-directionally. Then generalize it to the case of two
motors.
Each of the two buttons used in the ﬁnal circuit has two
sets of contacts, each has 3 contacts activated by a spring
hold button (fully pressed to activate communication between
2 contacts at a time but without external pressure it returns to
the off position).
After checking the function of the circuit a control panel
is designed with the control buttons in their places. The panel
is then cut on the laser cutter machine.
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E. Step 5: learn about interactive control
1) Theoretical part: The Arduino platform allows one to
quickly create complex electronics and programming projects.
It became a de-facto standard for many hobbyists. For more
professional projects it serves as good prototype base. Most
teams in a well established robotic competitions use it in their
robots. In our case it is a good step further into programming
experience and study.
Programming potential of the Arduino platform allows
building a fully autonomous mobile robot (requires deep
knowledge in electronics, sensors, actuators, etc.) on a single
board. Later on this rather constrained prototype solution could
be reimplemented with a custom electronics solution, bringing
realized basic ideas to a new level of sophistication.
Seeing the perspective, again, it is important to make an
intermediate stop and learn Arduino in its simplest application,
but which is connected to what was already mastered previously in the course. Combining a common Arduino with the
robot’s manual control designed on the previous stage one can
think of an interactive mobile robot control.
An interesting approach to a possible way of interactive
control of a robot’s movement is proposed by the Introb project
[8]. The operator has to wave his hands to make the robot move
(Fig.14).
For full implementation of this idea the young engineer
has to understand what an optical pair sensor is and how to

course includes many age groups involved in a continuous
engineering education process [12] there are also parts which
could be interesting to experienced young engineers.
As the workshop is given in the presented form for the ﬁrst
time its results analysis could be a topic for the next paper to be
published. Such information as the fault rate of the equipment
used during the workshop and typical irreversible damage to
certain parts children tend to make could form the basis for
improvement and detailed recommendation on implementation
of the workshop.

Fig. 14.

Future work will be concentrated on further detalization
and expansion of the presented methods and material. The
authors see this work as a general platform to ﬁnd better educational practices in a dialogue with the rest of the community
interested in the presented material.

Interactive robot control by hand gestures

measure trigger times with a microcontroller. If desired, the
project can be easily transformed into a research simulator
- it is easy to add additional sensors, change their type and
study possible human gestures. More complex projects could
even include changing robot behaviors and tracking possible
operator reactions.
2) Practical part: Mastering of programming by the example of collecting information from sensors on the wave of
a hand.
To successfully control the robot movement in the most
simple case it is required to be able to count time between
consecutive interruption of the two light beams. This requires
a simple short program using the C programming language
and the Arduino platform.
For a greater effect one can design and build his own
mechanical body for the hand waving interface using DF
constructor kit’s source ﬁles as a staring point.
To simplify the work the robot part if taken as is from
earlier stages of the workshop, it is then supplemented with a
control Arduino board with a transparent radio communication.
This part is preprogrammed.
In this case, a participant has to program only the side of
the hand waving interface. Using code template ﬁles he can
concentrate on programming techniques and study.
3) Step results: The workshop’s participant developed a
simple program using the C programming language and the
Arduino platform. Depending on time and interest additional
activity is possible in digital fabrication ﬁeld, electronics and
programming mastering [9] [10].
III.

C ONCLUSION

The paper gives a brief introduction to a practical course
on building mobile robots. The material is meant to be used
during relevant workshops and forms basic systematization
of educational methods and tools the authors use in their
everyday practice. Proposed approaches proved to be working
and bringing good educational results in a long-term time span
[11].
The proposed workshop is actually a long-term course concentrated for presentation to children with no previous experience with robotics. As the nature of the original educational
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properties of the proposed controller, but they also need to
know how certain parameter influences another, which were
the most important factors etc.

Abstract— The paper shows how students used the modeling
and simulation capabilities of the Matlab/Simulink to improve
the control design of their winning FEIminetors car for the
worldwide known Freescale Cup competition. Creating and
simulating the model gives a) better understanding of the
processes and b) almost bug-less transfer of the code to the
embedded processor and c) first estimation of controller
parameters.

As the students of the STU in Bratislava are using the
Matlab/Simulink during the academic courses, it was a natural
choice to use this tool also for modelling the car for the
Freescale Cup. As an illustration, we will show two

important models we created for the competition.

I. INTRODUCTION

II. ELECTRONIC DIFFERENTIAL

The Freescale Cup, is a global competition where student
teams build, program and race an intelligent autonomous
model car around a track. The fastest car to complete the track
without going off the track wins the race. Total number of 75
students, from 25 teams representing their respective
universities from 11 European countries raced their cars on the
2014 Freescale Cup track at Fraunhofer IIS in Erlangen,
Germany. The 180 sq/m racetrack consisted of speed bumps,
intersections, hills and chicane curves.

Fig. 1. FEI-minetors team at
Competition with their car.

The car contains two DC motors in the Ackermann steering
geometry chassis, so it was necessary to implement so called
electronic differential to safely drive all the curves in high
speeds. Its function is to modify the speed of inner and outer
wheels according the steering angle. For better understanding
of its function and for easier implementation of the function in
the embedded microcontroller, model of the steering geometry
was created. It includes lot of parameters, starting from
geometry (dimensions of the wheels, radius, length of the axis),
including motor properties (speed, torque) and also some
others.

the Freescale Cup

Winners of the Freescale Cup EMEA competition, the FEIminetors team from the Slovak University of Technology in
Bratislava were not a newcomers in this competition. During
the initial testing and programming of the car, they recognized
the need for better understanding of various parameters and car
properties. To be faster than any other car, they require to
understand not only the basic physics beyond the car and the
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Resulted differential was simulated and later implemented
in the C programming language. See the Fig 2. for the 3D chart
of the Speed/Torque and Steering Angle for both left and right
wheels. Later the model was modified based on real tests and
empiric knowledge.

Fig. 4. Model of the car for the controller design purpose.
After the subsystems testing and comparing with real
system, all was combined into the one complex model (see Fig.
5). The main controller of the system was tested and
parameters were modified many times based on results of the
simulations. Especially the current spikes were observed and
the final design of the power stage electronics takes this into
the account. Later, based on the real measurements and
observations, further modifications of the model was included.
Finally, the controller code was almost without changes
transferred to the microcontroller. In the future, we plan to use
the Matlab embedded coder for the Freescale Freedom Board
platform, which we are just testing.
Later we studied the influence of non-linearities in the
system and controllers behaviours without and with non-linear
parts in the model were compared.

Fig. 2. Ackerman drive model and 3D chart of the
electronic differential. Two planes represents the respective
speeds of the rear left and right wheels.

III. CONTROLLER DESIGN
For modelling, simulations and testing much more
complicated model was created (see Fig. 5). In Simulink, it was
quite easy to start with modelling subsystems (car geometry,
DC motor, controller, etc.) and then integrate them into the one
complex layered model. We started with the standard text-book
model of the DC motor with some measured and some more
empiric parameters (see Fig. 3).

Fig. 5. Study of the noise influence on the proper controller
operation.

Fig. 3. Model of one of the DC motors.
Later we added also model of the car chassis including its
weight, dimensions, etc. – see Fig. 4. From the beginning, it
shows that considering model non-linearities is crutial for good
correspondence of the model with reality. In each step, the
parameters were adjusted to obtain real results.
Fig. 6. The car during the final race. (Photo: Andrej
Lenčucha)
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worldwide known Freescale Cup competition. Creating and
simulating the model gives a) better understanding of the
processes and b) almost bug-less transfer of the code to the
embedded processor and c) first estimation of controller
parameters.

IV. CONCLUSION
The paper shows how students used the modeling and
simulation capabilities of the Matlab/Simulink to improve the
control design of their winning FEIminetors car for the
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Abstract—Robotics evolved as a central issue in teaching for
scientific and engineering disciplines. However, the community
lacks tools allowing quantitative standardized assessment of
student learning, in order to subsequently improve teaching. A
common concept inventory can play the role of such a tool. We
know concept inventories for a number of subjects, for example
in the field of Signals and systems [1]. Concept inventories
typically consist of a standardized multiple-choice exam that
allows assessment of students’ understanding of the most central
concepts of a subject. Typically, students are tested before and
after having participated in the course. The relative performance
gives a numerical value that allows measuring teaching and
learning success and possibly also highlights specific problems of
the teaching or learning approach. With this paper we want to
initialize the process of identifying a list of central concepts in the
field of robotics.
Keywords—Robotics Education, Concept Inventory, Teaching
Assessment, Learning Assessment

I. INTRODUCTION
There are innumerable pedagogical approaches in teaching
in general and also in teaching robotics [2, 3, 4, 5, 6, 7,8].
But, do we know the best approaches to give a robotics
course? Is our favorite teaching method really the best for our
students? Should we apply a more interactive style of
teaching? Do we lose too much time with our problem-based
approach? Do we need more than one teaching approach due
to the diversity of our students? A concept inventory may help
to answer this kind of questions. The goal of this paper is to
initiate the design of a concept inventory for robotics. A
concept inventory goes beyond known classroom tests. It is
intended as an instrument for large-scale tests of educational
approaches. Linedell et al. [11] defined a concept inventory as
“A multiple choice instrument designed to evaluate whether a
person has an accurate and working knowledge of a concept
or concepts”.
What makes teaching robotics particularly challenging for
us is its trans-disciplinary nature. On the other hand, robotics
is challenging for our students due to the fact that concepts
from different disciplines have to be well understood. So,
robotics requires mechatronic as well as electrical
engineering, computer science, artificial intelligence and
mathematical concepts. As a consequence this could mean to
base a robotics concept inventory on an aggregation of
existing concept inventories, e.g. for forces, mechanics,
mechanics, electrical engineering and mathematics. But,

would this be a good solution? From our perspective, this is
certainly not the case. In particular, there is a risk that the
bridging competencies required for understanding robotics
will not be included in this kind of aggregated concept
inventory – we might even think about some kind of crossconcepts reflecting the complexity of the robotic system
students have to deal with.
Development of a concept inventory and the related test
instrument typically is a multi-step undertaking. For the
design of a robotics concept inventory we are still at the very
early stage of determining the relevant concepts or concept
domain, preparing the test specification and constructing a
pool of items. Eventually there will be a phase of iterative
revision, field tests and assessment of reliability and validity.
Definition of the concept domain often is based on researchers
understanding and studies and literature on students
understanding of the phenomena that are relevant to the
domain. This paper provides a coarse orientation to foster a
discussion among researchers on concepts that are relevant for
a robotics concept inventory.
The remaining paper is organized as follows: After this
introduction, we will shortly revisit the Signal and Systems
Concept Inventory (SSCI), in order to explain the underlying
approach. Then we will derive a number of categories for our
robotics concept inventory and – in a second step – a list of
concepts, which we consider to be central for robotics. We
will end this paper with a short conclusion and an outlook
towards future work.
II. CONCEPT INVENTORIES REVISITED
In this section we will have a look into one of the most
often referred to concept inventories. Signals and Systems
lectures typically are the first steps of students into the field of
robotics, signal processing or transmission. We therefore have
a look into respective research. Work on the signals and
systems concept inventory (SSCI) started in the year 2000 and
has initially been published by Wage et al. in her article ‘The
Signals and Systems Concept Inventory’ in 2005 [1].
Work started with collecting core concepts of the
respective field and designing the test. In a second phase, tests
have been used in an alpha-test phase by a number of
universities. This resulted in revision of the test questions, but
also provided a basic calibration of numerical results. The
signals and systems concept inventory actually consists of a
continuous time (CT) and a discrete time (DT) inventory.
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Each part consists of 25 multiple-choice questions. Please
see figure 1 for the DT-SSCI.
Questions are designed to elicit if students actually
understood the underlying concept. The concept inventory
typically covers a number of categories, related to one or
multiple underlying concepts. In the DT-SSCI we have among
others the questions related to mathematics (Math), Linearity
and time-invariance (LTI) and sampling (Sampling). Figure 2
shows as example question 1 of the CT-SSCI.
Fig. 2. First Question of CT-SSCI (from [1]).

Fig. 1. Table of DT-SSCI (from [1]).

A number of about 25 items showed to be suitable to cover
the content of a typical lecture and to be suitable for an
individual test. Often, different items may help to test the
understanding of the same concept. However, a larger number
of test items may possibly help to elicit misconceptions of
relevant concepts in more detail. Typically students undergo
CI tests only twice, at the beginning of the lecture and at the
end. Therefore, changes in the test-setup typically are not
required. Furthermore, with a strict decoupling of grading and
the CI tests, there is no incentive for students to specifically
prepare for a CI test.
Questions are not discussed in class. Distribution of tests
and specifically the correct answers typically is strictly
restricted to researchers. Unlike examination test, CI tests
undergo a lengthy design, test, and calibration phase for sake
of comparability of results and can not be easily changed if
test questions should become widely available and used for
other purposes, like e.g. test-driven learning.
Typically, the same test is carried out at the beginning (pre
test) of the respective course or learning module and at the
end (post test). Students typically have about 60 minutes to
answer the test questions without additional material or aids.
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Tests are graded on a scale between 0 (worst) and 100 (best).
From pre- and post-learning test results for every student an
individual gain is calculated by the following formula:

The learning gain is thus calculated by relating the
difference of results from post and pre tests to the unknown
part of concepts at the time of the pre test. This normalization
allows for a comparable assessment of learning progress of
students at different levels, e.g. at undergraduate or graduate
level.
Figure 3 shows an aggregated representation the results of
the CT and DT SSCI tests for different course types. On the xaxis the results of the pretest is shown, whilst the difference of
post- and pretest is allocated to the y-axis. The filled triangle
to the right shows the test results for a traditionally taught
digital signal-processing (DSP) course at graduate level.
Pretest results have been about 60 points and posttest results
about 85 such that a gain of about 0.63 was reached. The
dashed lines indicate the gain ranges. A gain between 0 and
0.3 is considered low, a medium gain is in the range of 0.3 to
0.7 and any result above 0.7 is considered as a high learning
gain. Please observe for the undergraduate level, that the
interactively taught signals and systems classes (unfilled
circles and squares) typically show a higher gain than the
traditionally taught classes (filled circles and squares).

III. THE ROBOTICS CONCEPT INVENTORY FOUNDATION
A number of specific properties affect the design of a
concept inventory for the field of robotics. Robotics is widely
inter-disciplinary, integrating a large number of technical and
scientific domains and the related underlying concepts.
Furthermore, robotics itself is fragmented into many subdomains, for example into stationary and mobile robotics, just
to mention two.
However, we believe concept inventories are a very helpful
tool to further improve robotics education in a systematic way
and thus propose the following starting point for the
development of a robotics concept inventory. We start with an
overview of concept categories, we consider central for
robotics education. Readers are invited to contribute to the
discussion with possibly additional concepts that should be
considered.
Not all of the concepts being finally considered as relevant
for the field of robotics may be relevant for all courses.
However, in order to have a universal concept inventory it
needs to span all potential concepts. By means of using a
relative gain as quantitative measure of success, the CI will
remain a valid tool even if not all of the concepts are
considered in the respective lecture. If two or more
sufficiently distinct sub-domains can be identified, a
separation into a respective number of specialized concept
inventories, similar to continuous and discrete time for signals
and systems can be considered.
A. Categories of the Robotics Concept Inventory
Analysis of textbooks, curricula and course syllabi (e.g. [12,
13, 14, 15]) reveals the following list of general concept
categories for robotics education:
•
•
•
•
•
•
•
•
•
•
•
•

Fig. 3. Averaged gains of different course types (from [1]).

Further more, the test reveals many more details if results
are processed further. A number of statistics measures can be
applied, for example correlation of correct or wrong answers
to different test items. Further more, specific wrong answers
may indicate specific misconceptions among student
understanding.
A detailed discussion of the SSCI and the results presented
in figure 3 can be found at [1]. There also are more resources
and publications available on concept inventories, e.g. [9] and
[10].

Math / Numerical methods
Mechanics
Control Theory
Stability
Kinematics
Dynamics
Sensing
Perception
Planning
Navigation
Decision-making
Uncertainty

The ‘math’ and ‘numerical methods’ category covers all
concepts related to the mathematical foundation and its
application to realising robotics applications. Robot
mathematics is specifically related to linear algebra as well as
differential equations. Representation of multi-parameter
properties, e.g. position and pose of an object in space, by
means of vectors is a crucial concept. Furthermore, there
should be an understanding of aggregating relations and
mappings into systems of equations and matrixes and tensors.
Numerical Methods are required to efficiently solve complex
calculations and algorithms. In addition to real-time
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constraints, in the field of robotics complexity may also be
considered in view of available resources and energy to carry
out certain mathematical calculations.
The ‘mechanics’ category covers all aspects of Newtonian
mechanics. Students should have a clear concept of forces and
torques, and the notion of systems. They should understand
how displacement, speed and acceleration relate to each other
and they need to be aware of the basic mechanical elements
(mass, spring and damper), both in a linear and rotational
configuration. This would lay the base to judge the basic
physical behaviour of the mechatronic system of a Robot. This
category may be extended to the concepts of typical robotic
actuators that generate force or torque for locomotion, to
articulate robot elements or grasp objects.
Robots can be considered as mechanical actuators.
Therefore, the basic concepts of ‘control theory’ need to be
part of a robotics CI. One aspect would be the principle of
close loop control to change system properties in a favourable
way.
‘Stability’ can be addressed in a number of contexts. In
covers mechanical stability that keeps a robot from falling,
control theoretic stability that keeps systems from un-intended
oscillation and the stability notion of decision making, to
consequently follow a plan.
‘Kinematic’ concepts are required for intentional behaviors
of complex mechatronic systems, like robot arms and for
motion planning of mobile robots. Kinematics has some links
with mathematics, specifically systems of linear equations and
trigonometry. It also addresses questions like degrees of
freedom, kinematic chains and concepts that lead to
conventions like the Denavit-Hartenberg model.
‘Dynamics’ specifically covers the field of rigid body
dynamics and dynamic behavior. It introduces force and
momentum into the analysis, design and control of robots.
This category can be considered as basically linked with
mechanics and math. However, even only for organisational
reasons, it deserves a distinct category
‘Sensing’ of physical parameters includes signal estimation
and filtering. It also includes considerations on statistics.
These are crucial concepts in the field of robotics. One of the
main misconceptions about sensing in robotics is taking
measurements for face value and not questioning information
content and reliability of the readings. The motivation and
concept of Kalman-filtering may serve as an example for
importance and the difficulties related to this category.
‘Perception’ can be seen as the level above sensing that
turns sensor data into a model relevant for planning and
decision-making. It requires identification of points and
objects of interest as well as their high-level inter-relation.
This category may also include aspects of computer vision,
possibly sharing with the sensing category, however, it is
expected, that computer vision would be a domain that can be
separated for being applicable to other fields as well. A key
concept of perception could be to identify preferably
orthogonal properties of objects.
‘Planning’ includes a number of basic concepts that should
be understood to derive complex activities. Path planning is

among the well-known planning tasks in mobile robotics,
trajectory planning is the respective task for industrial robotics.
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#
1

Category
Math

2

Math

3

Math /
Numerical
methods

4
5

Numerical
Methods
Mechanics

6

Mechanics

7

Control
Theory

8

Stability

9

Kinematics

10

Kinematics

11

Dynamics

12

Sensing

13

Perception

14

Planning

Concepts
Transformation between different
coordinate systems: select the
transformation matrix that transfers a
point from one coordinate system to
another
Time shift: given a plot of p[n], select
the plot of p[n+1]
Difference equations: Given a sequence
of equidistant distance measurements,
select the values for speed and
acceleration
Linearization: Given a curve, select a
suitable stepwise linear representation
Spring-mass-damper system: give a
specific configuration, select the steadystate configuration
Robot control: select a suitable
configuration of a differential drive
wheeled robot that would follow a
specific trajectory
Control parameters: Identify the a most
suitable control response for a specific
task
Static stability: Given a set of rigid
bodies on different slopes, select the
(un) stable one
Trajectory: given a differential drive
robot with both wheels rotating at
different speed with a fixed ratio, select
the trajectory the robot takes
Building space: Given a specific robot
arm configuration, select the sketch of
the space the robot can reach with its
tool
Motor momentum: given four robot
configurations, select the one that
requires the lowest motor momentum
for a given task
Drift: Assume a measuring system that
adds a fixed, ever increasing value to
the measured value, determine the time
after which the measurement will be
unreliable.
Object properties: Given a four
different objects, determine the number
of properties to identify the objects
Path planning: given a specific
environmental configuration (obstacles
and path), derive a suitable cost
function that describes the situation

…
Fig. 4. Tentative table of robotics CI

‘Decision-making’ is an important aspect for autonomous
robots. It is related to the field of artificial intelligence,
however in the context of a robotics concept inventory it may
only cover the very basic ones. Possibly, decision-making
concepts are candidates for a separate AI concept inventory.
‘Uncertainty’ in the field of robotics is one of the most
crucial categories, as could be observed in many teaching
situations. It is related to sensing and perception, however it
may need to be considered as a separate category for its
fundamental importance. In the field of mobile robotics a
large degree of uncertainty is introduced, may this be
uncertainty about sensor data or the effect of actions, e.g. due
to unintended slip of robot wheels on the ground. Even, in the
field of industrial robotics with high repetition precision
students need to be aware of the possibility of a missing work
piece and appropriate actions for example.
B. Robotic CI Details
Based on our underlying considerations, sketched in the
previous section, we now present a non-exhaustive list of
concepts we consider relevant for the field of robotics (figure
4). The list is intended as a trigger for a broader discussion
within the robotics education community and should by no
means be considered as finalised. However, the authors intend
to start acquiring experience based on the preliminary set
presented here.
The concepts and related questions, except for question 6
(figure 5) are not detailed further to avoid spreading the
questions for test-driven preparations among students, which
may affect long-term viability of the test results. However, the
underlying concepts should be immediately obvious to
robotics educators and should not affect the discussion.
Question 6
Consider a two-wheel differential-drive robot
(segway) with two individually driven wheels. Which
robot will move on a circle trajectory in a clockwise
direction? Arrows indicate rotation speed of the
wheels and direction. Assume ideal ground contact.

The test items are intended to gradually evolve, based on
the discussion among and contribution by robotics educators.
It is expected, that following the discussion, a small number of
robotics concept inventories to cover different sub-domains of
robotics will evolve. However, to start with improving
robotics teaching, a single CI to cover the most crucial aspects
may be sufficient.
IV. CONCLUSIONS
In this paper we presented a first robotics concept
inventory skeleton to assess teaching and learning quality. We
started by defining a number of categories for our concept
inventory. Then out of these categories, we crystallized a
comprehensive list of concepts.
We will use this robotics concept inventory to assess the
teaching quality in our courses and to improve the concept
inventory itself.
The in our paper generated concept inventory is far from
being finished. Readers are explicitly invited to comment and
to contribute on still missing concepts.
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Abstract—“Selective exposure” in educational robotics renders
activities playful and keeps children motivated; however, it also
inﬂuences children’s images of real robots and their expectations
of technology development. We designed the Mattie robot as an
educational robot for children aged 11 to 13 using everyday
materials and easily accessible electronics (white-box approach).
Children are introduced to ﬁve different areas of robotics based
on their interests and actively participate in the integration
of these domains to construct a robot. Mattie robot has been
employed in a pilot project in seven junior high school classes with
over a hundred students. Feedback is very positive: students like
it; teachers would appreciate yearly workshops with the robot.

I.

I NTRODUCTION

When teaching robotics in a classroom, educators have
to consider different interests and levels of students: not
everyone is fascinated by STEM subjects. However, robotics
is broad enough [1] to attract all students if it is also presented
from other perspectives like design or social sciences. Additionally, many introductory robotics activities use black box
approaches, where the more complex parts are hidden from
the children, so they focus on speciﬁc tasks, e.g. locomotion
or navigation. This technique - “selective exposure” - renders
activities playful and keeps children motivated, prominent
example LEGO Mindstorms [2]; however, it has its shortcomings in education (oversimpliﬁcation and concealing of inner
workings) as pointed out by Resnick and Silverman [3].
Why not expose the more complex parts in order to show
children that ”real” technology is usable? We have developed
Mattie robot to address two areas: (1) attract children to
robotics who are not interested in STEM and present robotics
as a broad interdisciplinary ﬁeld; and (2) demonstrate that
“real” technology is accessible.
II.

M ATTIE ROBOT

The robot is designed to be used in classroom workshops
for children at ages 11-13. The students are split into four to
ﬁve groups of three to ﬁve students. Each group works on a
speciﬁc part of the robot, described in more detail below. In
the end, all of the parts are combined to a functioning simple
robot, which can be remote controlled, follows light and talks
on user interaction. We address different interests by having
ﬁve different tasks and perspectives to robotics. This way, we
are able to include the children who are not interested in the
technical aspects of robotics.
Mattie robot is also designed to demonstrate that “real”
technology is accessible. We use commercial microcontrollers
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and sensors, provide the students with information on these
parts and where to acquire them. The inner workings of
the robot are all observable to pique the children’s curiosity.
This approach is in contrast to the general development of
technology, where most of the complex parts stay hidden.
We have employed Mattie robot in a pilot project with
seven junior high school classes (over 100 students). The
whole workshop concept is described in [4]. Each class has
two workshops with two hours each. In the ﬁrst workshop,
the class works on the robot from four or ﬁve different
perspectives (engineering, research & development, humanrobot interaction, design and optionally sales & marketing).
In the second workshop, the class integrates the robot parts,
demonstrates the robot and its functions, evaluates the robot
from technical and user perspectives and presents the results.
A. Engineering
The chassis is built from a wooden plate. For locomotion
we use two motors with wheels controlled by an Arduino board
and a motor driver, as well as a ball caster. The task for the
students is to connect the electronic parts using jumper wires,
a breadboard and step-by-step instructions. In the end the robot
can be remote controlled and has the ability to follow light.
We programmed the microcontroller beforehand because of
time constraints. In an expanded workshop, students can also
work on this. This is a classic technical assignment with a
predetermined goal that has to be achieved. It is aimed at those
children, who need these boundaries and deﬁnitions of a task.
Overall the students quoted that they enjoyed driving
around with the robot the most. They also liked connecting
the components. Although we had mixed classes, not a single
girl chose this task. As Buechley pointed out, girls rather pick
up interest in engineering and computer science from a creative
direction [5]. We also think that friends tend to stick together,
so some girls may have followed their friends to another group.
B. Research & Development
In this task children learn about various sensors. In a
wooden box six sensors are connected to a display which
shows the current sensor readings. Students have to identify the
different sensors by stressing them and think of possibilities
how to use these sensors on a future robot prototype.
The students get acquainted with real sensors and learn
what to do with sensor readings - a number which represents a
voltage. The cognitive performance is to interpret this number
and process it. The students in this group are researchers who

develop new things. After learning about sensors, they help the
engineering team choose the right sensors for the Mattie robot
to follow light. They discuss how to use the other sensors on
the robot and what additional sensors can be developed.
Although this is a rather theoretical assignment, without
an immediate sense of achievement, the overall response was
positive. After reviewing, we added an additional task, because
the ﬁrst groups ﬁnished this assignment quickly. We decided
on a more practical task: the students have to connect a tilt
sensor with a LED and test it as a possible anti-theft solution.
C. Design
The task of this group is the design of the robot. To do so,
the children get the cylindrical case of the robot and simple
materials like clay, felt and paint. Before the group can start
tinkering, they need to decide with the other groups what the
robot is for and for whom they shall design it. They also have
to deﬁne the role of the robot (friend, butler, teacher or pet).
We use role as a paraphrase for the more complex concept of
behaviour. The design should match this role.
It was very difﬁcult for the children not to start right
away with the tinkering. They had to plan things out ﬁrst.
It took them some time to coordinate with the HRI and S&M
groups to decide on what the robot should do and which
role it could represent. The limitations of the material forced
them to be more creative. These limitations disappointed some
children and the overwhelming task at the beginning frustrated
them. At the end they could accomplish the task satisfactorily
which empowered them. One comment of a girl: “Finally, we
managed to do something almost on our own, without the
teacher helping us that much.”
D. Human-Robot Interaction
In this task the children create a speech output for the robot.
In order to do so, they design an interface and record sound
ﬁles. All these things have to match the design and role of
the robot. The interface consists of different buttons, which
the children draw on the top of the robot using conductive
paint. In Figure 1 these buttons can be seen. The buttons can
also be made from other conductive material like tin foil. A
capacitive touch sensor registers if a button is touched, and the
robot plays the previously recorded sound ﬁles.
This team had the same starting problems as the design
team. Eventually, they agreed on the robot’s role and then
decided on what it should say. The children liked recording
the sound ﬁles. Many wanted their robot to play music which
was not possible, so some came up with a creative solution:
they recorded while their phones played their favourite music.
E. Sales & Marketing
This group is optional for interested children and classes
with more than 20 students. The students deﬁne a target
customer group and the tasks of the robot along with its design
and behaviour. They have to coordinate their ideas with the
design and human-robot interaction groups. They learn about
the 4 Ps of marketing (product, price, place, promotion) and
think of a strategy for their product.
We have positive experiences in the classes that had a S&M
team. This team was able to coordinate the other teams to reach
a common goal, so it was easier to get a concept for the robot.
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Fig. 1.

A ﬁnished robot on the left, chassis and speech output on the right

III.

C ONCLUSION

The Mattie robot is used in classroom workshops to introduce children to robotics. It addresses the different interests of
children by having them work on different parts and combining
them in the end to a functioning robot. This way, they learn that
robotics is more than STEM, and the importance of teamwork.
The used technology is made visible to overcome the students’
reluctance and pique their interest. It is simple enough, thus
manageable by children with sufﬁcient instructions.
Currently we are evaluating the results of the ﬁrst workshops. The feedback of students, teachers and parents is mostly
positive. Teachers report that they would be comfortable, doing
the workshops on their own because the technical parts are
simple and the provided documentation is sufﬁcient. They told
us about parents who wrote them about their children returning
home inspired to explore robotics. Even students from other
classes approached the teachers and asked to participate.
However, there are aspects that can be ameliorated, e.g.
the brieﬁng of the students before the workshop deﬁnes their
expectations of the workshop. In future, we will work on
similar improvements and are planning to adapt the concept
for other age groups.
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Mattie Robot - A white-box approach for introducing
children with different- interests to robotics
Matthias Hirschmanner, Lara Lammer and Markus Vincze
Goals
•Attract children with different interests to robotics, especially those who are not interested in STEM
•Expose the inner workings and different parts in order to pique the children’s interest.
•To use the robot in classroom workshops with children at ages 11-13

Robotics as a broad interdisciplinary field
When teaching robotics in a classroom, educators have to
consider different interests and levels of students: not
everyone is fascinated by STEM subjects. However,
robotics is broad enough to attract all students if it is also
presented from other perspectives like design or social
sciences. We designed Mattie Robot to address different
interests of children by having five different tasks and
perspectives to robotics. The students are split into four to
five groups of three to five students. Each group works on
a specific part of the robot - engineering, research &
development, design, human robot interaction, sales &
marketing. In the end, all of the parts are combined to a
functioning simple robot, which can be remote controlled,
follows light and talks on user interaction.

Workshop Concept
Mattie robot has been employed in a pilot project with
seven junior high school classes. Each class has two
workshops with two hours each. In the first workshop, the
class works on the robot from four or five different
perspectives. In the second workshop, the class integrates
the robot parts, demonstrates the robot and its functions,
evaluates the robot from technical and user perspectives
and presents the results. The students are split into four to
five groups:
Engineering - This group has to connect the electronic
parts of the chassis using jumper wires, a breadboard and
step-by-step instructions.
Research & Development - In this task students learn
about various sensors. They have to identify the sensors
by stressing them and come up with uses for them.
Design - The task of this group is the design of the robot.
To do so, the children get the cylindrical case of the robot
and simple materials like clay, felt and paint.
Human Robot Interaction - The students in this group
create a speech output for the robot. They design an
interface and record sound files. The interface consists of
different buttons, which are drawn on the top of the robot
using conductive paint.

White-box approach
Many introductory robotics activities use black box
approaches, where the more complex parts are hidden
from the children, so they focus on specific tasks, e.g.
locomotion or navigation. This technique - “selective
exposure” - renders activities playful and keeps children
motivated. However, it has also its shortcomings in
education. We demonstrate that “real“ technology is
accessible for children by using commercial
microcontrollers and sensors, and exposing them. We
provide the students with informations on these parts and
where to acquire them. This way we try to pique their
interest and overcome the reluctance to use electronic
components.
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Sales & Marketing (optional) - The students define a
target customer group and the tasks of the robot along with
its design and behaviour.
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directly. On the contrary, psychology was a part of philosophy,
which at that time was rather universal in scope.

Abstract. At the current moment of developing more capable
robots, cognition appears as a crucial faculty to harness, i.e. to
implement on machines; this is the field of cognitics. As a mirror
effect, what is learnt about cognition for the purpose of machines
also affects the way we may recognize its role for ourselves as
humans. This is of paramount importance in education and
academic contexts. Cognition is not bound to address only models
of physical reality, even though it remains necessarily
implemented on real-world, physical infrastructure. Thus
cognition has the extraordinary capability to define alternative
conceptual worlds, assumptions, and possible futures. A special
attention should be given here to “visions”, those immaterial
constructs, models, capable to inspire and trigger the
autonomous action of cognitive systems, typically humans today.
Thus the model item that is proposed here for effective results
both in technical and in human sciences is the one of anticausality. This is in full contrast to usual models in physical
world, yet provides a very natural foundation for establishing
freedom, viewed independently from the reality immediately
perceived.

In AI, the problem has maybe been reciprocal, whereby it is
one of the purely immaterial cognitive entities, intelligence,
that has been set in the focal point, and thereby the
complementary role of physical reality, as well as the necessary
bridges between physical (“real”) and cognitive worlds have
been too neglected. Turning their back to the unavoidable
particulars of the physical reality, the most extreme advocates
of AI are searching for an even more “general” AI than it is
commonly the case.
Looking at the scientific literature, it appears that
classically neither in philosophy nor in AI, cognition has been
precisely defined, or measured in its own specific, essential,
quantitative terms. There may have been some proposals (e.g.
at least the MCS theory of cognition [2] but none of these is
widely recognized yet. MCS has been made for the purpose of
carry cognition over to machine-based infrastructures, in
particular, robots; thus to implement automated cognition, a
scientific and technical field named as “cognitics”).

Keywords—robotics; cognition; cognitics; education; academic
role.

Quantitative considerations made possible by the MCS
theory of cognition have already shown that cognition critically
requires a focus on selected elements of reality, implies
modeling. Now the thesis presented in this paper states that in
fact, this constraint means also freedom; it requires the
selection of future goals, which may allow for the necessary
modeling process and, by anti-causal effects, for the cognitive
elaboration of necessary planning steps and preparative actions.

I. INTRODUCTION
Cognition per se did not receive yet the scientific and
technical attention it should, in view of the importance it has
proved in the evolution of mankind, from the early times a
million years ago to the recent boost of our highly developed
societies in terms of information processing and
communication. After all, it is well cognition that appears as
the key factor for the privileged ecological niche humans have
crafted for themselves in the known universe.

Cognition relates to the “Robotics and Education” theme in
two ways: on the machine side, for better robots, and on the
human side, for better education.

In order to contribute to an improved situation, five theses
relating to cognition have been published recently [1], and the
current paper extends the second of them, as shown in title.

The paper is organized as follows. Section 2 shows that
cognition typically involves models relating to physical reality;
but not only that. Notably, as shown in Section 3, cognition has
the extraordinary capability to define alternative conceptual
worlds, assumptions, possible futures. Section 4 refers to a
particular kind of future related models, those corresponding to
well-defined, elaborate future goals, “visions”. Section 5,
finally before conclusion, advocates for cognition a model very
different of what is common in the physical world, anticausality, i.e. the property of causes to have effects before their
intended occurrence, which is but a very minor aspect of the
dimension-free, limitless, capabilities of cognition.

Cognition is mostly ensured in humans by neural resources
located in the brain. This relates to the implementation material
however, the “hardware” in reference to computer
infrastructures. Some famous Ancient Greece philosophers
though, in particular, thousands of years ago, went further to
refer not only to those physical structures but also to the
immaterial processes they support. In that sense, their early
reflections in the domain of psychology were close indeed to
cognition, as we advocate it here, yet it did not address it
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II. COGNITION TO ADDRESS MODELS OF PHYSICAL REALITY;

V. ANTI-CAUSALITY , FREEDOM AND POSSIBILITY TO STEER

AND MUCH MORE

WORLD CHANGES

The real world tends to impose itself and it is infinitely
complex. Yet for practically any goals, experience shows that
specific, very crude, partial representations, i.e. by definition,
models, suffice to support cognition, and thereby, to let living
and machine-based, operational systems successfully act and
manage those goals.

The real world seem to teach us the irreversibility of time, a
reliable model by which the past is forever over, and the future
always yet to come; past and present causes have future
consequences. Time denotes permanence and proceeds on a
positively oriented direction. In its extreme state, this model
ensures determinism and, in particular for humans, appears to
deny any possibility of freedom.

Cognition however is not bound to address only models of
physical reality.

Yet as Parmenides states it “what is, is”. Reality is there,
and all is said. Any possible dimension, such as time, is just a
possible attribute of conceptual models.

In fact modeling is already a process where, by essence,
reality is not completely and necessarily “truly” represented. In
fact with MCS metrics it is now shown that quantitatively, the
completeness degree of any model tends to zero. Priority is
given, in the modeling process, to “goodness”, to the property
to help reaching the specific, corresponding goals the model
has been made for.

And anyway in cognition, physical limits do not apply. A
more appropriate model to adopt there is the one where time
can be freely visited, in direct or reversed direction, just at will.
Thus freedom is easily defined in cognitive worlds: an
arbitrary goal can immediately be set in any convenient future
(e.g. RiE 2015 in May), then stepping backward from there, the
appropriate actions can be planned so as to make it finally
happen; in the real world. This is anti-causality. The goal set in
a future point in time causes prior, including present, and, as
time passes, possibly already past actions, most often
successfully steering the appropriate world changes.

Thus modeling generates arbitrary, “ideal”, cognitive
worlds in infinite number and variety. In the current reasoning,
incompleteness and errors with respect to reality are the causes
for this variety, and pragmatism most usually justifies them.
III. EXTRAORDINARY CAPABILITY TO DEFINE ALTERNATIVE
CONCEPTUAL WORLDS, ASSUMPTIONS, POSSIBLE FUTURES

In his theories, Kant has somewhat similarly linked
freedom to a transcendental rational source rather than to the
perceived reality [e.g. 3]. In our words, it is just an alternate set
of models that should be considered, depending on current
goals, contexts and applications.

In the cognitive world, which is a world made of models,
the limitations of physical world do not apply. Nice examples
include cartoons, and dreams, where, among other phenomena,
gravity, or time direction do not follow the same laws as
nature.

VI. CONCLUSION

A notable benefit of modeling, and more generally,
cognition, is to make possible the basic trial and error paradigm
in the search for solutions, possibly without the limits inherent
to real world, and possibly without the virtual costs that
negative outcomes would yield.

Cognition appears as a crucial faculty to harness, i.e. to
implement on machines; robots. As a mirror effect, this also
affects the way we may recognize its role for humans, which is
of paramount importance in education and academic contexts.
Cognition is not bound to address only models of physical
reality, and has the capability to define alternative conceptual
worlds, assumptions, and possible futures. A special attention
is given here to “visions”, capable to inspire and trigger the
autonomous action of cognitive systems, by anti-causality, a
very natural foundation for establishing freedom, viewed
independently from the reality immediately perceived.

Therefore cognition has the extraordinary capability to
define alternative conceptual worlds, assumptions, possible
futures.
IV. “VISIONS”, CAPABLE TO INSPIRE AND TRIGGER THE
AUTONOMOUS ACTION OF COGNITIVE AGENT

Among the conceptual worlds that cognition allows, as
alternatives to current reality, a particular class is formed by
potential, future worlds. For humans, dreams and nightmares
fall into this category.
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In general, “visions” refer to such models, sketching more
elaborate views of assumptions and potentially future worlds.
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Abstract—WKH DJLQJ SRSXODWLRQ DQG DQ LQFUHDVH LQ WKH
GHPDQGIRUSRVWLQMXU\WKHUDS\KDVJHQHUDWHGSDUWLFXODULQWHUHVW
LQWHFKQRORJ\EDVHGVROXWLRQVIRUQHXURUHKDELOLWDWLRQ7KLVSDSHU
SUHVHQWV D SUDFWLFH EDVHG DSSURDFK IRU WHDFKLQJ GHVLJQ RI
WHFKQRORJ\ IRU SRVWLQMXU\ WUDLQLQJ RI PRWRUIXQFWLRQV 7KH
FRQWHQW RI WKH FRXUVH DQG LWV LPSOHPHQWDWLRQ XVLQJ GHVLJQHG 
'2)SODQDUURERWDUHGLVFXVVHGKHUH
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1HXURUHKDELOLWDWLRQ LV EHFRPLQJ DQ LPSRUWDQW DUHD RI
UHVHDUFK 'XH LQ SDUW WR DQ DJHLQJ SRSXODWLRQ DQ LQFUHDVLQJ
QXPEHU RI SHRSOH DUH DIIHFWHG E\ QHXURORJLFDO LQMXULHV HJ
VWURNH PXOWLSOH VFOHURVLV 3DUNLQVRQ GLVHDVH  UHVXOWLQJ LQ
VHQVRULPRWRUGLVDELOLWLHV )RULQVWDQFH VWURNH DOVRUHIHUUHGWR
DV D FHUHEURYDVFXODUDFFLGHQW LVWKHOHDGLQJFDXVHRIGLVDELOLW\
IRU DGXOWV LQ WKH GHYHORSHG FRXQWULHV ,W LV HVWLPDWHG WKDW WKH
VWURNH DIIHFWHG SRSXODWLRQ ZLOO LQFUHDVH IXUWKHU E\ 
EHWZHHQDQG>@
7KH KLJK GHPDQG IRU SK\VLFDO WKHUDS\ DIWHU QHXURORJLFDO
LQMXULHV KDV JHQHUDWHG SDUWLFXODU LQWHUHVW LQ XVLQJ WHFKQRORJ\
DVVLVWHG V\VWHPV IRU UHKDELOLWDWLRQ ZLWK WKH REMHFWLYHV WR
GHFUHDVH WKH WKHUDSLVW V ZRUNORDG DQG IDFLOLWDWH WUDLQLQJ ZLWK
PLQLPDO VXSHUYLVLRQ DW DQ DIIRUGDEOH FRVW 'LIIHUHQW W\SHV RI
WHFKQRORJ\EDVHG VROXWLRQV KDYH EHHQ SURSRVHG LQ UHFHQW
GHFDGHV DQG KDYH VKRZQ SURPLVLQJ UHVXOWV >@–>@ +RZHYHU
WHDFKLQJWUDLQLQJ VWXGHQWV LQWHUHVWHG LQ WHFKQRORJ\ EDVHG
DSSURDFKWRQHXURUHKDELOLWDWLRQUHPDLQVD GLIILFXOWFKDOOHQJHDV

GHVLJQLQJ DQ HIIHFWLYH UHKDELOLWDWLRQ V\VWHP GHPDQGV LQSXW
IURP PXOWLSOH ILHOGV LQFOXGLQJ KXPDQ FHQWHUHG PHFKDWURQLFV
WKHV\QWKHVLVRIPHFKDQLFDOHOHFWURQLFVDQGFRPSXWHUVFLHQFH
GHVLJQ DQGPHGLFLQH >@)XUWKHUPRUHWLPHFRQVWUDLQWVPDNH
LW GLIILFXOW WR LQFRUSRUDWH DOO WKH IDFWRUV LQ D VHPHVWHU RI
JUDGXDWHVWXGLHV
)URP D SUDFWLFDO SHUVSHFWLYH RQH SRVVLEOH DSSURDFK IRU
LQWURGXFLQJ D WHFKQRORJ\ EDVHG QHXURUHKDELOLWDWLRQ FRXUVH IRU
JUDGXDWH VWXGHQWV LV E\ DGRSWLQJ FXUUHQWO\ DYDLODEOH
UHKDELOLWDWLRQV\VWHPV5RERWVVXFKDV0,70DQXVFDQVHUYHDV
D EDVLF SODWIRUP DQG JXLGH IRU VWXGHQWV WR LQYHVWLJDWH DQG
LPSOHPHQW GLIIHUHQW FRPSRQHQWV RI DQ HIIHFWLYH UHKDELOLWDWLRQ
UHJLPH>@+RZHYHUPRVWFXUUHQWV\VWHPVDUHYHU\H[SHQVLYH
DQGWKH\DUHJHQHUDOO\QRWDIIRUGDEOHIRUXVHLQDQHGXFDWLRQDO
HQYLURQPHQW
$W 1DQ\DQJ 7HFKQRORJ\ 8QLYHUVLW\ 178  ZH KDYH
GHYHORSHG D ORZ FRVW SRUWDEOH DFWXDWHG V\VWHP IRU WUDLQLQJ
KRUL]RQWDODUPPRYHPHQWV KHUHDIWHUQDPHG+0$1 ILJXUHV
DQG   ,WV VLPSOH GHVLJQ LV SDUWLFXODUO\ VXLWDEOH IRU
UHKDELOLWDWLRQ LQ GHFHQWUDOL]HG HQYLURQPHQWV VXFK DV patient’s
KRPHRULQVPDOOFOLQLFV,QWKLVSDSHUZHSUHVHQWKRZWKH+
0$1FDQEHXVHGDVDQHIIHFWLYHWRROIRUWHDFKLQJWHFKQRORJ\
LQWHUYHQWLRQV IRU QHXURUHKDELOLWDWLRQ7KH IROORZLQJ VHFWLRQ RI
WKHSDSHUSURYLGHVDQRYHUYLHZRIWKH+0$1GHYLFHIROORZHG
E\D GHWDLOHGGHVFULSWLRQRIWKHFRXUVH


)LJXUH /HIW D SDUWLFLSDQWXVLQJ+0$1IRUWUDLQLQJUHDFKLQJ
WDVNV 5LJKW 3RVLWLRQGDWDFROOHFWHGIURP+0$1 DVWKHVXEMHFW
PRYHVIURPVWDUWWRILQDOSRVLWLRQ

)LJXUH $ SODQDU WZRGHJUHHVRIIUHHGRPHQG
HIIHFWRUURERW +0$1
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+0$1 LV D FRPSDFW SRUWDEOH SODQDU URERW GHVLJQHG IRU
WKH UHKDELOLWDWLRQWUDLQLQJ RI DUP SODQDU PRYHPHQWV VHH
ILJXUHVDQG ,WFDQSURYLGHIRUFHVRIXSWR1 DWWKHHQG
HIIHFWRU KDQGOH LQDQ\VSHFLILHGGLUHFWLRQRQDSODQDUVXUIDFH
WRDVVLVWRUUHVLVWWKHPRWLRQRIWKHXVHUDQGFDQEHHDVLO\EXLOW
XVLQJRIIWKHVKHOIFRPSRQHQWV7KHUHDGHULVUHIHUUHGWR>@IRU
D GHWDLOHGGHVFULSWLRQRI+0$1KDUGZDUH
+HUHZHGLVFXVV+0$1IURPD VRIWZDUHSHUVSHFWLYH)RU
WHDFKLQJ SXUSRVHV WKH +0$1 VRIWZDUH LQWHUIDFH LV GLYLGHG
LQWR WKUHH LQGHSHQGHQW XQLWV   WKH ZRUNVWDWLRQ   WKH UHDO
WLPHFRQWUROOHUDQG WKHGLVSOD\XQLW(DFKRQHRIWKHPFDQ
EH IXUWKHU GLYLGHG LQWR LQGHSHQGHQWO\ SURJUDPPHG VXEXQLWV
ILJXUH  7KLV PRGXODUDSSURDFK LVSDUWLFXODUO\ GHVLUDEOHIRU
WHDFKLQJOHDUQLQJ DERXW WKH GLIIHUHQW FRPSRQHQWV RI
UHKDELOLWDWLRQGHYLFHVZLWKRXWZRUU\LQJDERXWWKHZKROHVHWXS
7KLV DOVR DOORZV JURXSV RI VWXGHQWV ZLWK GLIIHUHQW
EDFNJURXQGV  WR ZRUN LQ SDUDOOHO RQ GLIIHUHQW FRPSRQHQWV RI
UHKDELOLWDWLRQ 7KH IXQFWLRQDOLW\ RI HDFK XQLW VXEXQLW  LV
GLVFXVVHGLQWKHIROORZLQJSDUDJUDSKV
7KH XVHU LQWHUIDFH LV D JUDSKLFDO HQYLURQPHQW WR IDFLOLWDWH
SDUWLFLSDQW LQWHUDFWLRQ ZLWK +0$1 ,W LV XVHG IRU VHOHFWLQJ
DSSURSULDWH WKHUDS\ RU DVVHVVPHQW URXWLQH UHOHYDQW WR HDFK
SDWLHQW ,W FDQ DOVR EH XVHG WR SURYLGH IHHGEDFN UHJDUGLQJ
SHUIRUPDQFHLPSURYHPHQWIURPSUHYLRXVDQGFXUUHQWVHVVLRQV
)RU +0$1 WKH IUDPHZRUN IRU WKH XVHU LQWHUIDFH LV
SURJUDPPHG RQ WKH ZRUNVWDWLRQ 3&  XVLQJ 0$7/$%’s
JUDSKLFDOXVHULQWHUIDFH *8,*XLGHWRRO 7KHLQWHUIDFHVHUYHV
DVWKHIURQWHQGIRUWKH+0$1V\VWHP
$Q DOJRULWKP LV UHVSRQVLEOH IRU DGDSWLQJ WKH +0$1
FRQWUROOHULQDFFRUGDQFHZLWKWKHSHUIRUPDQFHRIWKHXVHU)RU
WKLVSXUSRVHLWXVHVWKHLQIRUPDWLRQIURPWKHXVHULQWHUIDFHDQG
SHUIRUPDQFH RI WKH SDUWLFLSDQWV GXULQJ WKH SUHYLRXV WULDO V 
9DULRXV DOJRULWKPV FDQ EH LPSOHPHQWHG EDVHG RQ WKH WKHUDS\
UHTXLUHPHQWV DQG RU SUHIHUHQFH VXFK DV WKRVH XVHG LQ RWKHU
URERWLFWKHUDS\SODWIRUPV>@>@ 7KHZRUNVWDWLRQSDVVHVWKLV
LQIRUPDWLRQ WR WKH UHDOWLPH FRQWURO XQLW WR XSGDWHWKH FRQWURO
SROLF\
7KH UHDO WLPH FRQWUROOHU LV UHVSRQVLEOH IRU FRQWUROOLQJ WKH
EHKDYLRU RI +0$1 LQ UHDO WLPH GXULQJ D WULDO &XUUHQWO\ WKH
FRQWUROOHU LV LPSOHPHQWHG RQ 4XDQVHU 43,'H 4XDQVHU ,QF 
$V ZLWK WKH DGDSWDWLRQ DOJRULWKP WKH LPSOHPHQWHG UHDO WLPH

FRQWUROOHU FDQ EH DOWHUHG GHSHQGLQJ RQ WKH UHTXLUHPHQWV )RU
H[DPSOH LW FDQ EH D VLPSOH SURSRUWLRQDOLQWHJUDOGHULYDWLYH
FRQWUROOHU 3,'  RU D UHODWLYHO\ FRPSOH[ DVVLVWDVQHHGHG
FRQWUROOHU >@ >@ ,Q DQ\ FDVH WKH SDUDPHWHUV RI WKH
FRQWUROOHU FDQ EH DGMXVWHG DIWHU HDFK WULDO YLD WKH DGDSWDWLRQ
DOJRULWKP7KLVDSSURDFKLVDGRSWHGWROLPLWWKHDPRXQWRIUHDO
WLPH SURFHVVLQJ 7KLV SRVWWULDO DGDSWDWLRQ DOVR DIIRUGV WKH
SRVVLELOLW\WRNHHSWKHFRQWUROOHUVLPSOHDQGKHQFHDOORZVIRU
SRVVLELOLW\ RI FRQWUROOHU LPSOHPHQWDWLRQ XVLQJ D
PLFURFRQWUROOHU
4XDQVHU 43,'H WKH UHDOWLPH FRQWUROOHU SODWIRUP
FRPPXQLFDWHVYLDWUDQVPLVVLRQFRQWUROSURWRFRO 7&3 ZLWKWKH
GLVSOD\XQLWUXQQLQJRQD3&0RELOHGHYLFH7DEOHW7KHYLVXDO
LQWHUIDFH FDQ EH DQ\ WKHUDS\UHOHYDQW JDPH DQG FDQ EH
GHVLJQHGLQDQ\SURJUDPPLQJODQJXDJHDQGRUJDPLQJHQJLQH
&XUUHQWO\ WKH FRPPHUFLDOO\ DYDLODEOH JDPLQJ HQJLQH Unity LV
XVHG IRU LQWHUIDFLQJ 7KDW VDLG GXH WR WKH JHQHUDOLW\ DQG
ZLGHVSUHDG DGRSWLRQ RI 7&3 DQ\ JUDSKLFDO LQWHUIDFH FDQ EH
XVHG
7KH IHHGEDFN EORFN VKRZQ LQ ILJXUH  FDQ PDQLIHVW DV
PDQ\ YDULHWLHV RI LQIRUPDWLRQ )RU H[DPSOH SURSULRFHSWLYH
IHHGEDFNSURYLGHGE\WKHUHDOWLPHFRQWUROOHULQWKHIRUPRID
IRUFH ILHOG RU WDFWLOH IHHGEDFN XVLQJ H[WHUQDO YLEUDWRUV WR
SURYLGH KDSWLF FXHV IRU JXLGDQFH 6LPLODUO\ WKH GLVSOD\ XQLW
FDQEHXVHGWRJLYHYLVXDODQGDXGLWRU\IHHGEDFNERWKGXULQJ
DQGDIWHUHDFKWULDO
,,,
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7KH SURSRVHG QHXURUHKDELOLWDWLRQ WHFKQRORJ\ FRXUVH LV
GHVLJQHGWREHDQHOHFWLYHFRXUVH ZHHNVKRXUVRIOHFWXUHV
SOXV  KRXU RI WXWRULDO VHVVLRQV  IRU ILQDO \HDU XQGHUJUDGXDWH
DQG master’s VWXGHQWV DW 1DQ\DQJ 7HFKQRORJ\ 8QLYHUVLW\
6LQJDSRUH 7KH FRXUVH ZLOO EH RIIHUHG WR VWXGHQWV ZLWK D
EDFNJURXQG LQ (OHFWURQLFV 0HFKDWURQLFV DQG &RPSXWHU
(QJLQHHULQJ 'XULQJ WKH FRXUVH VWXGHQWV ZLOO OHDUQ WKURXJK
SUDFWLFH  KRZ WHFKQRORJ\ FDQ EH XVHG WR LPSURYH WKH TXDOLW\
DQGTXDQWLW\RIUHKDELOLWDWLRQ
&RXUVH SDUWLFLSDQWV ZLOO LQLWLDOO\ DWWHQG  ZHHNV RI
OHFWXUHV WR GHYHORS D
EDVLF XQGHUVWDQGLQJ RI
QHXURUHKDELOLWDWLRQ LQFOXGLQJDEURDGRYHUYLHZRIWKHOLWHUDWXUH
WR GDWH RQ UHKDELOLWDWLRQ DQG DVVHVVPHQW XVLQJ URERWLFV
FRQYHQWLRQDO DSSURDFKHV WR UHKDELOLWDWLRQ GLIIHUHQW IHHGEDFN
PHWKRGV JDPH GHVLJQ IRU LQGXFLQJ PRWLYDWLRQ HWF 6WXGHQWV
ZLOODOVROHDUQKRZWRXVH+0$1GXULQJWKLVWLPH WDEOH 
)ROORZLQJ WKH OHFWXUH VHVVLRQV VWXGHQWV ZLOO FDUU\ RXW
SUDFWLFDO ZRUN IRU WKH UHPDLQLQJ ZHHNV (DFK JURXS  RU 
VWXGHQWVSHUJURXS ZLOOZRUNRQGHVLJQLQJDFRPSOHWHZRUNLQJ
UHKDELOLWDWLRQV\VWHPXVLQJWKH+0$1SODWIRUPIROORZHGE\D
Quarter/Description

1st

2nd

3rd

4rth

Lectures
H-MAN training
Practical work
Demonstration
7DEOH *DQWWFKDUWJLYLQJDJHQHUDO RYHUYLHZRIWKHFRXUVH
IORZ

)LJXUH 7KH+0$1VRIWZDUHLQWHUIDFHLVGLYLGHGLQWRWKUHH
LQGHSHQGHQWXQLWV WKHZRUNVWDWLRQ WKHUHDOWLPHFRQWUROOHU
DQG WKHGLVSOD\XQLW



ILQDO GHPRQVWUDWLRQ 7KH SUDFWLFDO ZRUN ZLOO LQYROYH GLYLGLQJ
ZRUN ZLWKLQ WKH JURXS EDVHG RQ LQWHUHVWV DQG EDFNJURXQG WR
FRYHU WKH GLIIHUHQW WRSLFV RI UHKDELOLWDWLRQ HDFK RI WKH PDLQ
WRSLFVLVEULHIO\GLVFXVVHGLQWKHIROORZLQJVXEVHFWLRQV
A. Robotic movement control strategies
&RQWURO VWUDWHJLHV LQ WKH UHKDELOLWDWLRQ RI PRWRU IXQFWLRQ
EURDGO\ UHIHU WR KRZ WKH URERW DQG participants’ limb
SK\VLFDOO\ LQWHUDFW GXULQJ PRYHPHQW WUDLQLQJ 0XOWLSOH W\SHV
RI URERWLF VWUDWHJLHV DUH XVHG LQ UHKDELOLWDWLRQ LQFOXGLQJ  
assistive strategies ZKHUH WKH SDUWLFLSDQW’V OLPE LV PRYHG LQ
WKH GHVLUHG PDQQHU E\ WKH URERW WR DFFRPSOLVK  WKH WDVN  
challenge-based ZKHUH WKH WDVN LV PDGH PRUH GLIILFXOW E\
LQWURGXFLQJ UHVLVWLYH IRUFHV   haptic-simulation ZKHUH
YLUWXDOKDSWLFILHOGVDUHJHQHUDWHGWRLPLWDWHDFWLYLWLHVRIGDLO\
OLYLQJ LQ D YLUWXDO HQYLURQPHQW >@ 'HSHQGLQJ RQ WKH
FRPSRQHQW RI KHDOWK EHLQJ WUDLQHG LPSDLUPHQW DFWLYLW\ DQG
SDUWLFLSDWLRQ GHILQHG E\ ,QWHUQDWLRQDO &ODVVLILFDWLRQ RI
+HDOWK\ DQG GLVDELOLW\ >@ >@ DQG SDWLHQW W\SH RI LQMXU\
DQG LWV VHYHULW\  D YHUVLRQ RI WKHVH FRQWURO VWUDWHJLHV FDQ EH
DGRSWHG
7KH W\SH RI LPSOHPHQWHG FRQWURO VWUDWHJ\ FDQ JUHDWO\ DIIHFW
WKH RXWFRPH RI UHKDELOLWDWLRQ +HQFH LW LV YLWDO WKDW VWXGHQWV
KDYH D SURSHU XQGHUVWDQGLQJ RI URERWLF FRQWURO
DOJRULWKPVVWUDWHJLHV DQG WKHLU GHVLJQ 6WXGHQWV ZLOO EH
HQFRXUDJHG WR LPSOHPHQW GLIIHUHQW W\SHV RI FRQWURO VWUDWHJLHV
HJDVVLVWLYHFKDOOHQJHEDVHG KDSWLFVLPXODWLRQ RQ+0$1
DQG REVHUYH WKHLU HIIHFWV 6WXGHQWV ZLOO ZRUN RQ RQH RU ERWK
WKHPDLQFRQWUROOHUDQGWKHDGDSWDWLRQDOJRULWKPVWRFDUU\RXW
WKLVWDVN
B. Feedback strategies
)HHGEDFN VWUDWHJLHV LQ UHKDELOLWDWLRQ FDQ EH EURDGO\ GLYLGHG
LQWRWZR PDMRUW\SHV  intrinsic feedback ZKLFK JXLGHVWKH
VXEMHFW DERXW WKH WDVN GXULQJ LWV H[HFXWLRQ XVLQJ RQH RU
FRPELQDWLRQ RI YLVXDO DXGLWRU\ SURSULRFHSWLYH DQG WDFWLOH
IHHGEDFNFRPSRQHQWVDQG extrinsic feedback ZKLFKUHIHUV
WR IHHGEDFN WR LQGLFDWH WKH subject’s SHUIRUPDQFH DQG UHVXOWV
>@ 5HVXOWV UHIHU WR WKH W\SH RI VNLOO WKH SDUWLFLSDQW KDV
DFKLHYHG DQG WUDLQHG IRU ZKLOH SHUIRUPDQFH LQGLFDWHV WKH
SHUIRUPDQFHLQWKHDFWXDOWUDLQLQJH[HUFLVH'LIIHUHQWW\SHVRI
DSSURDFKHVFDQEHXVHGIRUH[WULQVLF IHHGEDFN HJFRPSXWHU
JHQHUDWHGYHUEDOHQFRXUDJHPHQWFKDUWVYLGHRV DYDWDUV 
&KRRVLQJSDWLHQWVSHFLILFIHHGEDFNLVFRPSOH[FDQYDU\ZLWK
WKHVXEMHFWDQGFDQJUHDWO\DIIHFWWKHSHUIRUPDQFHRIVXEMHFW
7KURXJK LPSOHPHQWDWLRQ RQ +0DQ VWXGHQWV ZLOO LQYHVWLJDWH
ZKLFK W\SHV RI IHHGEDFN WR RIIHU GXULQJ WDVN H[HFXWLRQ DV WR
QRW GLVWUDFW WKH SDUWLFLSDQWV ZKLOH VWLOO JXLGLQJ WKH VXEMHFWWR
PDLQWDLQWDVNSHUIRUPDQFHTXDOLW\ 6LPLODUO\VWXGHQWVZLOOEH
HQFRXUDJHG WR LPSOHPHQW GLIIHUHQW PHWKRGV E\ ZKLFK WDVN
UHOHYDQWUHVXOWVDQGSHUIRUPDQFHSDUDPHWHUVFDQEHGLVSOD\HG
C. Motivational Strategies
5HKDELOLWDWLRQ SURIHVVLRQDO FRQVLGHU PRWLYDWLRQ WR EH DQ
LQWHJUDOFRPSRQHQWRI UH OHDUQLQJ>@ )URPD UHKDELOLWDWLRQ
SHUVSHFWLYHsubjects’PRWLYDWLRQLVJHQHUDOO\DVVHVVHGRQKRZ
DFWLYHO\ WKH\ SDUWLFLSDWH LQ WKH WDVN DQG DGKHUH WR WKH
UHKDELOLWDWLRQ UHJLPHQ 6LPLODUO\ ODFN RI LQWHUHVW GXULQJ



WKHUDS\ UHODWHV WR SDUWLFLSDQWV GHPRWLYDWLRQ >@ 0XOWLSOH
IDFWRUV FRQWULEXWH WR PRWLYDWLRQ LQFOXGLQJ SHUVRQDO WUDLWV
VRFLDOIDFWRUVDQGPRVWLPSRUWDQWO\WKHWDVNLWVHOI
)URPD WDVNSHUVSHFWLYHLWLVFUXFLDOWKDWWKHGHVLJQHGWDVN LV
IXQDQG LQWHUHVWLQJ IRUWKHSDUWLFLSDQW7KLVFKDUDFWHULVWLF FDQ
EHDFKLHYHGE\GHVLJQLQJHQJDJLQJDQGIXQJDPHVDVDSDUWRI
WKHUDS\ FRQVLGHULQJ WKDW WKDW WDVN PXVW QRW EH VR VLPSOH RU
UHSHWLWLYH WR ERUH WKH VXEMHFW QRU WRR GLIILFXOW VR DV WR
GHPRUDOL]H WKH VXEMHFW 7KH GHVLJQHG WDVN VKRXOG DOVR DGDSW
RSWLPDOO\ ZLWK SDUWLFLSDQW SHUIRUPDQFH )XUWKHUPRUH
LQGHSHQGHQFH LQ VHOHFWLQJ IHHGEDFN WLPH RI WKHUDS\ DQG WKH
JHQHUDO FRQWURO RYHU WKHUDS\ LQGXFHV DFWLYH SDUWLFLSDWLRQ DQG
KHQFHPRWLYDWLRQ>@
6WXGHQWV ZLOO EH HQFRXUDJHG WR GHVLJQ LQQRYDWLYH LQWHUDFWLYH
JDPHV RQ WKH GLVSOD\ XQLW  IRU +0$1 XVLQJ FRPPHUFLDOO\
DYDLODEOH JDPLQJ HQJLQHV ZLWK SULPDU\ IRFXV RQ GLIILFXOW\
DGDSWDWLRQ DQG HDVH RI XVH 6WXGHQWV ZLOO DOVR LPSOHPHQW
URXWLQHV WR RIIHU YDU\LQJ GHJUHH RI LQGHSHQGHQFH WR WKH
SDUWLFLSDQWVGXULQJWKHUDS\
D. External Sensor Integration
([WHUQDO VHQVRUV UHIHU WR LQIRUPDWLRQ WKDW LV JHQHUDOO\ QRW
GLUHFWO\DYDLODEOH IURPWKHURERWLFV\VWHPV,QWKH FDVH RI +
0$1 LQIRUPDWLRQ UHJDUGLQJ WKH PXVFOH DFWLYDWLRQ SURGXFHG
E\ VNHOHWDO PXVFOHV ZKLFK FDQ EH PHDVXUHG E\
(OHFWURP\RJUDSK\ (0*  7KLV LQIRUPDWLRQ FDQ EH XVHIXO LQ
PXOWLSOH ZD\V )RU H[DPSOH (0* FDQ EH XVHG WR WULJJHU
URERWDVVLVWHG PRWLRQ E\ EDVHG RQ WKH DFWLYLW\ RI PXVFOHV
UHVSRQVLEOHIRUWKDW PRWLRQ >@>@2WKHUGHYLFHVVXFK DV
PRWLRQFDSWXUHV\VWHPVDQGIRUFHWRUTXHVHQVRUVFDQEHXVHG
WRH[WUDFWUHOHYDQWNLQHPDWLFDQGNLQHWLFLQIRUPDWLRQDQGFDQ
EHXVHGWRDVVHVVDQGSURYLGHIHHGEDFNDERXWWKHSHUIRUPDQFH
DQGRU WR LPSURYH RU UHILQH WKH FRQWURO RI WKH URERW IRU
PD[LPXPWKHUDSHXWLFHIIHFWV
6WXGHQWV ZLOO OHDUQ WR XVH WKH (0* V\VWHP DQG ZLOO
V\QFKURQL]H (0* GDWD ZLWK WKDW REWDLQHG E\ WKH +0$1
V\VWHP LQ RUGHU WR H[WUDFW WDVN VSHFLILF LQIRUPDWLRQ 7KLV
LQIRUPDWLRQ ZLOO EH XVHG LQ RUGHU WR SURYLGH IHHGEDFN WR WKH
SDWLHQWUHJDUGLQJ PDODGDSWLYH FRPSHQVDWRU\ PRYHPHQWV7KH
REMHFWLYHRIWKLVZRUNZLOOEHWRHQKDQFHWKHTXDOLW\RIWKHUDS\
E\ HYDOXDWLQJ PXVFOH DFWLYDWLRQ SDWWHUQV GXULQJ WDVN
SHUIRUPDQFH DQGRU WR GHYHORS DOJRULWKPV WR HQKDQFH WKH
TXDOLW\ RI WKH FRQWUROOHU WR HQVXUH RSWLPDO SDUWLFLSDWLRQ IURP
SDUWLFLSDQWV
E. Data analysis and Statistics:
8QGHUVWDQGLQJ KRZ WR WUHDW GDWD SURFHVV LQVSHFW FOHDQ DQG
WUDQVIRUP GDWD LQWR PHDQLQJIXO LQIRUPDWLRQ IRU UHDFKLQJ
FRQFOXVLRQV LV DUJXDEO\ WKH PRVW FUXFLDO FRPSRQHQW LQ DQ\
IRUPRIUHVHDUFK DQGQHXURUHKDELOLWDWLRQLVQRH[FHSWLRQ
'XULQJWKHWHUPVWXGHQWVZLOOOHDUQKRZWRH[WUDFWDQGDQDO\]H
LQIRUPDWLRQ JDWKHUHG XVLQJ +0$1 DQGRU RWKHU DWWDFKHG
LQVWUXPHQWDWLRQV VHQVRUV  6WXGHQWV ZLOO OHDUQ KRZ WR GHILQH
DSSURSULDWH LQ  GHSHQGHQW YDULDEOHV SHUIRUP SDUDPHWULF DQG
QRQSDUDPHWULF VWDWLVWLFDO DQDO\VLV DQG GUDZ DSSURSULDWH
FRQFOXVLRQV EDVHG RQ WKH UHVXOWV )XUWKHUPRUH VWXGHQWV ZLOO
OHDUQ KRZ WR LQWHUSUHW WKH VLJQLILFDQFH RI WKHVH UHVXOWV DQG
WKHLUFRQWULEXWLRQWRWKHILHOGRIQHXURUHKDELOLWDWLRQ
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,QVWHDGRIWUDGLWLRQDOH[DPVWKLVFRXUVHZLOOEHHYDOXDWHGE\D
FRPELQDWLRQ RI SUDFWLFDO ZRUN DQG VXEPLWWHG UHSRUWV ERWK RI
ZKLFK FDUU\ D ZHLJKW RI  6WXGHQWV ZLOO VXEPLW D VHW RI
UHSRUWV FRQVLVWLQJ RI  A critical review ZKHUH LQGLYLGXDO
VWXGHQWVZLOOVXEPLWDUHSRUWRQDQRWKHU JURXSSURMHFWIURPD
FULWLFDO SHUVSHFWLYH LH WKH\ ZLOO KLJKOLJKW WKH LVVXHV DQG
DGYDQWDJHV RI WKH DSSURDFK DGRSWHG E\ WKH JURXS  
Rehabilitation components, LQ ZKLFK LQGLYLGXDO VWXGHQWV ZLOO
VXEPLW D GHWDLOHG UHSRUW RQ RQH RI WKH VXEWRSLFV RI
UHKDELOLWDWLRQ GLVFXVVHG SUHYLRXVO\ LH IHHGEDFN FRQWURO
VWUDWHJLHV DQG   A project report, LQ ZKLFK HDFK JURXS ZLOO
VXEPLWDGHWDLOHGUHSRUWRQWKHFRPSOHWHSURMHFWZLWKGHWDLOVRI
ZRUNFDUULHGDQGWKHDGRSWHGDSSURDFKDQGUHDVRQVEHKLQGLW
)LQDOO\WKHSUDFWLFDOSDUWRIWKHFRXUVHPDUNVZLOOEHDVVHVVHG
E\ WKH DVVHVVPHQW RI WKH GHYHORSHG FRPSOHWH V\VWHPV
FRXQWLQJIRURIWKHFRXUVHPDUN RQHmark by project’s
JURXS  WDEOH   3URMHFWV ZLOO EH DVVHVVHG LQ WHUPV RI WKH
WKHUDSHXWLF UHOHYDQFH RI WKH FKRVHQ GHVLJQ DV ZHOO DV LWV
LPSOHPHQWDWLRQ E\ D SDQHO RI LQYLWHG UHKDELOLWDWLRQ DQG
HQJLQHHULQJ GHVLJQ H[SHUWV 1RQVSHFLDOLVW JXHVWV DQG WKH
VWXGHQWVWKHPVHOYHVZLOODOVREHDEOHWRDVVHVVWKHSURMHFWVDQG
WKHLU PDUNV ZLOO EH FRPELQHG ZLWK WKH judges’ at a reduced
ZHLJKWLQJ 7KLV DSSURDFK RI DVVHVVPHQW LV VLPLODU WR WKH +
&$5'FRXUVHUHFHQWO\GHYHORSHG DW ,PSHULDO&ROOHJH>@
Critical review
Rehabilitation
Project Report
Demonstration

Percentage
15%
15%
20%
50%

Submission type
Individual
Individual
Group
Group

>@

>@

>@
>@
>@

>@
>@

>@

>@

>@

7DEOH$QRYHUYLHZRIWKHFRXUVHDVVHVVPHQW
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7KLV SDSHU SUHVHQWV DQ HQJDJLQJ SURMHFW EDVHG DSSURDFK IRU
educating student’s interested in technological VROXWLRQV IRU
QHXURUHKDELOLWDWLRQ XVLQJ +0$1 7KH SODQDU URERW SURYLGHV
D ORZFRVW DOWHUQDWLYH WR FXUUHQWO\ DYDLODEOH H[SHQVLYH
UHKDELOLWDWLRQ V\VWHPV DQG LWV PRGXODU VRIWZDUH GHVLJQ
DSSURDFK PDNHV LW SRWHQWLDOO\ IHDVLEOH WR WHDFK GLIIHUHQW
FRPSRQHQWV RI WHFKQRORJ\ LQWHUYHQWLRQ LQ QHXURUHKDELOLWDWLRQ
LQDVHPHVWHUFRXUVH
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Abstract—The main objective of our ROS Summer School
series is to introduce MA level students to program mobile
robots with the Robot Operating System (ROS). ROS is a robot
middleware that is used by many research institutions worldwide. Therefore, many state-of-the-art algorithms of mobile
robotics are available in ROS and can be deployed very easily. As
a basic robot platform we deploy a 1/10 RC cart that is equipped
with an Arduino micro-controller to control the servo motors, and
an embedded PC that runs ROS. In two weeks, participants get
to learn the basics of mobile robotics hands-on. We describe our
teaching concepts and our curriculum and report on the learning
success of our students.

I. I NTRODUCTION
The main objective of our ROS summer school series is to
introduce MA level students to program mobile robots with the
Robot Operating System (ROS) [1]. As a basic robot platform
we deploy a 1/10 RC cart that is equipped with an Arduino
micro-controller to control the servo motors, and an embedded
PC that runs ROS. Besides us being passionate about mobile
robots, we believe that we enable students to deal with some
key future technologies as we try and outline in the following.
Why are mobile robots important for future university
graduates in Computer Science, Mechatronics, Mechanical
Engineering?
Under the topic cyber-physical systems (physical entities that
have a computing or network communication unit attached to
it), mobile robots will be ever more important in the factories
of the future. While the customization of products will become
a huge issue in the future, mobile robots will have to step in
and help with logistics tasks in the smart factories of tomorrow.
It is sometimes called the fourth industrial revolution; the
ﬁrst came with the invention of the steam engine, the second
came with the invention of the assembly line and the third
came with the computer and the Internet. Now we are facing
the fourth industrial revolution. Production is changing right
now and is going to change dramatically in the near future.
Besides mass production, customized products will be more
and more important in the future. This has inter alia the effect
that the designer of the product will be closer together with
its manufacturer and it is believed, for instance, that by 2020
10–30 % of the products that the USA are importing from
China today could be produced inland [2]. The new production
will be supported by so-called cyber-physical systems. These

systems combine computation with physical processes. They
include embedded computers and networks which monitor
and control the physical processes and have a wide range of
applications in assisted living, advanced automotive systems,
energy conservation, environmental control, critical infrastructure control, smart structure or manufacturing [3].
Why is it still a quite hard task to program a robot?
In [7], Brian Gerkey asks the question, why it is hard to write
robot software: “The biggest obstacle to broader adoption
of robotics is that only experienced roboticists can develop
robotics applications. To make a robot reliably and robustly
do something useful, you need a deep understanding of a
broad variety of topics, from state estimation to perception
to path planning. While few people in the world have this
expertise, many people can write software. What we need is
more of those software developers involved in the business
of developing robotics applications. I say ‘applications’ to
distinguish this work from that of developing new algorithms
or core building blocks. Making an analogy to traditional
software development, I don’t need to understand how process
schedulers, or ﬁle systems, or memory managers work in order
to develop useful desktop applications. And I don’t need to
know the details of DNS, web servers, or web sockets to
develop portable web applications. Knowing more about the
underpinnings of the system will always be useful, of course.
But the key is that, once the building blocks are established,
understood, documented, and tutorialized, the barrier has been
greatly lowered: you just need to be able to write code. [...]”
With ROS the task of developing robotic applications have
become much easier. Many researchers world-wide contribute
their research results as Open Source ROS packages. It was
never that easy to download and run highly sophisticated
robot software. However, to be able to run your robot with
the different packages, still quite some expert knowledge is
required. Not only do one need very good programming and
system skills of the surrounding OS; to be able to set up
and adapt all the parameters that come with a particular ROS
package, quite some deep understanding of the subject matter
is needed.
This is exactly what we are targeting with the ROS Summer
School series at FH Aachen University of Applied Sciences.
The participants of the Summer School get a 1/10 cart robot
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that is equipped with an IMU and an RGB-D camera. For
controlling the servos, we make use of Arduino-based ﬂight
controllers developed for Unmanned Aerial Vehicles (UAVs).
In two to three weeks of lectures and hands-on sessions, we
lay the foundations for future mobile robot developers. In
the morning, the theoretical background of advanced mobile
robot topics is explained. This is done in a lecture style.
Additionally, we invite renowned guest speakers to present
their work—related to ROS. In the afternoons, we provide
guided hands-on sessions where the participants need to apply the imparted knowledge practically with making certain
related ROS packages run or with implementing several highlevel robotic tasks. The goal in the end is to drive the cart
autonomously around a track conﬁned by wooden curbs.
These will be used to detect road borders with the RGB-D
camera. The last days of the competitions are reserved for a
race competition where teams of participant compete against
each other. A future goal is to develop the task of driving
around the track into a scaled version of the Urban Challenge
Scenario. During the 2014 edition of the summer school, we
had about 48 participants from 10 different countries and at
least three different disciplines (CS, Mechanical Engineering,
and Mechatronics).
In the next section, we will outline the hardware system
which we use for our summer schools. In Section III, we give
an overview of the concept behind the ROS Summer School
and the topics being taught, while in Section IV, we show the
assessment of the summer school’s participants and discuss
ways to improve the curriculum for the future. We conclude
with Section V.
II. H ARDWARE P LATFORM
There is a large number of robots that support the Robot
Operating System (see, for instance, [8]). We decided however
against using one of them for several reasons. For one,
for a summer school with 40–50 participants, many of the
available ready-to-run platforms are beyond the price scope.
Considering that about 20 platforms (about 2 students share a
platform) are required, the price becomes a major cost factor.
For another, to show the participants that building a robot with
available hardware components themselves is also valuable.
For the selected hardware it is important that ROS drivers
are available. Our decision of which hardware components to
choose was based on the following criteria:
• Good Ubuntu OS support
• Low power consumption
• High processing power
• Multi-core architecture
• Open Source hardware components
• Low cost
• Robustness
ROS is best run under Ubuntu OS. There is a lot of support
already for different Linux distributions, but a stable system
is the easiest entry point for a beginner with binary ROS
packages that run out of the box. As most binary packages
are pre-compiled for Intel architectures, using one makes life

much easier. On the other hand, Intel architectures usually have
a higher power consumption for the mobile system and higher
costs. When comparing Intel with ARM architectures, the
processing power vs. power consumption is still remarkably
better for ARM architectures. The price for ARM hardware
is as well lower compared to Intel processors. In addition,
a multi-core architecture with a large number of cores, e.g.,
from the used Odroid XU system, is well-suited for the
distributed, ﬁne grained ROS framework: most of the tasks are
implemented in small programs (nodes) which are distributed
over the eight cores of the used CPU. The description of the
components for the mobile robot should be available to the
students, so the hardware schematics and the software drivers
need to be Open Source. Well-documented drivers for sensors
commonly used in mobile robot applications such as the Asus
Xtion RGB-D camera are also available. The complete system
is targeted for a student budget, so it should not exceed a price
of around US$ 600, so that students can build one on their
own. There are of course very low cost robots available—
mostly based on just one micro-controller like Arduino—but
they do not have an interface to common hardware components
such as web cams or RGB-D cameras and have too little
processing power. These robots cannot run all the software
algorithms we intend to teach during the summer school such
as SLAM, visual odometry, or navigation. The hardware for
the driving system needs to be as rugged and robust as possible
and still affordable.
Instead of building our own platform with motors, electronic speed controllers, wheels and encoders, we decided to
check for available low-cost RC cars for outdoor driving. Our
hardware consists of:
• CPU, Odroid XU or Intel NUC
1
2
• Flight Controller, Crius or PixHawk
3
• RC Crawler chassis, Ridgecrest AX10
• LiPo driving battery, 5800mAh
• RGB-D camera, Asus Xtion
• IR Ranger, Sharp GPD series
• Custom-designed mounting base
Figure 1 shows the assembled FH Rover based on the 1/10
RC Crawler. The RC Crawler has a quite rugged driving
chassis, enough headroom and payload for carrying the CPU,
the battery, the ﬂight controller and the sensory devices. The
springs can be adjusted or replaced for higher loads and
the damper oil can be exchanged as well. There are carts
available for a lower budget, but the ones we use are very
reliable and worth the price. The used IMU is part of the
ﬂight controller design. The Crius has an on-board Invensense
MPU6050 which is well documented and where a lot of
source code is available to read out the raw data from the
tilt and gyro sensors, for instance. The Crius is based on
an Arduino design, so the implementation of the rosserial
package can be easily shown via connecting an IR range sensor
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1 http://www.rctimer.com/
2 www.3drobotics.com/pixhawk
3 http://www.rccrawler.com/

to the I/O pins of the AVR2560 micro-controller. The rosserial
package is an easy way for beginners to interface nearly any
embedded system with ROS and is the right starting point for
connecting additional hardware without explicit ROS drivers
to a ROS-based system. As an alternative design for higher
computational demands, we use an Intel NUC Core-i5 device
together with the PixHawk 4 ﬂight controller.
III. T HE FH A ACHEN ROS S UMMER S CHOOL C ONCEPT
A. Challenges and Concepts
The basic idea is to give a general introduction to mobile
robotics during the summer school. Our ROS Summer School
runs for two weeks4 ; plenty of time, but still it is quite tough
for teaching a comprehensive course in robotics. Robotics is a
wide research ﬁeld and as Gerkey, one of the main developers
of ROS, pointed out in [7], a lot of experience is also required
to design good robot software applications. The required
qualiﬁcations range from solid mathematical understanding
for dealing with noisy data, kinematics, or dynamics over
good understanding of electronics or physics to distributed
real-time software systems running—as in the case of ROS—
under a Linux OS. Writing a robot application requires some
knowledge in mechanical engineering, mechatronics, computer
science and software engineering in general, computer vision
and AI, in particular. The group of students attending the ROS
Summer School at FH Aachen is quite mixed between CS and
Mechatronics students, Electrical and Mechanical Engineering
majors. Hence, the target group is quite diverse as are the
prerequisites of the participants. Up till now, we did not
have particular requirements apart from basic knowledge in
programming and the Linux operating system.
Our teaching concept therefore foresees intensive workshop
sessions with lectures in the morning and hands-on tutorials in
the afternoon. For the afternoon sessions, we provide a number
of skilled tutors who can individually help the participants
with their particular problems. These range from problems
with running a terminal under Linux via solving compiler
and linker errors to discussing solutions to robotic problems
and their implementation in ROS. We include social activities
such as visits to close-by research institutions and universities
that are active in the ﬁeld of mobile robotics. To motivate
the students beyond “ordinary” classwork, the last days of the
summer school are reserved for a competition among teams of
students. Our concept consists of the following ﬁve building
blocks:
1)
2)
3)
4)
5)

Lectures, invited talks, and hands-on sessions;
Lightning talks by participants;
Visits to research laboratories;
Industrial exhibitions and demos;
Final competition.

We brieﬂy discuss them in the following.
4 In the 2014 edition, we extended the duration to three weeks. While this
was generally a good experience, we will switch back to two weeks for 2015.

1) Lectures, invited talks, and hands-on sessions: Lectures
usually take a 2–3 hour span in the morning. The topics
covered in the lecture series as well with hands-on tutorials
are:
• Basics of ROS;
• Working with proximity sensors under ROS;
• Basic image processing;
• Bayes ﬁltering, localization and mapping;
• Implementing basic reactive control algorithms.
In the ﬁrst week, we lay the foundations with a general introduction to ROS. We introduce the concepts of the
rosmaster, nodes, topics etc. and the students get to know
the basics of a distributed real-time system. In the hands-on
sessions, the participants write their own ﬁrst nodes, exchange
data and write a joystick teleoperation node for the Rover.
Furthermore, they get into touch with the Rover hardware, in
real as in simulations. They learn how to exchange data with
the attached Arduino MC and have to read sensor signals from
the MPU 6050, an integrated 6D IMU. They have to attach
an IR Ranger from Sharp and use the package rosserial to
communicate with the ranging device.
After the ﬁrst week, all participants are fairly familiar with
ROS and are able to learn higher concepts. Therefore, we focus
on higher-level functionalities in the second week. We start
with an introduction to kinematic modeling, local navigation
and visual odometry, inertial navigation, and the data integration with an Extended Kalman Filter; on the practical side,
we introduce the packages tf, rviz, rqt plot, robot pose ekf,
and the ccny package. Additionally, we introduce the Bayes
Filter and have sessions on related ROS packages. Another
focus lies on image processing. We use the RGB-D camera
for basic image processing tasks such as color segmentation
in 2D, and obstacle detection with 3D data. Fig. 2 shows the
local obstacle map from the track that was extracted from the
point cloud provided by the RGB-D camera. We have brief
introductions to OpenCV and the bridge into ROS [9], [10] as
well as the Point Cloud Library (PCL) [11]. We also introduce
the general concepts of high-level control and prepare the
students to get the carts ready for the ﬁnal competition. During
the preparation time for the competition, the participants have
to code a simple control strategy that keeps the Rover in the
middle of the road. Fig. 3 shows part of the competition track
for the ﬁnal competition. The detection of the road borders
is done with the depth image that is projected to the ground
plane to provide a 2D occupancy grid of the current camera
frame.
We rounded up our lecture series by three invited talks
with guest lecturers from University Nuremberg, Freiburg
University and German Aerospace (DLR). They are all experts
in speciﬁc ﬁelds, like e.g. Rescue Robotics, SLAM algorithms
and UAVs. All of them are using ROS extensively and gave a
lot of hints and advices how to start with mobile robotics and
even participating in RoboCup [12].
2) Lightning talks by participants: As some participants
already had some experience with ROS or robotics applications, we encouraged lightning talks by participants for

122

Asus Xtion Pro

HD Webcam

Figure 2.

Occupancy scans from the track.

LiPo Battery Pack
NUC Core i5 PC/Odroid
Arduino MC + MPU6050
IR Ranger

Figure 1.

The FH-Rover 1/10 carts

Figure 3.

participants. We had some interesting talks on mutli-copter
control and an industrial application, where a laser cutting
machine was loaded and unloaded with a simulated PR2 and
a real programmable logic controller (PLC).
3) Visits to research laboratories: We organized several social activities around the ROS summer school. In the beginning
we had the usual get-together and a guided city tour. At the
end of the ﬁrst week, we visited the Aldebaran Laboratory5 .
We were given some presentations on the Nao Robot. At the
end of the second week, we visited the Biorobotics Laboratory6 . While many of the researchers were still attending the
2014 RoboCup Championships in Brazil with their Domestic
Service Robot team, we got an excellent tour through their
laboratory. It was in particular insightful to show that much
of the material covered in ROS Summer School was also
deployed on their robots. This underlined the signiﬁcance of
our teaching activities.
4) Industrial exhibitions and demos: As we pointed out
in the introduction, the material covered by the ROS Summer
School is not only relevant for mobile robotics which is mainly
5 Aldebaran,

Paris, France
Laboratory, Delft Robotics Institute, Delft University of Technology, Delft, The Netherlands
6 Biorobotics

Competition track.

done by research units throughout the world. With the advent
of cyber-physical systems in manufacturing, also an important
impact for the automation industry can be expected. To guide
the student in that direction, we organized a Special Session
for industry partners to show where ROS would be used for
their products. We had a presentation by FESTO Didactics
giving a demonstration of the new Robotino 3 robot. Another
partner from industry was the German distributor of Universal
Robots. They showed their latest developments in compliant
robot manipulators and the future impact of the taught methods
w.r.t. human-machine collaboration. Here, a brief overview of
industrial applications was given by mentioning ROS Industrial; so the learned skills can be even applied to industrial
robots.
5) Final competitions: For the ﬁnal competition we gave
the participants some leeway regarding lectures and theory.
They had three days time to develop a controller that would
be able to autonomously drive the vehicle around the track.
To keep everyone in the competition, we deﬁned three competition levels with varying complexity. To make it a fun event
and to make everybody be able to participate, the ﬁrst stage
was to teleoperate the robot around the track with a joystick.
At the second stage, the robot had to perform the same task
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Figure 4.

Impressions from the 2014 ROS Summer School.

autonomously. For the third stage, the robot had to obey a
street light that was at some unknown position on the race
track.
B. Financial Background and International Relations
An effort to organize a summer school for up to 50 participants with hardware, accommodation, catering etc. would not
be possible without substantial ﬁnancial support. Some of the
costs could be covered with the participant’s registration fees
of e 550. Given that, for the 2014 ROS Summer School, this
included travel expenses for trips to Paris and Delft, catering
and drinks, this is a quite reasonable price.
In addition, the ROS Summer School is approved for
the DAAD scholarship program university summer courses
in Germany for 2015. This program will support the ROS
Summer School for 2015 and the following two years.
The ROS Summer School can also be rated as a success w.r.t. international relations. With participants from 10
countries, it was indeed an international summer school. The
Summer School yields also good international exposure for
participants of our partner universities and other institutions
as well as for our local participating students. In particular,
they get some international experience without having to stay
away for a whole semester. Additionally, they can earn credit
points for the course outside our semester times. This unravels
the quite crowded study plans of the students or offers the opportunity to speed up their studies. The scholarships provided
by the DAAD scholarship program will support international
students to participate in the ROS Summer School also in
the future. The 2015 ROS Summer School event promises to
be even more international, since we already have about 50
application in total, with some of the applicants coming from
Pakistan, Algeria, Tunisia, Egypt and Saudi Arabia.
IV. I MPROVING THE S UMMER S CHOOL
In total, a number of 48 students registered for the 4th ROS
Summer School, which was held between July 21 and August
8, 2014. About half of the students were international students
from Brazil, China, Hungary, India, Portugal, Russia, Slovenia,
Taiwan, and the USA. The other half were local students from
FH Aachen who enrolled for Computer Science, Mechatronics,
or Mechanical Engineering. The course was evaluated through
our center of university didactic. The students answered a standardized evaluation form and estimate the following features:

Indicator
Global Indicator
Structure and commitment of lecturer
Realization
Relevance of the lecture
Social interaction
Exercises, seminars, preparation for exams
Study success
Overall rating

Evaluation
μ
σ
1.86 0.83
1.88 0.84
1.75 0.67
2.06 0.89
1.62 0.86
2.03 0.91
2.04 0.84
1.67 0.78

Table I
R ESULTS FROM THE EVALUATION FORM .

structure and commitment of lecturer, realization, relevance of
the lecture, social interaction, exercises, seminars, preparation
for exams, study success and overall rating. At the end of
the evaluation form some open questions can be answered as
free text, i.e. what did the student like most, how could the
lecture be improved and how can be described the lecture in
one sentence. Table I summarizes the students overall rating
in a range from 1 to 5. While it was quite a challenge to
host such a variety of different backgrounds and nationalities,
overall, we got very positive feedback from the students.
Many students acknowledged the practical experience coupled with more theoretically oriented lectures. In particular,
they liked being given enough time to ﬁnd solutions to
the given exercises with the support of our tutoring team.
Although in 2014, the summer school was three weeks, some
participants found it even too short. Another lesson we learned
from the assessment of the participants was that we need
to hand out more preparation material before the Summer
School starts. For the next edition, we will make some virtual
hard drives available where the participants can use the ROS
simulation environment Gazebo [13] and prepare already for
the summer school with our cart model in the simulation. As
we mentioned above is the background of the participants
quite diverse. There are students from Computer Science,
Mechanical Engineering, Mechatronics with very different
skills w.r.t. programming or working with Linux. In the last
editions we did not have particular participation requirements
for the summer school apart from the mentioned basic ones. As
more and more students have used ROS before and therefore
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already have some working knowledge in ROS, we need to
adapt our curriculum. Therefore for the 2015 edition of the
ROS summer school, we will set up two parallel tracks. One
beginner track for participants without prior knowledge, and
an advanced track for students with good working knowledge
in ROS and robotics. The reason for this split is not to bore
the more advanced students with basic stuff they already know.
On the other hand in the beginner track, we could focus more
on the basics of robotics and on ROS, in particular. For the
advanced track, we also equip our carts with the Intel NUC
to have more processing power available.
For both tracks, we will stick to the ﬁnal competition. The
participants will start in two groups. The task for the beginner
will be according to the gathered skill. As it turned out in
the 2014 ROS summer school, writing a reactive controller
to drive around the track is challenging but doable during
the summer school. For the advanced track participants, this
task could easily be made more complicated by, say, obeying
street light and street signs, do some global path planning
on a more complicated track layout with crossings and stop
signs. In the future, the scenario of the race could be extended
towards a small-scale Urban challenge scenario with street
crossings, trafﬁc lights, and street signs. Then, also more
advanced robotics tasks such as localization, path planning,
object recognition (sign and object detection) can be tackled.
For 2015, we will offer students the possibility to buy the FHRover. Then, they could also continue their work on the rovers
and deepen their skills with using ROS.
V. C ONCLUSION
In this paper, we summarized the ideas and the background of the ROS Summer School. The basic idea is to
teach the basics of mobile robotics and the programming
of robotics applications with the Robot Operating System as
a software basis. This has the advantage that many stateof-the-art algorithms and methods are available quite out of
the box. To use such algorithms the right way, however,
some theoretical knowledge in mobile robotics is required.
Therefore, we combine thorough theoretical lectures teaching
the concepts and fundamentals of mobile robotics with handson tutorials where participants can try out different algorithms
and have to solve fundamental problems of mobile robotics.
If not more, participants get a good overview of the problems
in robotics. We think that this is very important to prepare
our students for some future technological challenges coming
from cyber-physical system and the future in automation.
With a varied programme consisting of lectures, handson tutorials, invited guest lectures by robotic experts, visits
to robot institutions, we offer an interesting and challenging
programme for our participants. While, until now, we did
not require special prerequisites apart from basic Linux and
programming skills, for future editions we will provide two
tracks in the programme, one for beginners in mobile robotics
and one for advanced users of ROS.
At the end of each summer school there is a competition
among the participants. They have to program the rover carts

so that they are able to drive around a track autonomously. For
the future, we want to increase the complexity of this domain
to end up with a small-scaled Urban Challenge scenario with
street crossings, street signs where the robot have to stop at
red trafﬁc lights and overtake other vehicles.
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Abstract—Our pilot project, led by Lodz University of Technology together with Academy of Fine Arts, is aimed at designing
and prototyping equipment that therapists may use with their
patients who are children with mental disorders. We present
some of the outcomes of this co-operation and highlight the
conditions necessary for the success of such ventures: creativity,
communication and deep thinking.

I.

I NTRODUCTION

The ‘Rehabilitation and Service Robotics’ course, offered in the second semester of the Control Engineering and
Robotics Graduate degree at Lodz University of Technology
(TUL), provides an overview in the theoretical basis of modern
robotics. In the past, as a practical part of this course, students
would work on some (usually technical) subjects related to design of rehabilitation or medical systems (e.g., drives, sensors,
control). Service robotics has become a more realistic future
career scenario for master’s students in Europe, contrasted to
mostly research careers in the past, and therefore we have
decided to engage our students in a real-world project that
would introduce them to robotics as it really is – a demanding,
interdisciplinary and challenging discipline.
In particular, we wanted students to participate in a real
life design of Human-Robot Interaction (HRI). Our group is
engaged in teaching HRI (an article about our practices for
undergraduate students was presented in [1]) but up to this
point we have not engaged students in projects of this scale.
Our partner institution, Strzeminski Academy of Fine Arts
Lodz (Academy in short), conducts one year classes on Ergonomic design, which is taught at the master level. Since
the beginning of this program, its mission has been to train
designers to be able to understand the needs of people with
disabilities, through various projects related to medical and
rehabilitation applications.
These two classes became the basis for the interdisciplinary
project engaging master’s students from two universities. In
this paper we describe our experience and, using it as an
example, discuss topics of creativity and communication, that
we believe are key to success of the students participating in
such ventures.
The practical value of this project – creating tools for
therapists of children with mental disabilities is important in
itself, and we hope, that our example will motivate different
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robotics groups to “lend their brains” to help their societies,
while educating students in the process.
II.

S IMILAR PROJECTS

One of the most important goals of this educational project
was teaching human-machine (robot) interaction and solving
a real problem.
A. Nature of Human-Robot Interaction projects
HRI projects are particularly challenging as educational
projects – as it is quite difﬁcult to separate the technological
side (robot construction, software) from the soft side (ease of
use, understanding, design). These parts need to be designed
and developed together because any change in one (e.g. shape
of robot) changes the other (e.g. how the system is perceived)
and vice versa.
The universal nature of these problems motivated HRI
researchers to create guidelines for HRI accepted practices,
as listed in [2], which we attempted to follow in our project:
•

create an interdisciplinary team of experts. Our project
graduate students from the ‘Control Engineering and
Robotics’ and ‘Industrial Design’ programs, as well
as therapists who were involved in project, were the
subject matter experts.

•

create real systems and evaluate these systems using experiments with human subjects. This postulate,
which contrasts to doing only a proof of concept
solution is a highly important part of our project.
Students from the beginning were made aware their
prototypes would be used by the real people.

•

use established standards and common metrics so that
project could be easier to maintain and its results
evaluated and compared. Students used standard technical solutions (such as Arduino, ROS, Linux built-in
tools) and established prototyping and testing practices
(explained in detail in [1]) in their solutions.

•

use longitudinal studies. While the core part of the
project (the need-ﬁnding, designing and creating ﬁrst
prototypes of sensory therapy tools) was done in a
period of one semester (from October 2014), the study
itself started earlier and will take another year to
complete. Our focus as a research group, is to study

how these tools inﬂuence therapists’ well being and
reduce their burnout [3]. Students, willing to continue
their projects as their master’s thesis, are working with
the most prospective designs.
•

experimenting with using both physical and simulated
systems – this postulate was not implemented in
last semester but is considered while the specialized
software will be developed.

B. Teaching HRI
A number of institutions have HRI courses on their graduate curricula. A majority of the courses teach theoretical
and practical aspects of conducting research in Human-Robot
Interaction. We drew on the experience of Andrea Thomaz’s
class CS 7633 about social intelligence topics such as: anthropomorphism and embodiment, perceiving intent, emotional
intelligence, learning through lectures and readings, and Ilah
Nourbakhsh’s class 16867: Principles of HRI [4].
C. Teaching robotics technology through real life, important
projects
A project based course ‘Technology for Developing Communities’ from Carnegie Mellon Robotics Institute, studies
ways to use advanced technologies (sensor networks, robotics)
to help developing communities. Students are given background knowledge about problems occurring in developing
countries and proceed to solve real problems through participatory research (knowledge for action). This consists of understanding situation priorities and perspectives, securing funding,
co-opting stakeholders and creating realistic and very much
needed technical solutions. While problems are real, solutions
developed during the course are theoretical preparations for
further work, which some willing students can expand into
real solutions beyond the classroom [5].
III.

R ESEARCH PROJECT DESCRIPTION

Our project “Robotized Environment for Improving Therapists Everyday Work with Children with Severe Mental
Disabilities” came to life after we had presented some robots
to autistic children, during Autism Day, an event organized by
Navicula Centre.
Through participant observations and ideation sessions,
we distilled ideas that could be very helpful for therapists
and have an immense educational value for our students.
One of the most interesting ideas was a robotisation of the
already existing sensory therapy tools that therapists use. By
robotisation we mean adding different robotic features, such
as actuation and sensing, and making them programmable in
easy-to-use fashion.
Many autistic children have problems with over and under
sensibility to different stimuli which results in stimuli either
being painful which results in tantrums (over sensibility) or
children being aloof (under sensibility). Sensory integration
therapy is a tool for accustoming patients to stimuli through
presenting various sensory opportunities. For therapy to be
effective, it has to have some particular features: just-right
challenges (adjusted for a speciﬁc patient’s level of skills),
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ensuring physical safety and guiding patient’s self-organisation
(child can learn how to plan own behaviour) [6].
Features of effective therapy described above require high
understanding of child’s state and capabilities, therefore, we
have proposed the tools to be programmable – so that therapist
could use their knowledge in creating effective actuator-sensor
loops for patient stimulation.
Therapists also wanted to have tools for multi sensory stimulation. This demanded a design that would provide access to
different stimuli:that would be attractive to the child, effective
in therapy and in the same time safe.
IV.

E DUCATION GOALS – PROJECT BASED LEARNING

We consider student work as a serious contribution to the
whole project. But also, the project should be an exciting way
to expand their knowledge and learn important skills in the
following areas.
Embedded systems – students worked on Intel Galileo
boards (sponsored by Intel), which are small linux boards
with input/output capabilities similar to the Arduino, and with
additional ability to use USB or mini PCI based devices.
Internet of things – an important part of project was
the requirement for the designed devices to be programmed/controlled from standard computers and tablets. Students therefore learned how to use standard protocols and make
their devices part of a larger network.
For students from the Academy of Fine Arts, this interdisciplinary project was a chance to open up to the world of
electronics and control engineering as well as describing their
design needs to engineers. Students are very well prepared
for designing form of product, they have a solid background
in psychology and anthropometry, and therefore, could lead
student teams at the beginning of the project. Both groups
deepened their knowledge in human-machine interaction when
a development proceeded into further stages.
A. Project based learning
This form seems to be ideal for realization of multidisciplinary projects with diverse group of students. Students
acquire knowledge and elements of the core curriculum, but
also apply what they know to solve authentic problems and
produce results that matter [7]. They go through an extended
process of inquiry in response to a complex question, problem,
or challenge. The project started with direct contact with
therapists from Navicula to discuss their needs and observe
their work. Then a few alternative forms of the product
were proposed – this part was mostly driven by students
from Academy. Based on the presentation of these proposals
clients (i.e., therapists) provided feedback and the whole group
discussed results.
Students had six weeks to request the necessary electronic
components and ﬁll-up the mock-up form with sensors, actuators, and control – this stage utilized students from the Lodz
University of Technology. The second presentation of prototypes was organized on the Navicula premises and involved
more therapists and management of the Centre. The project is
continued in the second semester by the smaller groups from

Fig. 1: Number of respondents declaring use of the different
communication methods among teammates (6 possible choices
were proposed in the project and included in the questionnaire,
although two of them were never used)

both universities – mostly interested in their master’s thesis
based on this design.
B. Teams, communication, exploration
Thirty one students from two universities were involved
in this project: 16 from the Academy (mostly females) and
15 from TUL (mostly males). Six teams were created on the
ﬁrst common meeting where students from the same school
could choose mates and the subgroups were matched randomly.
All contact information and necessary documentation were
published on Google drive for internal usage of the project.
Although, almost all possible means of communication were
used, Facebook appeared to be the most popular followed
by email and in person contacts as shown in ﬁg. 1. What
is interesting here is that students did not appreciate neither
Google drive to further share data or exchange information
nor Trello – the project management application where the
special account was created. This is one of the lessons we
have learned – we hoped to base the project on these tools
(as they are commonly used in our everyday work), but both
require some degree of knowledge and in future projects some
of the time has to be committed to actually teach students how
to use these tools effectively.
Even though we have received some information in regards
to problems in exchanging information between students of
different schools, ﬁnally the overall note for the quality of
communication was above the average as shown in ﬁg. 2.
The project’s formula gave an opportunity for students
to be creative. None of the faculty or therapists had a one
right solution, therefore students had a large solution space to
explore. However, results were average with respect to creativity (see ﬁg. 5). While different in shape and form, devices
initially had very similar functionality, they could be touched
and watched, and responded by changing colour, vibrating and
making sounds. None of the designs had functionalities of a
typical robot, such as mobility or AI. While not necessarily
bad, students’ abilities were underutilised.
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Fig. 2: Number of respondents rating the quality of communication between students of different schools (1 – no
communication, 5 – excellent communication)

We believe that several factors could lead to more creative
projects. One is to clearly state that all students are expected
to be creative and contribute to a main task – at the beginning
of this project Academy students were leaders in ideation,
while TUL students took a role of ‘supporting engineers’.
Without interdisciplinary discussions design students came
with creative ideas about form and texture but not about
technology, as they did not understand what could and could
not be done, and this resulted in overly simplistic solutions in
that area (compared to the abilities that some of TUL students
had). Because of that, students who decided to continue their
work on this project have to understand the goals behind the
devices being created and contribute actively into improving
and implementing the solutions instead of only fulﬁlling the
designers ideas.
Also worth noting is that groups that have frequently met in
person made qualitatively better projects. We have decided that
going forward, although more organizationally complicated, it
is better for all students and faculty involved in the project
to meet every week in person to report and discuss current
matters. This allows for not only faster work, but feedback
and discussion are much easier. Also, sometimes the faculty
has the role of ‘translators’, as students from both schools have
sometimes issues with understanding different vocabularies
and the processes and procedures of their partners.
With reference to the educational outcome of the project
we have asked students to what extent they have explored new
areas of knowledge and how would they rate the knowledge
development in the major area of their studies. They could rate
these developments on a the scale from 1 to 5. As we can learn

Fig. 3: Results of the questionnaire given to the students to
what extent the project let them explore new issues and their
major subjects (scaled from 1 - didnt to 5 - excellent progress)

from ﬁg. 3, students took advantage of the interdisciplinarity
of the project and focused much more on exploring new issues
(not directly related to their major discipline). Moreover, most
of them have seen the project as an interesting experience
(worth some minor troubles they had).
Most of the students would see inter-university projects as
a normal part of their curricula (see ﬁg. 4) although only a
few decided to continue this topic as a Master Thesis. Also
not all of Academy students decided to continue their projects.
Students, when asked about their decisions, stated such reasons
as problems with communication and unclear goals. This also
prompted us to force a tighter cooperation between groups.
V.

R ESULTS

During one semester of the joint project we have seen
two presentations of the preliminary ideas and pre-prototypes
showing technology demonstration. What is the most important
in our opinion is satisfaction of the clients – therapists from
Navicula Centre. The majority of the respondents (7 people)
rated the project as correct and useful for their practice,
however, the novelty of the presented ideas was rather average,
as shown in ﬁg. 5. They have also commented on all presented
projects and ranked them.
Four of the top designs are being developed as prototypes
ready to be tested with therapists and children. Due to different
structure of curricula at Academy and TUL we cannot continue
this project in the same form for the second semester. However, three students from the Lodz University of Technology
continue the co-operation doing their Master Thesis and most
of the students from Academy will further develop their ideas.
As a master thesis, students integrate particular designs
into one system, with features of a ubiquitous robotic system, where physical mechatronic solutions are connected and
integrated with AI functionalities (voice recognition, emotion
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Fig. 4: Results of the questionnaire given to the students
should the joint project be a part of the normal curriculum
at both universities? (rated in the scale 1 – deﬁnitely NO, 5 –
deﬁnitely YES)

recognition) and that could be programmed and changed by
therapists through different modalities (physical interfaces and
programming interface based on Scratch).
Therapeutic needs of children differ considerably, as children have different levels of disability, skills, age and stimuli
sensitivity. We therefore encouraged students to create diverse
designs to have a range of different prototypes to test, as well
as create ﬂexible and programmable designs, that therapists
could change and program themselves.
Roboticized therapeutic devices created by student groups
varied both in shape, functionalities, size and form. While
some of the designs could be considered more therapeutic toys
other were more similar to a therapeutic playgrounds.
The ‘Exploration box’, shown in ﬁg. 6, is a programmable
box that can be thrown, pushed or caressed, and that responds
by moving, generating sounds and voice, or vibrating. This
device utilizes many robotic features including mobility and
sensing (accelerometer, touch sensors. The focus of this device
was on the kinesthetic type of therapy, where children are
encouraged to move and play with objects, exploring their
features, such as weight or texture. Therapist will be able to
program how the box responds, so that it could, for example,
play the child’s favorite tune when a preferable action has
occurred or present some available action through blinking or
telling.
The current design (ﬁg. 6 ) is a second iteration obtained
after discussions with therapists. The group changed their
design from a immobile large box that child could touch to

Fig. 5: Results of the questionnaire given to the therapists from
Navicula Centre their notes in three categories: correctness,
usefulness and novelty of the presented designs, rated in the
scale 1 (low) – 5 (high)

Fig. 7: Magic holes authors: Olga Maciaszczyk, Anna
Wawszczak, Monika Kocot, Mateusz Pakosz, Adrian Kowalik,
Tomasz Karolczak

Fig. 8: Sensible Sleeve
authors: Kornelia Kulik, Dominika Rajska, Krzysztof Barzdo, Mieszko Polański, Mateusz
Wodziński, Maciej Jarosiński, Łukasz Matusiak
Fig. 6: Exploration box authors: Magdalena Bartczak, Olga
Rogalska, Szymon Surma, Magdalena Gregorczyk, Dariusz
Urbański

a smaller one that could be moved and played with. As a
consequence, the new box has to be rugged and light. As the
therapists will be able to animate the robot’s movement – the
group is currently set to design a pair of soles on the bottom of
the robot, actuated by servos, so that it could express a range
of motions.
‘Magic holes’ offers an object with a set of holes that have
different functionalities encouraging exploration, as shown in
ﬁg. 7. Holes can warm up, vibrate, light up or make sounds
reaction to hand moving inside. The design aim behind this
project was to encourage exploration through holes that would
light up.
The prototype was manufactured with a soft foam covered
with rubber shell. This allowed for a safe exploration.
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‘Sensible sleeve’ (see ﬁg. 8) is similar to a sensible “car
wash” for an arm where the child can sense warm/cold air,
vibrations, tingling sensations. The device senses movement
of a hand, tapping on the cover and the user’s voice.
The design aim was to integrate different stimuli for a child,
such as visual (through LED strip around the device), sound
and touch through interaction with the sleeve. Since some of
the children can be afraid to put their hand into the sleeve, or
simultaneously stimulate both hands, the device can be used as
two separate halves. As the device uses a considerable amount
of power (mostly from Thermoelectric Cooler Modules) it is
a corded device.
‘Interactive Bricks’ (see ﬁg. 9) is a set of bricks used to
control stimuli through building a tower. The height of the
tower controls the strength of the stimuli. Designers proposed
a game where the child can build a beehive by putting together
bricks that are buzzing. This prototype could not only be used

VI.

C ONCLUSION

We have presented some results at the halfway point of
our interdisciplinary project aimed at supporting therapists
who work with mentally disabled children. Except for the
very important and concrete prototypes that were created, the
student groups learned how to work in the interdisciplinary
environment on a common task.
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Fig. 9: Interactive Bricks – authors: Iza Mrozowska, Adrian
Dutkowski, Michał Wyszyński, Konrad Kustosik, Tomasz
Wasilewski

in sensory therapy (it has the ability to generate sound, and
whole brick can light up) but also to learn cognitive skills.
Interactive Bricks is also a project that is challenging to
make the design and electronics work together as proposed
features are demanding – from one side the bricks must be
light enough for the child to pick it up, robust so it could not be
destroyed easily, and powerful enough to have programmable
interaction, react to proximity of other bricks and change the
sounds accordingly. Students are using an embedded Linux
computer (Intel Galileo) inside the bricks to make it work.
All of the designs will have a common programming
interface, being developed by the students now in the second
semester. While initially students created their own control programs for laptops and tablets (based on Processing language),
therapists expressed the need to have a bigger scope of control
– thus the need for a programming interface, that would still be
still easy enough to be used by non-professional programmers.
We decided to use Scratch as a basis for our programming
interface, as it is commonly used, has a large community
and had multiple previous successes in introducing people to
programing. As an alternative, especially because therapists are
usually very involved in interacting with children, they will be
able to use voice interfaces and physical interfaces (moving
elements, drawing) to change device’s behaviour. This is what
students are working on during their master’s thesis.
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This allows our project to expand to many of these institutions
easily. Moreover, i-SIS provides a great introduction to doit-yourself robotics in secondary school, it provides open
hardware in technology classes, a reusability of the materials,
and it gives a framework for high school students to conduct
experiments that will give them experience in addressing
global engineering challenges.

Abstract—The project aims to develop, balance and enhance
the theoretical knowledge, skills and attitudes of students
focusing on Science, Technology, Engineering and Mathematics
(STEM) disciplines applied at secondary school level. The work,
carried out by K-12 students, is differentiated into two blocks,
coding and robotics. In the first block, programming in Scratch
becomes one of the main goals, in which the students make code
intuitively but supervised by the teacher, enhancing and
developing the computational thinking and the digital
competence. The programming tools used are Code, Scratch,
Arduino and Scratch4Arduino. In the second block, an
autonomous vehicle named i-SIS is assembled. Here, they will
implement their knowledge to make it work. In teams, the
students will apply their knowledge of mechatronics. Controlling
emotions, interpersonal motivation and collaborative work will
be essential for success. Moreover, the student’s autonomy selfesteem and entrepreneurship are boosted.

i-SIS was inspired by professor Michael Resnick [2]’s
quote:
I believe that the best way to help people understand
the world is to provide them with opportunities to actively
explore, experiment and express themselves.
This project has emerged from the intense debates of
regional Artificial Intelligence and Educational Robotics
(IARO) conferences held in the Institut Font del Ferro [3]
which have been adapted every year since its origins in 2013.
The aim of these events are to spread the technological and
computational thinking [4, 5] into the local educational
community of the Institut Font del Ferro of Palafolls,
Barcelona.

Keywords—digital competence; starting robotics; autonomous
vehicle; mechatronics; computational thinking

I. INTRODUCTION
Mobile robots and robotics are an educational tool that
provides a complete solution to promote technology for
secondary school students. The purpose of this project is
designing, building, programming and testing robots during
the first years of secondary school. The global task combines
physics, mathematics, technology and computing. During the
sessions, students are actively engaged with all these
disciplines. Another key factor of this project is that it
introduces students to technology, giving them a different
point of view for learning robotics, in an attractive and fun
way. It was inspired by the programming pioneers and other
robotics projects made before, and it aims to avoid
commercial brands using open source hardware and software.
However, what makes the i-SIS project successful and
motivating is its low-cost nature [1].

II. METHODOLOGY
The purpose of both secondary education and digital
competence is to educate people with knowledge of the world.
With the project, students will acquire the tools to understand
it, to inhabit it and improve it. We will apply a methodology
that seeks mainstreaming, which is understood as the criterion
for the selection of content and focus on interdisciplinary
learning areas. An example would be the close link with
communicative competence through the connection with the
subject in English as a foreign language, where students are
introduced to new technical vocabulary. Our methodology is
based on functionality, and prioritizing strategies oriented
towards the application of learning in different contexts and
real situations. It also aims to encourage the students’
autonomy, to promote learning strategies based on selfregulation, to make students more independent, and to take
responsibility in the evaluation period.

Over the last decade, in our country there has been no
economic investment in technology in the state schools, to the
point that for economic reasons, it may disappear. The cost of
i-SIS is very accessible to schools due to its modest budget.
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Therefore, this methodology is not based on storing
and reproducing information, but on teaching how to search,
select, organize and interpret it using reason and knowledge.
In this way students can make their own interpretations, to
communicate these one to another, in different situations and
contexts of the project.
In summary, the project model uses the
computational thinking and the digital competence detailed
below, and it is training-based problem solving. This is the
philosophy that facilitates technology education through the
practice of the process.

•

•

•

•

A. The computational thinking and the digital competence in
secondary school.
The computational thinking (CT) can be achieved in many
different ways. Therefore, we need to view the model of CT as
a way of defining the problems of the real world by digital
representation. In this way it is interesting that we can classify
the thinking into two types, according to the interests of the
CT. On one hand, we mention algorithmic thinking that
structures a sequence of actions according to a result that leads
us to solve the problem. On the other hand, the heuristic
thinking is made by informal or intuitive rules that point to
"mental shortcuts." This thinking is used when it is not
possible to use algorithms, either because they are not
available or because the application is impossible in practical
terms. All this will provide students with a clear understanding
of computers and their daily applications.
The digital competence applied in our project is described
in 4 dimensions which allow the students to develop the
abilities mentioned below:
•

•

•

•

The basic operations and concepts where students
demonstrate a sound understanding of the nature and
operation of technology systems, and a proficiency in the
use of technology.
Technology productivity tools: students use technology
tools to enhance learning, increase productivity, and
promote creativity.
Technology research tools: students use technology to
locate, evaluate, and collect information from a variety of
sources.
Technology problem-solving and decision-making:
students use technology resources for solving problems
and making informed decisions. They also employ
technology in the development of strategies for solving
problems in the real world.

C. Students level and timing in i-SIS project
The students are between 12 and 16 years old. In order to
increase project effectiveness, the group was distributed
initially into two small groups: D1 and D2. In the final phase
of the project, four teams were created. The work sessions are
taught once a week.
D. Materials
All the materials used for carrying out the activities listed
below:
• Workbenches for assembly, disassembly and handling of
the vehicle.
• Projectors for presentations.
• Shelves and cabinets to store written procedures and
instructions.
• Boxes to store portable machines and delicate tools.
• Panels for common tools.
• Panels for placing technical information.
• i-SIS material (See Table I and Fig.8).

Instruments and applications: includes the necessary skills
to understand concepts related to information and
communication technologies (ICT). Also, it includes the
ability to solve technical problems and use the more
extended applications, such as word processor,
spreadsheet editor presentations, among others.
Information: includes skills related to searching, selecting,
evaluating and organizing digital information. The student
must be able to transform and adapt to a new product or
develop a new idea.
Communication and collaboration: groups the skills that
are related to transmitting, exchanging ideas and working
with others using the technology.
Digital coexistence: includes skills which help students to
evaluate ethics, learn how to use ICT responsibly
understand the risks and opportunities of the Internet and
be able to decide the limits of sharing information.

TABLE I.

I-SIS MATERIAL

Material list

B. Applying the curriculum in secondary school: linking
robotics with technology
Initiating the students in robotics in secondary school is a
task that requires a correct and coherent application of all the
concepts, definitions and procedures from the technology area.
The teachers implied in the project were then encouraged to
adapt this to of the national educational technology standards
[6]:
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Name

Units

BATTERIES CONNECTOR

1

SCREWS M3

8

MOTOR DC

2

WHEEL

2

BATTERIES HOLDER

1

UNIVERSAL WHEEL

1

WIRES DUPONT

10

MOTOR CONTROLLER L293D

1

PROTO BOARD

1

INFRARED SENSOR

2

ARDUINO BOARD

1

CHASSIS

1

E. Structure of the project
According to the work plan, the project is structured in two
main blocks: robot programming and i-SIS assembling. Table
II, shows the stages, the timing and the student grouping in
every session described here below. Also, the last column of
the table shows two abbreviations: Ti means student
individual work and Gt means student teamwork.

Fig. 2. Student creating a videogame with SCRATCH.

CODE [7]: Individually, students learn to program
intuitively while playing at the same time, upgrading their
abilities step by step and creating the movement of the objects.
Also, they improve in blocks design and the equivalent written
code in Java Script (See Fig.1).

SCRATCH 4 ARDUINO (S4A) [9]: In teams, students
use the code once the robot is assembled. Initially, the primary
code is given to every group and they will modify it according
to their own building in order to improve the robot´s
effectiveness.
FRITZING [10]: In teams, students will design the
electronic circuit. They will draw with the PC the Arduino
connections in which are included the sensors and the servos.
This activity will take place under the careful supervision of
the teacher. (See Fig. 3)

Fig. 1. Student programming and playing with CODE.

TABLE II.
WP

I

II

I-SIS WORKING PLAN

Fig. 3. Design of the electronic circuit using the visual tool Fritzing.

Working plan
Blocks

Robot
programming

i-SIS
assembling

Sessions

Description

4h

CODE

Ti

6h

SCRATCH

Ti

2h

SCRATCH 4
ARDUINO

Ti

2h

FRITZING

Gt

4h

UNBOXING
ASSEMBLING

Gt

2h

ENVIRONMENT

Gt

2h

TESTING

Gt

1h

COMPETITION

Gt

Grouping

UNBOXING AND ASSEMBLING: students will build
their own robot, observing and comparing with a sample
vehicle and interpreting the Fritzing design (See Fig. 4).

SCRATCH [8] [12]: Individually, students make simple
games by means of a didactical guide and then they create
their own games (See Fig. 2).
Fig. 4. Students unboxing and assembling i-SIS.

ENVIRONMENT: students will design the path to testing
i-SIS and prepare the future competition (See Fig. 5).

134

F. Diversity in the project
The project has to be accessible to the maximum number
of students in the project. The teacher has to provide specific
support if the student needs it, depending of the student level
and learning difficulties.
Due to the common diversity of the student’s level and rate
of work, we decided to evaluate the student capabilities,
individually or in teams, in order to compare them and to
decide how to change the grouping distribution dynamically.
Fig. 5. Sample path for testing i-SIS.

III. INITIATING ROBOTICS WITH I-SIS
A. i-SIS simple mechanical concepts
Robots use a variety of mechanisms. The mechanisms of iSIS need to be analyzed in detail by the students so they can
adjust some physical parameters in the assembling process.
Then, they have to deal with common definitions such as
force, mass, weight, acceleration, speed and distance.

TESTING: Once the robot is assembled with the Arduino
board, students will introduce the code Scratch4Arduino so
they can test i-SIS and adjust the parameters if necessary. Fig.
6 shows the materials distribution over the selected chassis
between two types available in the kit.

Fig. 6. i-SIS testing and assembling: there are two types of chassis in which
the student assemble the materials.

COMPETITION: Students will compete between the
different teams of the class.


Fig. 7 shows the whole project duration as well as the
distribution of the students according to the session
requirements.

    


Fig. 8. Pictures of i-SIS material

B. Practicing some geometry
While students tested the robot and before the creation of
the environment, they took measurements of the robot: the
rotation angle introduced in the code of the wheels, the length
of the planned path and the wheel diameter. Then, while they
adjusted the parameters, there applied basic maths calculations

Fig. 7. i-SIS time diagram
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like perimeter and area of the robot wheel, expressed in
equations (1) and (2) respectively.
Perimeter = 2·pi·ratio
Area = pi · ratio

2

(1)
(2)

C. Measuring and playing
Students also made measurements about speed, distance
and time reached by i-SIS. The results where recorded by each
team on sheets and they compared the final results, as well as
the speed average of each assembled robot.

Fig. 9. Teacher notes which shows the global results of students evaluation
during the project.

D. Extra work for advanced students
In general, all the students reached the goal of assembling
and programming the robots. However, some students needed
to go further and to program basic Arduino [11] commands in
the Arduino board, with the aim to give independence to i-SIS,
which has the connection cable from the personal computer to
the robot.

V. VALORATION AND CONCLUSION
The experience acquired with this project was very
positive and gave us some learning tools adapted from the
secondary school curriculum and arising from the STEM
disciplines integration. We consider that the project is very
helpful, very easy to apply and quite adaptable, depending of
the diversity in the classroom and the previous student
knowledge. In conclusion, students learned in an active way,
according to their level, technological knowledge and
algorithmic thinking.

IV. EVALUATION PROCESS
The evaluation process started at the time the teacher
guided the activity, put forward a challenge and the objectives.
The first reactions from students are adequate indicators of the
success or failure of the project. Further, the trial and error
testing is an important factor in student motivation because
they can observe in real time if what they are doing is giving
the expected results. If they don’t get the expected results,
they can modify and prevent future changes in both the
assembling and the code. Evaluation also requires the
observation of the teacher, as well as the presentation of the
student results in a clear and transparent way for the
corresponding level.
Thus, the quantitative evaluation is applied individually or
in groups. The score is given in percentages and the maximum
reached is the 100%:
• 10% i-SIS assembling
• 5% ability to correctly distribute the pieces over the
chassis.
• 5% capacity to debate, expose and make decisions.
• 5% correct calculations and testing.
• 5% correct i-SIS code.
• 5% correct design with Fritzing.
• 5% Participation in the design and building of the
environment.
• 15% correct use of Scratch code.
• 10% Scratch guided exercises.
• 20% Scratch videogame creation.
• 5% correct material identification in the workbook.
• 10% good attitude.

Fig. 10. Four units of i-SIS totally assembled by teams.

VI. FUTURE WORK IN I-SIS
Robotics has been advancing over the years and has
been implemented into the life of the human being. It will not
take long for it to become a necessity rather than a tool, and
lately its presence has become essential for the optimal
development of businesses and industries. The future work of
this project is to integrate it into the educational initiative of
the local Department of Education entitled "Mobilize Coding"
[13], which is a festival held in the context of the mSchools
(Mobilize schools) program, and sponsored by the
International Association of mobile companies and the
Barcelona Mobile World Capital Foundation. In that sense, we
will implement the curriculum in which students will design
and develop an application for mobile devices that

Fig. 9 shows the summary results for student’s evaluation
and Fig. 10 shows a collection of i-SIS of each team. Finally,
the involvement in the assigned tasks, the collaboration, and
teamwork and the suggestions for improvement and/or
expansion of activities is evaluated.
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[4]

communicate via bluetooth with our autonomous vehicle iSIS, combining robotics and mobile applications.
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(GXFDWLRQDO5RERWVDQG0DWKHPDWLFDO0RGHOOLQJ
([SORULQJWKHXVHRI7XUWOHW\SHURERWVLQ+LJK6FKRROV
'DYH&DWOLQ

(GZDUG2WLHQR

9DOLDQW7HFKQRORJ\/WG
/RQGRQ8QLWHG.LQJGRP
GDYH#YDOLDQWWHFKQRORJ\FRP

0DWKHPDWLFV'HSDUWPHQW
.LQJVGDOH)RXQGDWLRQ6FKRRO
/RQGRQ8QLWHG.LQJGRP

Abstract— 'R 7XUWOH W\SH HGXFDWLRQDO URERWV KDYH D UROH WR
SOD\LQ+LJK6FKRRO",QJHQHUDOWKHXVHRIWKHVHURERWVLVLQHDUO\
\HDUVDQGSULPDU\VFKRROV ,Q+LJK6FKRROVWKHXVHRI/HJRDQG
9H[ FRQVWUXFWLRQ W\SH URERWV SUHGRPLQDWH  $FFRUGLQJ WR WKH
(GXFDWLRQDO 5RERWLF $SSOLFDWLRQ (5$  3ULQFLSOHV 7XUWOH W\SH
URERWV FDQ VXSSRUW WKH GHYHORSPHQW RI ROGHU VWXGHQWV  7KLV
SRVWHUUHSRUWVRQDSLORWSURMHFWH[SORULQJWKLVSULQFLSOHXVLQJWKH
5RDPHU URERW    7KH SURMHFW VKRZHG KRZ URERWV FDQ PDNH D
positive contribution to enriching a student’s mathematical
H[SHULHQFH DQG SURYLGHG LPSRUWDQW LQVLJKWV RQ KRZ WR LPSURYH
WKHRUJDQLVDWLRQRIURERWLFDFWLYLWLHV
Keywords—Turtle, Logo, Roamer, Educational Robotics,
Mathematical Modelling, Educational Robotic Application
Principles, ERA Principles, Embodiment, Valiant Technology

, ,1752'8&7,21
7KHILUVWHGXFDWLRQDOURERWZDVGHYHORSHGLQ>@7KH
7XUWOH URERW ZDV WKH EUDLQFKLOG RI 6H\PRXU 3DSHUW DV DQ
H[WHQVLRQRIKLVSURJUDPODQJXDJH/2*27KLVZDVGHVLJQHG
WR HQDEOH HYHQ \RXQJ FKLOGUHQ WR XVH SURJUDPPLQJ DV D
SHGDJRJLFDO PHWKRG  7KH FRPSXWHUV XVHG DW WKH WLPH ZHUH
3'3V7KH\ZHUHKRXVHGDW0,7RU%%17HFKQRORJLHV,QF
DQG WKH VFKRRO FRQQHFWHG WR WKHP YLD WHOHSULQWHUV  9'8V
9LVXDO 'LVSOD\ 8QLWV  GLG QRW H[LVW >@  7KH 7XUWOH URERW
SURYLGHG VWXGHQWV ZLWK VRPHWKLQJ WKH\ FRXOG YLVXDOL]H DQG
PDQLSXODWH  +RZHYHU H[DPLQDWLRQ RI WKH  /RJR 3DSHUV
ZULWWHQ RYHU D WHQ \HDU SHULRG EHWZHHQ 2FWREHU  DQG
2FWREHUVKRZVWKDWWKHYDVWPDMRULW\RIZRUNZDVGRQH
ZLWK YLUWXDO URERWV >@  7KLV DOVR UHIOHFWHG PDQ\ /RJR
SXEOLFDWLRQV>@>@>@>@
&DWOLQ DQG %ODPLUHV SRVWXODWHG 7KH (GXFDWLRQDO 5RERWLF
$SSOLFDWLRQ (5$ 3ULQFLSOHV>@7KLVPHWDDQDO\VLVRIZRUN
ZLWK 7XUWOH W\SH URERWV VLQFH WKHLU LQFHSWLRQ UHVXOWV LQ D
IUDPHZRUN RI WHQ SULQFLSOHV DJDLQVW ZKLFK WKH RXWFRPHV RI
HIIRUWVZLWKHGXFDWLRQDOURERWVFDQEHHYDOXDWHGDQGFRUUHODWHG
,Q WKH KH\GD\ RI /RJR7XUWOHV ZHUH XVHG LQ SULPDU\ VFKRROV
and students “graduated” to screen Turtles in high school.
7KLVZDVFRQVLVWHQWZLWK3LDJHWLDQ6WDJHWKHRU\ZKLFKLQSDUW
XQGHUSLQQHG /RJR  7KLV SRVWHU UHSRUWV RQ ZRUN DLPHG DW
H[SORULQJ WKH WKHVLV WKDW WKH FRQFUHWH QDWXUH RI 7XUWOH URERWV
FDQ HQULFK WKH H[SHULHQFH RI ROGHU VWXGHQWV  7KH (5$
Embodiment Principle states,” Students learn by intentional
and meaningful interactions with educational robots situated


in the same space and time.” This principle makes the claim
that there is at least a qualitative difference in a student’s
H[SHULHQFH ZLWK D SK\VLFDO DQG YLUWXDO URERW  7KLV LV D
FRQMHFWXUHZKLFKLVVXEMHFWWRRQJRLQJUHVHDUFK 7KH5RDPHU
ZDVXVHGLQWKLVSURMHFWZKLFKLVSURJUDPPHGGLUHFWO\WKURXJK
LWVRQERDUGNH\SDGXVLQJDGHULYDWLYHRI/2*2>@
,, 352-(&76(77,1*$1'2%-(&7,9(6
7KLV SRVWHU UHSRUWV RQ ZRUN DLPHG DW H[SORULQJ WKH WKHVLV
WKDW WKH FRQFUHWH QDWXUH RI 7XUWOH URERWV FDQ HQULFK WKH
H[SHULHQFHRIROGHUVWXGHQWV7XUWOHV IRFXVRQ7HDFKLQJ:LWK
5RERWV DQG WKLV DFWLYLW\ DLPV WR develop student’s ability to
XVHPDWKHPDWLFVWRVROYHSUDFWLFDOSUREOHPV
7KH(5$3HGDJRJLFDO3ULQFLSOHLGHQWLILHVGLIIHUHQWZD\V
RI XVLQJ URERWV LQ DQ HGXFDWLRQDO HQYLURQPHQW  7KLV DFWLYLW\
LQFOXGHV 0DWKHPDWLFDO 0RGHOOLQJ 3UHVHQWDWLRQ D PHDQV IRU
VWXGHQWV WR H[SODLQ WKHLU ZRUN  DQG WKH 3URYRFDWHXU LQFLWLQJ
WKLQNLQJ DQG GLVFXVVLRQ   ,Q WKLV FDVH GLVFXVVLRQV DERXW WKH
QDWXUH XVH DQG PRUDOLW\ RI VWDWLVWLFDO GDWD  7KH (5$
&XUULFXOXP DQG $VVHVVPHQW 3ULQFLSOH LPSOLHV WKDW DFWLYLWLHV
VKRXOGQRWIRFXVRQWKHURERWEXWWKHHGXFDWLRQDOYDOXHRIWKH
VWXGHQW ,Q WKLV W\SH RI DFWLYLW\ WKH URERWSOD\V DQ LPSRUWDQW
EXWRQO\DVXSSRUWLQJUROHWKDWDXJPHQWVWKLVH[SHULHQFH
7KHSURMHFWWRRNSODFHLQDQDIWHUVFKRROPDWKHPDWLFVFOXE
LQ.LQJVGDOH)RXQGDWLRQ6FKRROLQ6RXWK/RQGRQZLWKD<HDU
 VWXGHQWV  \HDU ROG  7KH DXWKRUV KDYH QRWHG QXPEHU RI
FKDUDFWHULVWLFV RI VXFK FOXEV ZKLFK HIIHFW WKH OHDUQLQJ
HQYLURQPHQW   7KH\ DUH YROXQWDU\ DQG WDNH SODFH LQ D PRUH
FDVXDO DWPRVSKHUH WKDQ QRUPDO OHVVRQV   6WXGHQWV DUH WLUHG
DQGOHVVDWWHQWLYHDIWHUWKHVFKRROGD\0DWKVWHDFKHU(GZDUG
2WLQHo and Valiant’s Dave Catlin and Kate Hudson supervised.
,,, 7+( &+$//(1*(
7KHVWXGHQWVZHUHDVNHGWRGHVLJQDQGPRGHODEXVVHUYLFH
IRUDVPDOOWRZQ 7KH\ZHUHJLYHQWKHWRZQPDSVKRZQLQ)LJ
 VKRZLQJ EXLOGLQJV EXLOGLQJ IXQFWLRQ DQG RFFXSDQF\XVDJH
GHWDLOV7KHVWXGHQWVZHUHPDGHDZDUHRIVRPHRIWKHGHVLJQ
LVVXHVXVHGLQWKHGHYHORSPHQWRIPDVVWUDQVSRUWDWLRQV\VWHPV
6HUYLFH /HYHOV 6WDQGDUG 6HUYLFH 3HULRGV HWF >@  7KLV
SURMHFW LV YHU\ RSHQ HQGHG ZLWK PXOWLSOH SRVVLELOLWLHV IRU
H[WHQGLQJ LW LQ D YDULHW\ RI GLUHFWLRQV IRU H[DPSOH YLVLWV E\
ORFDO EXV FRPSDQLHV RU WUDQVSRUW PXVHXPV GDWD JDWKHULQJ LQ



7KHFRPSDQ\ZKRUDQWKHSURMHFWWKDWLQYHQWHG/2*2DQG(GXFDWLRQDO
URERWV
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WKH ILHOG  OLNH WLPLQJ SHRSOH JHWWLQJ RQ DQG RII RI EXVHV DQG
KRZMRXUQH\WLPHVYDU\DFFRUGLQJWRWUDIILFFRQGLWLRQV

VROYLQJSUREOHPVWKDWKDGZLGH VRFLDO LPSDFW 2QDSUDFWLFDO
OHYHO VWXGHQWV GLG QRW XQGHUVWDQG KRZ WR PDNH PDWKHPDWLFDO
MXGJPHQWV ZKHQ WKH GDWD VXSSOLHG ZDV QRW VSHFLILF HQRXJKWR
VROYHWKHSUREOHP7KHFKDOOHQJHKHOSHGWKHPDSSUHFLDWHWKH\
ZHUHFUHDWLQJDPDWKHPDWLFDOPRGHOZKLFKZRXOGEHWHVWHGDQG
UHYLVHG6RWKH\ZHUHIUHHWRPDNHDVVXPSWLRQVXQGHUVWDQGLQJ
WKDW LQ SUDFWLFH VXFK D PRGHO ZRXOG EH ILHOG WHVWHG DQG WKHQ
DGMXVWPHQWVPDGHWRWKHPRGHO7KH\DOVREHFDPHDZDUHWKDW
WKHPDVVWUDQVLWLQGXVWU\XVHGGDWDJDWKHUHGRYHUPDQ\\HDUVWR
KHOS WKHP GHYLVH HIIHFWLYH EXV VFKHGXOHV EXWWKH\ ZRXOG VWLOO
WDNHFDUHWREXLOGDQGWKHQWHVWWKHLUPRGHOV 6SHFLILFGDWDRQ
WKH VWXGHQWV UHVSRQVH WR WKH DFWLYLW\ ZDV QRW JDWKHUHG
+RZHYHU D NH\ LQGLFDWRU LV WKDW WKH VWXGHQWV ZHUH LQVSLUHG WR
DWWHQGWKHZRUNVKRSIRUZHHNV,QWKHVHW\SHVRIZRUNVKRSV
VWXGHQWVVWRSDWWHQGLQJLIWKH\KDYHQRLQWHUHVWLQWKHWDVN
9, 7+(9$/8(2)7+(52$0(5

)LJXUH7KHWRZQPDS
,9 7+($&7,9,7<6(66,21
6WXGHQWV HQJDJHG ZLWK WKH GHVLJQ SUREOHPV DQG WKLQNLQJ
WKURXJK WKH LVVXHV LQYROYHG  2QH JURXS EHFDPH IL[DWHG RQ
EXVHVJRLQJWRWKHVSRUWVVWDGLXPZKHUHDVRWKHUVUHDOLVHGWKDW
DQRUPDOEXVVHUYLFHFRXOGQHYHUVDWLVI\PDWFKGD\GHPDQGIRU
WUDQVSRUW DQG LW UHTXLUHG D VSHFLDO VHUYLFH  7KH ILUVW JURXS
HYHQWXDOO\UHDOLVHGWKLVZKHQWKH\FDPHWRFUHDWHWKHEXVWLPH
WDEOHV7KLVZDVDQLQGLFDWLRQRIDSRVLWLYHFRQWULEXWLRQPDGH
E\ WKH DFWLYLW\  ,W ZDV FOHDU WKDW WKH VWXGHQWV KDG WKH
PDWKHPDWLFDONQRZOHGJHWRVROYHWKHSUREOHPEXWVWUXJJOHGWR
DSSO\ WKDW NQRZOHGJH WR UHVROYH WKH SUDFWLFDO SUREOHP –
FHUWDLQO\WKH\VWUXJJOHGWRGRVRLQDQHIILFLHQWZD\
7KH DFWLYLW\ SURYRNHG D ZLGHU GHEDWH DERXW VWDWLVWLFV DQG
WKHLUXVH$QH[DPSOHRIWKLVZDVDGLVFXVVLRQRIKRZWKH6WDWH
RI$UL]RQDFRXOGUHOLDEO\XVHWKHUHDGLQJVFRUHVRIUGJUDGHUV
WR SUHGLFW KRZ PDQ\ SULVRQ EHGV WKH\ ZRXOG QHHG LQ WKH
IXWXUH>@  7KH VWXGHQWV FRQVLGHUHG WKH VWDWLVWLFV SUHMXGLFLDO
DQGXQHWKLFDO$OLYHO\GLVFXVVLRQSRLQWHGRXWWKHQHXWUDOLW\RI
VWDWLVWLFV7KH8.XVHVWKHVDPHVWDWLVWLFVWRSODQSUHYHQWDWLYH
LQWHUYHQWLRQV $GHWDLOHGDFFRXQWRIWKHZRUNGRQHZULWWHQE\
WKHVWXGHQWVLVDYDLODEOHRQOLQH>@
9 678'(17/($51,1*$1' (;3(5,(1&(
:KDW LV WKH SRLQW RI $UL]RQD SULVRQ VWDWLVWLFV"  )LUVW LW
RFFXUUHG LQ WKH GHEDWH  %XW LW ZDV DOVR LQGLFDWLYH RI D
WUDQVIRUPDWLRQ LQ WKH VWXGHQWV SHUVSHFWLYH DERXW VWDWLVWLFV
1RUPDOO\VFKRROVWDWLVWLFVLVDERXWGDWDSURYLGHGE\WKHWHDFKHU
DQG OHDUQLQJDVHWRIPDQLSXODWLYHWHFKQLTXHV ,QWKLVDFWLYLW\
VWXGHQWVEHJDQWRVHHWKHPDVZD\RIHYDOXDWLQJVLWXDWLRQVDQG

7KH IXQGDPHQWDOTXHVWLRQ LVZKDWGLG 5RDPHUDGGWRWKH
SURMHFW"  $SDUW IURP WKH VXJJHVWLRQ WKDW XVLQJ WKH URERW WR
LQWURGXFHWKHDFWLYLW\ PLJKWKDYHVRPH EHQHILW KDGWKHUHEHHQ
QRQHHGRILWVRIDU" 0DWKHPDWLFVWHDFKHU(GZDUG2WLQHRVDLG
“I think that using the robots was beneficial to the pupils as it
added a practical dimension to the whole project. The visual
element of the behaviour of the robot helped even though it
depended on the robot being programmed correctly. There was
the issue of calculating distance of their chosen routes which I
think was helped by the use of a robot. I also think that they
were just fun to handle and programme.”
9LHZHG IURP WKH KROLVWLF SHUVSHFWLYH RQ WKH DFWLYLW\ WKH
URERWGLG SURYLGH D IRFXV – WKH SURGXFWLRQ RI D PDWKHPDWLFDO
PRGHO  %XW WKLV DFWLYLW\ GHPRQVWUDWHV WKH (5$ 3UDFWLFDO
3ULQFLSOH E\ VKRZLQJ KRZ HDV\ LW LV WR FUHDWH DQ LQWHUHVWLQJ
VFHQDULRZLWKRXWQHHGLQJWKHH[SHQVHRIVRIWZDUHGHYHORSPHQW
9,, &21&/86,21
2QHRIRXUPRWLYDWLRQVEHKLQGWKLVDFWLYLW\LVH[SORULQJWKH
XVH RI URERWV LQ D VXEVLGLDU\ UROH  $V VPDUWHUURERWV EHFRPH
OHVVH[SHQVLYHZHSUHGLFWWKLVW\SHRIDSSOLFDWLRQZLOOEHFRPH
PRUHSUHYDOHQW7KLVSLORWSURMHFWKHOSHGXVWRXQGHUVWDQGKRZ
WR LPSURYH WKH SODQQHG UHSHDW DFWLYLW\  :H SUHVHQWHG WKH
SUREOHP WRWKH VWXGHQWVWRSGRZQ 7KLV ZDV D PLVWDNH  ,Q D
PDQLIHVWDWLRQ RI WKH (5$ (QJDJHPHQW 3ULQFLSOH WKH VWXGHQWV
ZHUH HDJHUWR XVHWKH URERWV IURP WKH VWDUW  ,Q UHWURVSHFW ZH
VKRXOG KDYH XWLOL]HG WKLV HQWKXVLDVP  WR LQWURGXFHWKH DFWLYLW\
YLDDERWWRPXSDSSURDFK0RUHDWWHQWLRQVKRXOGEHSDLGWRWKH
JURXSVL]HVWRHQVXUHVWXGHQWVDUHNHSWEXV\7KHLQFOXVLRQRID
SK\VLFDO URERW GLG VHHP WR LPSDFW WKH DFWLYLW\
>@
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6th International Conference on

Robotics in Education
WÊÙ»Ý«ÊÖÝ
May 20-23, 2015
Yverdon-les-Bains, Switzerland
Practical Mechatronics
Workshop I
May 20th 2015, 9h-12h, HEIG-VD, Av. des Sports 20, Room S147
Practical Mechatronics
Training for Mobile Robot Competition
Organized by the the National Organization Committee (NOC)
for Eurobot in Russia, along with the Swiss NOC

The main aims of the workshop is to foster cooperation between education people and organizers, as
well as to stimulate interest of youth for robots and technology.
The former goal is best addressed in the present, more theoretically oriented workshop, organized in
RiE-2015 context. Here, possible contributions from additional experts are also welcome.
The latter goal is better addressed in the context of robot competitions and takes place at La Marive
between Thursday 21 and Sunday 24 May 2015, with 2 hr sessions, several times a day.
The audience of the practical workshop is very broad and starts from 6-7 year old children. Several
steps allow different age segments to potentially find a suitable task. Student segment starting at
about 17-18 is less considered for testing the main workshop content, but can still find some other,
interactive parts interesting (control of a robot, control of a drone…).
The workshop may benefit from a fablab environment (laser cutter, 3D-printer…) also on-site.
(re. Proposal Anton Yudin, D. Sukhotskiy, and M. Salmina, 29 April 2015, last ed. 15 May 2015)
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Robotics in Education
WÊÙ»Ý«ÊÖÝ
May 20-23, 2015
Yverdon-les-Bains, Switzerland
Children and robotics - Best Approaches
Workshop II
May 20th 2015, 13h30-17h, HEIG-VD, Av. des Sports 20, Room S147
Which approaches actually work for introducing children to robotics?
Discussing lessons learned and failure stories
Organized by Lara Lammer and Martin Kandlhofer
Schräge Roboter – das kreative Mitmachlabor Vienna University of Technology
Institute for Software Technology, Educational Robotics, Graz University of Technology

In this workshop, we will discuss workshop
designs to introduce children to robotics, with a
special focus on school settings.
Workshop participants will elaborate their own
methods (art or STEM focused, black boxes vs.
white boxes, top-down vs. bottom-up) and evaluate each presented method with a set of
agreed evaluation parameters.
The outcome of the workshop will be a summary of diverse methods and techniques (especially lessons learned and failure stories) highlighting advantages and disadvantages of each as
evaluated by experts.

Exemplary questions to be addressed:
• Definition of technology and robots?
• Theory first, then practice or vice versa?
• How much complexity? How much tinkering?
• Black boxes (“selective exposure”) or white boxes?
• Which examples work best?
• How to handle different team personalities?
• How to handle different interests and backgrounds?
• Quick wins or not?
• Top-down approach starting with scenarios or specific
problem-oriented bottom-up approaches?
• How to evaluate the impact of robotics in education?
• How to attract children who are not already interested
in STEM fields?

http://workshops.acin.tuwien.ac.at/RIE2015_Evaluation_ER_Methods/index.html
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WÊÙ»Ý«ÊÖÝ
May 20-23, 2015
Yverdon-les-Bains, Switzerland
Workshop III Robotique scolaire - un potentiel au-delà de la robotique
May 20th 2015, 13h30-17h, HEIG-VD, Av. des Sports 20, Room S106
La robotique scolaire
tique
un potentiel au-delà de la robotique
Organisé par Denis Leuba
Unité d'enseignement et de recherche
ER A&T
“Didactiques de l’art et de la technologie” UER
EP, Lausanne
Haute école pédagogique du canton de Vaud - HEP,

L'atelier sera lancé sur la base de quatre posters présentant une étude de cas: un petit robot original permettant la rencontre d'activités créatrices aussi diverses que le travail du métal, du bois, une introduction
à l'électronique et à la commande de moteurs.
Ce projet s'est fait dans le contexte du programme suisse romand PIRACEF (Programme Intercantonal
Romand de formation des enseignants en Activités Créatrices et en Economie Familiale) .
Il apparaît que la réalisation du robot peut être une magnifique opportunité de développement des capacités scolaires ou humaines hors robotique (message : la robotique scolaire a un potentiel au-delà de la
robotique).
Il s'agit d'un atelier faisant la part belle aux aspects expérimentaux et scientifiques relevant de la robotique en contexte scolaire, auxquels les participants sont appelés à contribuer.
Pour plus d'information : denis.leuba@hepl.ch
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RiE international conferences on Robotics in Education aim at providing an
insight to state-of-the-art educational robotics to participants from both academic and school education. They allow to report on latest results in the fields of
research and development as well as new applications, the latest products,
systems and components for using robotics in schools, in universities and in
informal education.
RiE international conferences have a history of previous successful editions,
which witness the continuously growing interest in educational robotics in
Europe and world-wide. They had counted so far 5 editions; in Bratislava
(2010), Vienna (2011), Prague (2012), Lodz (2013), and Padua (2014). And
Yverdon-les-Bains, in 2015, brought an additional contribution.
The 6th International RiE Conference, RiE 2015, happened in a broader context
both thematically and geographically. The final round of Eurobot robotics competition was organized this year at Yverdon-les-Bains, as well as the Swiss
Robotics Cup and a Robotics competition between local, primary and secondary schools, along with the « Robots:15» festival and Yverdon-les-Bains “Year of
Robot” events. Indeed, many activities relating to robots in the realms of art,
science, technology, and education were organized those days in Yverdon-les-Bains, which attracted a special attention from contributors. This is also
well in line with “Robot-Int”, the Robotics-International initiative to promote robotics for the benefit of mankind, which could make a new step of development
during these events.
The RiE 2015 Conference has featured two keynote lectures, relating to
real-time robot simulation and space context, which can still be watched on
YouTube. Mostly though, the presentations reported in the present book have
addressed more specific, scientific issues. The RiE 2015 Robotics in Education
Conference mainly consisted in six technical sessions where were discussed
Methods and Best Practices, Education and Mechatronic Platforms, Curriculum
Aspects, Competition-related Aspects, Conceptual Aspects and Cognition, and
some other selected topics.

Roboptics Editions

